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PRAYER

“Where the mind is without fear, and the head
is held high,
Where knowledge is free;

Where the world has not been broken up into

Where words come from the depth of truth;
Where tireless striving stretches its arms towards perfection ;
Where the clear stream of reason has not lost

its way into the dreary desert sand of dead habit;
Where the mind is led forward by Thee into

ever-widening thought and action;
Into that heaven of freedom, my Father let my

country awake.”
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fragments by narrow domestic walls; ;
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DEAR EDITOR, “

HANK you very much for your request tosend you a
message for this year’s issue of the KALAVATHY.
The best message I can give you is to sincerely wish for
the coantinued success of your magazine. The collective
effort in producing a worthwhile magazine is by itself a
worthy objective and an institution of high purpose like
the Government Teachers’ College at Palaly should provide
the necessary environment for such co-operative effort.

I wish you all success.



7971@ @rincipa[s message

A teacher is essentially a socially integrative person
with a wholesome personality rather than a master of
knowledge and skills. He must possess qualities of
quick understanding of problems, cheerfulness, confidence,
honEsty, initiative, integrity, judicial criticism, patience,
perseverence, sense of duty and tact which would help
him to set ideal standards of taste and values before his
pupils. He should be sensitively aware of the social for-
ces which tend to disturb the inner harmony of the in-
dividual and the sanity of the group and readily act to
resolve them.

Palaly Teachers’ College would say that its job of
training has been well done if it could produce persons of

precious character and psychological skill to lead the
children of mother Lanka.

S. KANTHASAMY,
Principal.
Palaly Teachers’ College,
Vavyavilan,
1-12.67.
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6HE purpose of Education is to develop the individual
so that he becomesa useful member of the society.

There was a time when this all-important educative
process was denied to the poor but, thanks to the Free
Education scheme, every child receives education today
whether he or she is rich or poor.

This should not blind us to the fact that Free Education
is costing us one-fifth of our national income. But no-
body grudgss it, for, what we spend on education is a
long-term investment.

We find the number of educated unemployed in-
creasing. The country is not making use of their services
and, what is more, some of them go to other countries in
search of employment. Shouldn’t this flight of talent be
stopped?

Then, there is the attitude taken by some who have
managed to find white-collar jobs—their utter disregard
of the common welfare. They kick down the ladder
with which they ascended their present heights. They
forget the fact that they have been educated at the ex-
pense of the poor and that they havea duty by them.
Swami Vivekananda is hard on such people —

“Solong as millions live in hunger and ignorance, I
hold every man a traitor who, having been educated at
their expense, pays not the least heed to them.”

Therefore, as the Hon. Minister of Education and
Cultural Affairs points out in his Proposals for Reforms
in General and Technical Education, it is in the “correla-
tion of education with the agricultural, industrial and
economic needs of the country” that the solution to
this problem lies.
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NY views expressed in this article are
solely those of the author himself,
formed after a stay of two years in the
island. These opinions are, of course,
subject to modification on longer acqu-
aintance with English teaching here.
Nevertheless, these observations may
prove useful as starting-points for dis-
cussions of various aspects of this subject
(and, of course, extensive discussion froms
a most important part of the training of
teachers). One might almost be tempted
to hold that we learn more directly from
discussion than from books: exchanges
of opinion, especially when these involve
differences of standpoint, enable us,
academically to test our knowledge and
principles against those of our colleagues.
Incidentally, if our discussion is in Eng-
lish, we are increasing our ability in the
spoken language in the real and vital
situation of argument. If, then, this
contribution to the Journal leads to de-
bate, so much the better.

Any statement of viewpoint must be
set in context, so that a declaration of
the author’s basic principles of language
and language teaching seems useful at
the outset. Not that these principles
have any special originality now (though
they would have had a hundred years
ago!)

:l'he first principle is that speech is the
primary form of language; primary in

———

language development both racially and
individually with us all. Secondly, normal
speech is essentially a more rapid means
of communication than is written langu-
age. This fact of sheer rapidity is in
itself an important consideration in
language ¢eaching and learning.

Thirdly, conversational speech has
certain other particular advantages over
writing in the teaching—learning situ-
ation. [t is integrated with the immedi-
ate, actual situation and is fully expres-
sive of that situation. Asa result, it is
more completely meaningful. Again,
though speech is very wide-ranging, it
displays an intrinsic selection in vocabul-
ary and sentence forms of high frequency
in language. Intrinsically, too, it in-
volves the constant use of main features
of structure, for example, by natural
repetitions, with or without the slight
changes which automatically follow from
““sticking to the point ”’: answers very
often require use of main features of
questions with necessary minor modifi-
cations. Any logically developing dis-
cussion brings about natural extension
of vocabulary, correction of errors and
deepening of understanding of meaning.

On this basis, both theoretically and
in practice, is built the development of
mastery of the spoken word. On this
basis are founded the selection of mat-
erial and the general techniques of

E. L. TIBBITS
English Language Adviser, Ministry of Education,



language teaching in schools. In Qm-
versity language studies, toc, the im-
portal—lt part played by the spo}<en w<?rd
is evidenced, inter alia, by the increasing
use of recording machines, and the
organisation of hearing and speaking
implicit in sound and television broad-
casts and in so-called ¢ language labo-
ratories ”’ with their lines of recording
and listening booths and their control
unit. (Incidentally, the first language
laboratory in Ceylon should be in opera-
tion early in 1968). In well-nigh all coun-
tries, oral techniques ! are afforded a
vital place in language teaching practice.

The general approach to English
teaching in Ceylon is similarly based : it
is an oral structural situational ap-
proach, as students in Government Train-
ing Colleges have learnt very early on in
their courses. However all teachers
have not had the opportunity of train-
ing, although facilities in Vacation
Courses, In-service Courses, and Study
Groups, have increased very greatly
over the past ten years. There are,
therefore, what may be called ° growing
points " in techniques which untrained
teachers, above all, should think about :
indeed, points which all teachers do well
t? consider constantly in any teaching
situation.

In this matter specially, trained teach-
ers can render a notable service to their
untrained colleagues, through discussion
with them of professional matters such
as these. It can be seen that much
improvement in the effectiveness of
language teaching in the island can stem
from co-operation among teachers. At g
purely practical level, this may be ip

1 F. L. Billows, * The Technigues of Language Teaching *
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exchange of material : prose, verse, songs
which teachers have found to be especi-
ally appropriate to particul.ar grgdes ;
and by the wider dissemination of ideas
for visual aids and for producing them.

However, to return to what appear to
be one or two important items for dis-
cussion ; firstly, perhaps, comes the
teachers’ continuing practice of spoken
English ; further development of easy
fluency and spontaneity in the spoken
language. Even when teachers are
working in an environment where Eng-
lish is hardly ever heard, they can prac-
tise oral English by making short speech-
es on a wide variety of everyday topics,
even if this should be to themseives alone.
Of course, this kind of practice is always
much more enjoyable, as most activi-
ties are, when two friends engage in it
together, taking turns as speaker and
audience. In addition, such speaking is
a valuable preparation for public speak-
ing, a special skill of great use to teach-
ers (after all, teachers are professional
speakers of whom great demands in
spoken techniques are made).

We should all recognise, (since we all
sometimes make slips in using our mo-
ther tongue), that we shall all inevitably
make occasional mistakes in a second
language. Every teacher will, of course,
expect to make every effort to correct
such occasional errors, However, it
would be like throwing away the baby
with the bath water to be self-conscious
and diffident about speaking because of
o{ such chance lapses. All teachers,
with their mastery of the essential sen-
tence types and of a fairly wide voca-
bulary, can acquaint themselves with

! Longmans, 1961,



fundamental techniques necessary for
good language teaching, if they approach
their teaching with lively energy and
enthusiasm and ‘“‘an eye’’ for what is
productive of practice. They must re-
cognise what is stimulating in the im-
mediate situation, in experience which
they and pupils share, and in their own
greater experience, from which their
classes can profit. To do this, they
have to organise the English they know
in immediately available “replacement
pattern Substitution groups” which they
can draw on unhesitatingly.

Into these patterns they must intro-
duce striking, stimulating, perhaps un-
expected ; sometimes humorous, lively
details to get essential language pat-
terns practised. These ‘replacement’
sentences (which together constitute
‘Substitution Tables’) should be at teach-
ers’ ‘fingertips’ and spring to mind,
alertly to be used to avoid that mono-
tony and boredom which can result from
too long or too frequent mechanical drills.
The drill element must be present but
the ‘sugar’ of living circumstance should
richly coat this invaluable ‘pill’. It will
be obvious that real language is spon-
taneously self-expressive : lack of this
esseutial spontaneous element of speak-
ing is one reason why drills alone can
fail to fulfil their full purpose. One of
the major advances has been the recog-
nition, in language studies and teaching
in this century, of the importance of
analysing objectively (for study) and
mastering response to and use of the
patterns (for language learning). Fur-
ther steps forward have come from much
improved techniques of teaching and
learning these skills.

It is hardly necessary to give ex-
amples of the development of more
complex forms from even the simplest
sentences. However, one series of sen-
tences may be in place, to bring immedi-
ate attention to bear on this point.

(1) You're at school. (numerous si-
milar ‘formal’ statements)

(2) You and your friends are at
school. (numerous similar ‘for-

mal’ statements)

(3) Ybu and your friends are enjoy-
ing yourselves by the sea. (nu-
merous similar ¢formal’ state-
ments)

(4) Vally and her friends were enjoy-
ing themselves by the sea (+)
when the fishing-boat came to
land. (numerous similar ‘formal’
statements)—i. e. sea (+) when

(5) Christopher Marlowe and his com-
panions were drinking in a Lond-
on tavern (4) when a broil oc-
curred (4 ) in which Marlowe was
killed. —i. e. tavern (4+) when
occured (4) in which

Each of these sentences has a formal
cornection with the preceding one. The
teachers’ ability to marshal numerous,
immediately interesting examples sim-
pler than this of structure development
can enable them to have available, ‘“‘on
tap”, an inexhaustible fund of teaching
material.

The next area of potentially great
development in the island seems to be
the determination of every single teacher
that all pupils shall bear and see absolu-
tely clearly everything that is going on in
the classroom. This does not mean that

1



teachers will have (e.g.) to shout b;lt it
will require some few t.eachers I have
seen to give up the habit of remaining
always immobile near the table. They
would need to move about the classroom
so that even the children in the rear
desks can hear the examples given ; and
so that they too can be Lelped to res-
pond. Again, this clear oral impress.lon
should be accompanied by the visual im-
pression of the most important items
from the blackboard, a flannelgraph or

charts.

For this, teachers should all be very
critically aware, not only of what they
intended to write on the blackboard, but,
even more of what has actually been writ-
ten: sometimes, earlier writing (or dam-
age to the board) gives rise to most
peculiar impressions received by the
children, and perpetuated as errors.
Again, if all teachers provide themselves
with simple flannelgraph equipment (a
car polishing-cloth and illustrations of
several kinds backed with sandpaper)
and make use of 2 pantograph as des-
cribed in English Book V (in order to
enlarge illustrations) added interest
among the people can lead to 2 signifi-
cant increase of attainment.

Whatever may be a student’s final
aim in the use of the language, whichever
skill he wishes most to develop, it re-
mains true that 4 mastery of the spoken

reading skill) is, at the same time, pro-
gressive, truly instructive and educaflve,
accumulative and economical (provided
it can be carried cut with r?asonable
ease). It is widely rgcog.msed that
development of speech skills is a m.atter
calling on all the abilities ar}d techn.lques
of selection and presentation which a
teacher can command. And yet, the
reward of success is immense and the
challenge at once exciting and worth-
while. All teachers, in fact, have to solve
this equation in their particular teaching

circumstances :

Maximum possible speech skill 4

Maximum mastery of reading-
comprehension

=Maximum effective command of the
language for Higher Studies.

(ms. + mr-c =me.)

All the elements of the learning situa-
tion will bear on the individual teacher’s
solution. But it is well to remember
that the spoken language becomes firmly
based physiologically and psychologi-
cally. Once learnt, a skill (psycho —
physiological, as all skills are) is normally
always remembered and, even after long
periods of disuse, of easy recall. Injury
apart, for example, we never really forget
how to swim or ride a bicycle or drive
a car. Though speech involves much
smaller physical movements than these

activities, the principle remains the
Same.

Other elements of success in teaching
language, the last in this short account
of _Some growing points, are (i) the
quick-wittedness of teachers in making
full use of immediate situations and of




common human experience and (ii) a
clear-sightedness in choosing language
and visual material of high standard with,
of course, satisfying emotional and intel-
lectual content. This involves both a
sympathetic knowledge of students and

a sense of style.

We learnt our mother tongues in an
atmosphere of fresh and lively enthsiasm
and it is in an atmosphere having as far
as possible this quality that freedom of
spontaneous natural speaking can thrive.

Everything going on around us should
and can provide grist for the thriving
mills of us second language teachers, as
it should and does for teachers of a
mother tongue.

Fortunately, much more of the basic
English language material is now avail-
able in the Island : this in iiself is an
essential item of considerable growth,
and a stimulus to all teachers of English
to use it with imagination and enter-
prise. ®
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“When we see the wholeness of a thing from afar
that is the true seeing; in the near view trivial details
engage the mind and prevent us from seeing the whole,
for our powers are limited. It is for this reason that
we never compleltely know the life that we have lived
with all its length of years: we worry over what we
have missed, sorrow for what we have lost, and thus
never find the time to assess as a whole what we
have got ..... The wants and defects that go with that

are irrelevant like the hollows of the mountain side

wholeness are not the important things, in fact they %

which protest in vain agiinst its elevation.

— Rabindranath Tagore g
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« The fundamental requirement”
that he should cause others to learn.

IN good teaching it is taken for granted

that the teacher teaches and the pu-
pils learn. Thus in this two-fold pro-
cess, the teacher, the pupils, the materi-
al and the methods are important fac-
tors to be analysed before evaluating
success or failure in the classrobm. As
far as language learning is corcerned,
the langusge material to be taught
is selected and graded by experts and is
included in the various Courses or read-
ers used in schools. It is the duty of
the teacher to present this material to
the pupils in accordance with the gener-
ally accepted principles of language
teaching. However, in many classes
the teacher may be expected to adapt
the language material in the class reader
to suit the linguistic attainment of his
pupils. Though the reader may have
been published for use in a particular
class, it often becomes necessary to
adopt teaching techniques that would
facilitate the learning of the new langu-
age items easily. The material and the
methods are lifeless phenomena and the
burden of using these to advantage lies
on the shoulders of the teacher, in the
ﬁrst'instance, and then on those of the
pupils. It is said that a good method
does not compensate for an indifferent
tea.cher. If the. correct methods and the
sultable' mateiial are used, failure or
success in language learning hasto de-

is not that the teacher should teach but

— Prof. W. R, Niblett,

pend on the teachers and the pupils
jointly or severally. Therefore, the
errors of pupils have to be analysed care-
fully and the causes diagnosed. After
a reasonable diagnosis the teacher has
to proceed to the next important stage
in his teaching—remedial teaching.

In second language teaching, pupils
are expected to practice well the langu-
age materials in the new or target lan-
guage. Practice, drill and exercise are
some of the devices used to help the
pupils to form correct habits of speech
and writing in the new language. New
constructions in both content and ex-
pression have to be mastered. No doubt,
this could turn out to be exacting and
tiring. But the teacher could lighten
the problem by providing his pupils am-
ple opportunities to use the new langu-
age in its two forms, speech and writing.
In spite of all these attempts, errors

may creep into the speech and writing
of pupils.

A scientific analysis of the possible
causes of error could go a long way in
helping the language teicher to pay ex-
tra attention to those linguist.ic and
extra-linguistic factors that affect lan-
guage learning. The following causes
may be observed in a careful examina-
tion of pupils’ errors: interference of
first language habits in speech and writ-
Ing-extensions of the English patterns

s

e S. MAGASU, B,
Dip.-in-Fd. (Lord.), Lip.-in-Tea
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into areas where they do not apply-con-
fusion of new material with parts of the
language-false analogies based on logic-
inattention of the pupils-poor memory
of pupils-poor-langnage ability-poor
learning ability-lack of adequate moti-
vation-lack of continuity in teaching
and learning on account of irregular at-
tendance-lack of minimum aids like
class readers, pens and exercise books-
teacher’s poor preparation and presenta-
tion-factors beyond the control of teach-
ers and pupils e.g. lack of suitable class-
rooms free from excessive noise, the pro-
blem of overcrowded classes.

Among the possible causes listed
above, the interference of first language
habits, false analogies based on logic,
lack of adequate motivation, lack of
continuity in teaching and learning and
teacher’s unsatisfactory presentation are
rather common ciuses of the common
errors of pupils. Lack of suitable class-
rooms free from excessive noise and the
factor of overcrowded classes are pro-
blems to be solved by the government.
The interference of the various systems
in the first language is bound to interfere
with the study and use of the various syst-
ems of English. Both the Sinhalese and
Tamil languages have many common
factors in their various systems. e. g.
negation, interrogation, indirect speech,
subordinate clauses, verb-less sentences,
auxiliaries, phrasal verbs, passive forms,
sequence of tenses. Hence, both the
Sinhalese and Tamil speaking pupils
have to practise and learn those forms
of English (not found in their languages)
much more systematically and carefully
until these become parts of their auto-
matic habits of expression in speech and

writing, in the second language. The
problem of false analogies could be
solved, to a great extent, if pupils are
made to realise that the accepted habits
of speech and writing of the native users
of English have to be accepted as gospel
truth. Language forms in speech and
writing are not based on logic because
language is usually defined as ¢a
structured system of arbitrary sounds
and sound sequences used in communi-
cation "¢ No amount of sustained at-
tack on these vagaries of the English
language can help us to overcome this
problem. Practice, exercise, and drill in
the use of English are the key remedies
to be applied. The third problem of lack
of adequate motivation seems to be a
real problem that has to solved both by
the practising teacher and the govern-
ment. The question is often asked :
What is the use of English in our present
set-up ? Motivation is one of the most
powerful psychological factors that affect
all teaching If there is poor motivation,
poor performances in the G. C. E. Exami-
nation and G. T.C. (Special Courses)
English Scripts are logical in the cause
and effect pattern of reasoning. The
recent attempts to stress the need of
English for those pursuing higher studies
at the Universities has given new life to
the motivation of the pupils.

If the teachers and pupils, the living
performers in this dual process of langu-
age teaching and learning, are not
regular in their attendance at schools,
the language material will continue to
remain dead and the results are brought
to light in the performances of the candi-
dates at examinations. Moreover, teach-
ing the language is teaching a growing

13
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tained activity is vital. The
f:; causes deal with the pupil’s matte:
tion, poor memory and poor languah-
ability. But the teacher’s poor prepa
ration and presentation of language
items are also important causes, which
could be corrected, to a great extent, by
principals and inspectors of schools.

The teachers, in their own interest
have to be familiar with these possible
causes so that they might be in & better
position to apply preventive or curative
remedies. They should be familiar with
and proficient in the use of the different
items of the first and second languages.
The traditional chapters dealing with
“ confused words "’ and ¢ correction of
sentences '’ in the commonly used gram-
mar books are not recognised as linguis-
tic exercises which promote ianguage
learning. On the contrary the exercises
are condemned as unpsychological,
mischievous and harmful. For example,
one pair of words, often confused, is
* Their, there ”. This confusion may
not have arisen if the two words have
peen separately taught well on their first
lntrodu.ction into the pupil’s vocabulary.
Hence in .re-teaching or remedial teach-
Ing, “ tl.lell‘ " has to be used once again
a}ong with other v_vords indicating posses-
sion (my, your, his, our) to dril] i
correct use. The word « oo

There ” could

e t—
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Our birth is but a sleep and a forgetting. ‘
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be used in a context indicating spatial
relation (here, where). It would be wiser
to revise in separate lessons the langu-
age items indicating possession and
spatial relation. Generally speaking re-
teaching and remedial teaching expect
the pupils to unlearn the wrong uses and
to establish the correct uses. This is
double work on the part of both teacher

and pupil.

In remedial teaching, the teacher is
not expected to repeat the mistakes of
the children because that will lead the
children, into more mistakes by listening
to the teacher’s repetition of errors.
Teachers are advised to drill the correct
form and the mistakes would be just
rolled flat by the correct form repeated
several times. Leading writers on langu-
age learning like D. Y. Morgan, A.S.
Hornby, Prof. P. Gurrey, F. L. Billows,
A. V. P, Elliott, F. G. French, Prof, E,
V. Gatenby, L. A. Hill, Dr. M. Finno-
chiaro have recommended this form of
approach in remedial teaching. More-
over, lack of timely correction of pupils’
written exercises and appropriate re-
medial teaching are two important
causes for some of the errors in the
written answers of pupils. Therefore,
teachers have to pay more attention to
remedial teaching and to regard it as
one of the very important stages in any
language teaching.

N TR
— Wordsworth
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ADOLESCENCE

VERY teacher is interested in the
stages of a child’s growth as he has

to adapt his teaching to suit the age and

stage of the child.

The immortal English playwright, Wil-
liam Shakespeare, in his inimitable style
has referred to the various stages in the
growth of an individual. That was
nearly three hundred years ago. He
fixes the number as seven (lucky
seven !)—vide As You Like It, Act II
Scene VII—and the stages are given as
(i) tbe infant (ii) the school boy (iii)
the lover (iv) the soldier (v) the
“ justice ™’ (vi) ‘¢ senility "’ (vii) ** second
childishness "’.

Psychologists have also tried in vari-
ous ways to fix the number of stages in
the growth of an individual and the
duration of these stages. Though they
have also arrived at seven (by coincid-
ence!) yet the names and duration of
these stages vary. The stages generally
agreed upon by the psychologists are as
follows :

(i) the baby-age: wup to 1 year—

cot age.

(if) the toddler-age: 1—2 years —
pre-school age.
the infant-age: 2—j5 years—
nursery and infant age.
the child-age: s5—1r1 years—
primary school age.
(v) theadolescent-age: 11—2t1 years

—secondary and tertiary school
age.

(iii)
(iv)

e o S DU ——

(vi) the youth-age: 21—30 years—
university, professional and
post graduate age.

(vii) the grown up or adult—30 years
and upwards.

Much research has been done both in
the West and the East on each of these
stages though the findings are still far
from beiog unanimous. The most compli-
cated of these seven stages is no doubt
the Adolescent stage. This stage, some-
times referred to as the * teenager
stage’’ covers a long period of about 10 to
11 years i. e from the age of 11 to 2I.
Psychologists try to divide this adoles-
cent period into three sub stages (1) Pre
adolescence (age 11—14) (2) Adoles-
cence proper (age 14—18) (3) Post
adolescence (age 18—21).

There is no unaniizity of opinion am-
ong researchers about the exact age at
which adolescence commences, the na-
ture of development at this stage, the
needs and demands of the individuals
in this group.

The famous Hadow Report of Eng-
land on “The Education of the Adoles-
cent” published by H.M.S.0. in 1927
(exactly forty years ago) referred to
adolescence in these terms : *‘There is
a tide which begins to rise in the veins
of youth at the age of eleven or twelve.
It is called by the name of adolescence,
If that tide can be taken at the flood,
and a new voyage begun in the strength

P, SAVERIMUTTU, M. A, Pb. D,



and along the flow of its current, we

think that it will “move on to fort.unc' :
We therefore propose that all children
should be transferred at the age of elev-
en or twelve from the primary to sec-
ondary schools. ....lransp]anted. to new
ground and set in a new environment
which should be adjusted as far as pos-
sible to the interests and abilities of
each range and variety, we believe that
they will thrive to a new height an'd at-
tain a sturdier fibre’’. — (Introduction—

P- x1x) .

During the forty years that have pass-
ed since the publication of the Hadow
Report much water had flowed under
the *‘psychological”” bridge. Sociolo-
gists, Anthropologists, Physiologists,
Psychologists, and UNESCO Seminar
groups have tried their best to makea
thorough study of this stage of an indi-
vidual's development.

Dr. Fleming, former Reader in Psy-
chology at the University of London
Institute of Education has produced an
excellent book entitled ‘Adolescence
and its Social Psychology” with an intro-
duction to recent findings from the fields
of Anthropology, Physiology, Medicine,
Psychometrics and Sociometry. The
various opinions expressed on adoles-
cence are very varied indeed as would
be expected. A Unesco International
Seminar Report of August 1953 (p- 106)
describes adolescence thus:—*'Adoles-
cence is a period of anxiety and dishar-
mony, an age of revolt and day dream-
ing about adventures, travel and un-
controlled freedom”. Then on the next
page it says “The adolescent of 12 or 13
is still a child in many ways, but a child
who now wishes to be taken seriously,
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fiis evolution is intermittent and spas-
modic ; sometimes we have to f]eal. with
a mere youngster wh? can be captivated
by completely primitive methods, and
someliraes with a young man or young
woman who demands that his or her
personality be respected, revolts against
all dogmatism, and seeks the why and
wherefore of all things. The adolescent
begins to be aware of himself and to ob-
serve the discipline of his own will. He
no longer has complete confidence in
others anymore than he has in himself.
Only in action can he find self-assurance
as well as the answers to the innumera-
ble questions that assail him. It is
through direct action that he will dis-
cover his own capacity and the ‘““mean-
ing”’ of things. At this age his concep-
tion of the world is a utilitarian one
dominated by the questions. ‘““What is
the use of that ? What will it lead to ?”

Adolescence is a period definitely for
helping the young to develop their own
potentialities as students and as per-
sons. In this matter the home, the
school and the society have their grave
responsibilities.

The Home: Boys and girls of this age
require not only affection and accept-
ance in their homes but the opportunity
of taking a responsible share in the acti-
vities of their companions—in working
hours as well as in moments of leisure.
Ina book entitled “Studies in Social
Psychology of Adolescence by Richard-
son, Forrester, Shukla and Higginbo-
tham, the five fold traits of adoles-
cence are enumerated as Security, Ad-
}')e“t‘"e’ Rights, Responsibilities and

e"el?Pmeﬂt- The word Development
comprises Intellectya] Development,



Social Development, Economic Develop-
ment, Development of Independence and
Spiritual Development. It is .almost
impossible in a brief article of this type
to discuss in detail the nature and scope
of these varied types of development.

There is a classic on ¢ The American
Character '’ by the world renowned
anthropologist Margaret Mead. In it she
describes thus her findings on the atti-
tude of 293 boys and girls (adolescents)
towards ‘‘ their development ”’. It runs
thus :—

“ The directions in which the adoles-
cents desire to develop seem most wide-
spread ; they are physical develop-
ment, including a desire for health and
strength, as well as for physical skills
and the desire for more knowledge both
of people and of things. They want to
improve in character and to find a pur-
pose and meaning in life .

Thus the parents have to show their
youngsters both affection and sympathy
and treat them with due consideration
and regard.

The Schocl: As regards the adolescents,
the school has three main functions.
The first is to present certain data which
are regarded as being important. The
second is to enconrage certain attitudes
thought to be helpful in getting on with
the business of learning and also valu-
able to the child in his present and
future life as a person. The third is to

help to prepare the pupil in a number of
ways for his later career.

As adolescence is the period of learning
the art of living, the teachers should
show themselves genuinely interested ip
the welfare of their pupils.

The Society: Every individual whether
child, adolescent or adult has to live in

a certain social set up. His development
is a determinant of several factors such
as physical, mental, cultural, religious,
economic and sexual. As there is usually
a ‘‘ generation gap "’ between the adults
in the society and the adolescents, it is
sometimes difficult for people of one
generation to understand and appreci-
ate fully the needs and feelings of the
rising generation. However, the elders
are bound to step down into the melee
of contemporary life and must read into
the mind and heart of the adolescents.

A survey of adolescent opinion re-
vealed this. ¢ The older ones (be they
teachers or others) are shocked at our
behaviour and mode of dress etc. It is
always a case of “in our time”. You
talk about sex and they curl up in disgust
and look horrified. Only mature adults
can help adolescents to maturity .

Hence it is encumbent on our teachers
in training, particularly those who are
going to man the classes where adoles-
cents learn, to equip themselves with
sufficient knowledge of adolescents and
their varied needs.

It is by understanding their needs one
can satisfy them or provide adequate
opportunities for the realisation and
satisfaction of their legitimate needs.
This is the responsibility and this is the
challenge that faces our teachers of the
upper classes in the Kanishta Vidyalayas
and Sieshta Vidyalayas under the new
dispensation in Free Lanka.

The adolescents of today are the
adults of tomorrow. On them and them
only depends to a great extent the future
of our country. Are we parents and
teachers particularly sufficiently pre-
pared for this noble but onerous task of
teaching and guiding our adolescents ?
I hope the answer is in the affirmative.
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énalualion ol cgnslruc{ion

VALUATION is a sine qua non 17
every field of instruction. '1.‘¥1e
objectives and techniques of e\f«ﬁluahvll
in the various fields of instruction may
vary, depending on the nature of the
subject. A long headway has bee.n made
in Ceylon in the evaluation of m.struc-
tion in Chemistry, Physics and Biology
at the G.C.E. O./ L. under the able guid-
ance of Mr. J. Alles, Deputy Director
General of Education. Similar work in
the field of Mathematics is going on at
a snail's pace mainly due to lack of
qualified and trained personnel. We are
all aware of the revolution that is taking
place in the instruction of mathematics
K through 12. Parallel to these revo-
lutionary changes, an effective and effi-
cient system of evaluation has to be
developed to assess the quality of the
new mathematics instruction.

An attempt to analyse S.S.C./G.C.E.
(O) Scieuce examinations was made by
Mr. J. Ratnaike and his observations
appeared in the Journal of the National
Education Society of Ceylon (Vol. 1X—
Nov. 1960). Init, he says ‘“‘that they
predominantly test for factunal recall and
that they contain predominantly essay
type questions”. Thereafter he dwells
on the type of examination which could
be used to test the learner’s knowledge.
The type of knowledge he wishes to tzst
at this stage are as follows :

1. Knowledge of specifics; that is

the gssential foandation of infor-
mation and facts. :

K. SIVANATHAN,
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in mu”wnmlics

Knowledge of ways and means of
dealing with specifics,  These
include investigation, inquiry,
standards of judgement, patterns
of organisation, skills and abilities
of manipulation with figures and
hands and application or use o:
specifics in every-day life.
Knowledge of universals—those
major ideas and abstractions, the
bigger fabric of generalisation by
which phenomena, ideas and speci-
fics are related, organised and
classified.

2.

(&3]

The reorganisation envisaged by
Mr. J. Ratnaike was fully incorporated
in G.C.E. (0.) Examinations since 1960.
The effect of this reorganisation was felt
both in the teaching and learning of
these subjects throughout the length
and breadth of this country.

The Nuffield Project in England for
the teaching and evaluation of Science
subjects has taken into consideration the
following abilities which the question
demands of the candidate, corresponding
to the educational objectives.

1. Knowledge

2. Compreliension

3. Application

4. Analysis / Evaluation

To evaluate the abilities mentioned
above, the main activities in Chemistry,

for example, with which the questions
concerned are :

-




A—Changes in materials

B — Practical work

C--Patterns in the behaviour of ma-
terials (classiﬁcations)

D——Measurements
E—Use of concepts.

Evaluation in Science has taken defi-
nitive steps along educationally sound
direction but Mathematics which should
have had precedence over Science sub-
jects or at least a parallel development
is left behind. And all of us know that
this state of affairs will have serious
repercussions in the general education of
the child, particularly in the teaching
and learning of Mathamatics.

«What ability are we trying to test in
mathematics?’ is a fundamental question.
Will the abilities be the same as these in
the Sciences? It is not an easy one-
word answer-question. A full knowledge
of mathematics and mathematics edu-
cation are necessary to answer this ques-
tion satisfactorily. Professor H. F. Fehr
observes that in the learning of mathe-
matics, the power with which an indi-
vidual can make generalisations, abs-
tractions, logical organisations and relate
these to purposeful action determines
his ability to progress. Richard R.
Skemp says that Mathematics is not a
collection of facts which can be demons-
trated and verified in the physical world
but a structure of closely related con-
cepts arrived at by a process of pure
thought. Further, his research work on
Learning Mathematics indicates that :

(i) Mathematics depends on Reflec-
tive intelligence —This ability of
the mind to turn inwards on it-
self, that is to reflect, is some-

(i)

thing that most of us use so habi-
tually that we may fail to realize
what a remarkable ability it is.

Learning of Mathematics depends
on the Formation of Mathemati-
cal concepts—A distinction bet-
ween primary and secondary con-
cepts is made : only primary con-
cepts can be exemplified in phy-
sical objects and secondary con-
cepts can only be symbolized.

Schematic Learning is essential in
Mathematics — Mathematics is a
subject in which dependence on
earlier knowledge is particulary
great... ... Careful planning of the
sequence and pace of teaching is
therefore essential, to ensure as
far as possible that pupils learn
their mathematics schematically
and not by rote.

All these reveal the complexity of the

abilities needed in mathematics.

But at

the same time, it is imperative to iden-
tify the abilities in Mathematics, if eva-
luation is used as a quality control.
Here an attempt is being made to put
together the abilities which the ques-
tions demand of the candidate corres-
ponding to the objectives of mathema-
tics education :

N ow

Knowledge

Reflective intelligence
Concept formation in
Mathematics
Generalisation
Abstraction

Logical Organisation
Application

Analysis / Evaluation
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With a view to evaluate these abilities
the main activities in Mathematics with

which the questions concerned are

1. Structure — the study of the
structure of mathematics is the
study of basic principles Of
properties common to all sys-
tems.

2. Operations and their inverses
Measurement

Extensive us€ of Graphical re-
presentation b

6. Properties of Numbers

_ Gtatistical Inference
8. Sets—Language and Theory
9. Logical Reductions

10. Valid Generalisations.

Let us consider two examples to illus-
trate what I have in mind.

Question : In the number 333, the
: left band 3 has how many
times the value of the

right hand 3.

. The activity involved in this question
is “Systems of numeration” (i.e. 3 in the

given list) and the ability called for is
concept formation:

Question . If there aré 400 students
in a school, which of the
following statements is
(are) true ?

(i) There must be at least one month

in which 30 or more students have
a birthday anniversary.

(il) -Some students must have birh-
day anniversaries on the same
day.

(iif) Some students must have been
born in the same year and on the
same day-

(a) I only (b) II only (c) IMI only
(d) 1 and 11 only (e) I, 1I & IIL.

The activity involved in this question
is statistical inference and the ability
called for is Reflective intelligence.

I feel that this article will help the
teacher traineesin a small way to realise
some of the problems involved in the
evaluation of mathematics and how a
beginning is made to evaluate mathe-
matics instructions in a mathematical
way-

Hed\xéhq rejoices not and hates not, who grieves not
an ; esires not, who has renounced both good and |
evil and is full of devotion—he is dear to Me.

— Baghawat Gita
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LLAMA Dr. Sir Mohamed Iqbal has
A been part of the precious creative
heritage that we have acquired in this
century in India. Iqgbal, like Tagore,
was one of the most inspiring figures in
the field of poetry and culture that the
East produced in the late years of the
1gth century and the early yeats of the
2oth century, and there is hardly any
aspect of life which has not been illu-
mined by these two great thinkers.

Igbal is not the monopoly of or the
possession of any particular community
or country. Igbal belongs to the whole
world. His early education in Persian,
Arabic and Urdu, and later the Honours
degrees tn Philosophy in Cambridge and
the Doctorate in Philosophy in Munich,
equipped him to understand both the
East and the West.

Igbal satisfied all the three main con-
ditions which a great poet has to fulfil.
He had a keen miud, a mind that could
analyse with the sharpness of a rapier
blade the great problems of life with
which human minds are confronted ; he
was able to see life clearly and see it
whole, he was able to find what are the
basic issues and problems of life and to
think of them with clarity and courage.

He had secondly the great requisite of
a poet—a big heart. A man with a keen
mind becomes a great thinker. Unless
the hea:rt of a great poet can throb not
only with his own petty troubles, his
OWn timid sorrows but also with the
suﬁeqngs and aspirations of the whole
mankind, he can never become a great
Poet—a poet of the world.

He added the third quality, an artistic
sensibility and appreciation of beauty,
not only the capacity to think clearly
and firmly, the capacity to feel things
intensely to give happy felicitous artistic
and beautiful expression to it. Iqgbal
was able to present the ideas in such a
felicitous manner that what arises out of
his heart falls like lightning on our own
hearts. What arose from his own heart
enthused other people’s hearts.

A keen mind, a generous heart and
the ability to express himself in a feli-
citous manner combined to make him a
great poet. Iqbal wrote his poetry in
Urudu and Persian. Some of that poetry
has been published in English. His poem
called Asrar-I Khudi was translated by
a distinguished Cambridge Orientalist
professor Nicholson under the title
‘“ Secrets of the Self "’. In recent years
a number of his poems have been trans-
lated into English. Another poem called
Piyami-Mashrik (Message of the East)
was translated into German in reply to
a collection of poems of Goethe, called
‘““ Message of the West”. In the last
years of his life he delivered six ex-
tremely thoughtful and thought-promot-
ing lectures on Islam, its basic ideology,
its essential problems, its philosophical
intepretation in the context of modern
life. It was through this book that
Western philosophers, thinkers and
students of religion came to know him.
While Igbal’s message on the one hand
is concerned with basic and fundamental
issues and eternal problems of life, he
talked about problems which were agit-
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minds and hearts of tl;lz
younger generation, not on!y. Sof tH :
Muslims but of all corr.lmumtli- i
talked of the relationship of t eblems
and the West, he talked of t}.ae pro -
of the international relatlon?hxp, -
talked of the problem of slavery le.x 9
freedom, of the problems of Socxfa ltsl )
and Capitalism, of the problems o 1f
Dictatorship, of the a.dvantages 0
Democracy, of the limitations of Demo-
cracy—all these problems had been th?
problems of his day and formeq part o
his poetry and whatever passed —through
the crucible of that poetry emerged from
the artistic point of view as pure gold.

ating the

He appealed to all,—the poet, the
artist, and the man who wanted poetry
for the sake of poetry. His presentation
of poetry is totally different from that
of the ordinary poet, who appealed to
the emotions and interest. In the place
of love in life, love not in the sickly,
sentimental sense in which the ordinary
poet talks about it,—as if it were a me-
lody for which a lover suffers | —but in
the deeper and dynamic sense in which
it fuses with life and the whole world
together and when it enters into the
personality of an individual is as pro-

foundly transformeq that he can conquer
the whole world. Igbal says ; —

*“It is love that suffuses the melody of
life with its cadenee,

It is love that breaths life into the
statues of clay |~

".Evcn as the gentle morning dew finds
1ts way iato the veins of the rose,
50 does love permeate into every fibre

of the humag being "
Igbal made 4 critical st
udy of the R
as well as the West, ang this stuE:lsw>E
enabled him ¢o speak aboyt them wit,
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competence. He speaks_of the failure o f
the Easterners to appreciate the creative
and constructive values found in them
and says that they have been content to
play second or third fiddle to the West.
In this respect he addresses his fellow
men of the East and points out what
should be the type of poetry which
should emerge from the hearts of them
to help in the reconstruction of nationa]

life.

*“Have you in your poetry the power that
breathes life into the dead ?
When slavery has softened the individuality
of a people,
[t is not proper that the poet shou'd
sing in low, soft, slumberous tones !
The wine that sparkles in the cup should
be strong and stimulating,
Sharp like a blade of tzmpered steel !
There is nothing uader God’s Starry
Heavens that cannot be achieved by
strenuous striving
Aspire every moment to reach a new Sinai
and may new lightning strike your heart !
May your pilgrimage of yearning here
come to an end .

This is the invocation to the poets of
the East. He had a high regard for
Western sciences, for its intellectual life,
for its idea of freedom, but he critically
points out at the result of the develop-
ment of this modern industrialised civili-
sation. Igbal finds that science is really
the source of dominance of the West.

*“The secret of the West’s strength is not
in the lute and guitar,
Nor in the Promiscuous dancing of her
daughters,

Nor in the charms of her bright-faced
beauties,

Nor in bare shine, nor in bobbed hair,
Her strength is not from irreligiousness,
Nor is her rise due to Latin characters,
The strength of the West is due to
knowledge and sciepce

Her lamp s alight from this fire only ",




iqbal doesnot say that fastern society
should close itself hermetically against
the culture of the West. While advocat-
ing a critical appraisal of the West and
the understanding of its sources and
strength as well as of its weakness with
a view to the adoption and assimilation
by the East of all that is good in the
culture of the West without any hind-
rance to the development of the culture
and traditions of the East.

“ Knowledge does not depend on the style
of your garment,

And a turhan is no nbstacle t» the
acquisition of knowledge .

“ Arts and sciences, O lively and eager youth,
require a keen intellect not Western clothes,
what is needed is this quest in Vision,

Nor this or that particular heid dress !
If you have a subtle inteliect and
discriminating mind, they would suffice
to guarantee success .

In one of his poems he points out what
has been the result of the development
of the modern industrialised Capitalist
civilisation.

Man is still the victim of imperialism
and exploitation, '
Alas that men should prey on their
fellow men !

Our eyes are strongly blinded by the
glitter of the West

Not knowing that a good deal of it is
the lustre of artificial beads !

The sciences on which the wize mea
of the West have prided themselves
is but a sword in the blood stained
grip of greed

No magic politicians’ wanJ can bolster up
a civilization which is built on the
quick sands of Capitalism ”.

Igbal started writing largely patriotic .

poetry. Some of his great works deal
o.n the problems of Muslim, of the Mus-
lim culture, and Muslim ideology. Like
all great poets or Yyriters or artists, Igbal

P—4

did not limit his writing in terms of his
own culture and his own community ;
instead he derived his concepts, his ideas
and his phraseology with great power
about nature, about human problems
and his country. He had an intrinsic
respect and reverence for the arts,
culture and literature of his country.
“Religion” says Iqbal, ¢is without dis-
tinction of caste or creed, race or colour
or geography.
o Rclfzion is a ceaseless striving after

perfection,

[t begins with reverence and ends in love !

What is Admiyat? respect for man!

Acquire a sensitive appreciation of his

true status !

It is a sin to utter harsh words

for believer and unbeliever are alike

children of God'

A man of love learns his ways from God

himself,

and is gracious alike to the man of faith,

and no faith !

Take believer and non-believer beth into

the embrace of thy heart.

If the heart runs away from your heart

woe betide the heart.

The heart is shut in the prison house

of clay,

but the entire universe is the domain

of the heart”.

Igbal transcends the numerous walls and
barriers of race, colour and geography
that divide God’s creation into so many
compartments—a humanist of the first

order, a man who had transcénded all
those little limitations, which divide
lesser minds. His work does not pertain
to one race or to one community or to
one country but to the problems of the
whole world. Igbal remains a great
International Figure.

N. L. M. Anmeen,
(Second Year-English)
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QUBRAMANIA BHARATI (1882-1921)
D was an ardent patriot and social re-
former. A close and detailed stuc'i?' of his
poems lends colour to this view. The poet
was an opponent of the caste sy_'s'tem and
sounded the clarion call for its abolition about

fifty years ago.

Bharati was born in a Brahmin commu-
nity. Since his family followed Strictly the
caste rules he was brought up in the same
atmosphere. But the superiority complex
of the so-called higher caste did not last
long in him. His close association with
people of different communities at Kasi
(Benares) during his youth made bhim view
the institution of caste from a different angle.
Contrary to his caste rules he had his hair
cut and sported a moustache, He also wore
shirt and coat, turban and shoes,! He refused
to wear the g @ara and showed that he was
a determined opponent of the age-old caste
regulations2. He visited the slums and had
his meals there®. 1In short Bharati the
revolutionary, wanted to bring about a
‘Revolution’ without the word R,

The cause for the change of attitude in
Bharati is clearly described by one of his
biographers®. There was an altercation
between the Chanar community and the
Maravar Community during a festival at
‘Kalggumalai’ and a Brahmin, Venkata
Suppiah, who tried to settle the dispute was
brutally murdered by 2 Maravan, This in

cident made Bharati a life-long crusader tq
mould a casteless society. Ramalinga Adi-
kal (1823 -1871) a great socio-religions
leader perceived the defects of the caste
system and gave expression to them in his
¢Tiruvarutpa’., Swami Vivekananda (1863
—1902) realised that the caste system ¢“after
doing its service is now fiiling the atmosphere
of India with stink”. Likewise Gandhiji
¢sworked to open the road of the untouch-
ables to freedom’’. No doubt, Bharati was
influenced by these great souls. The in-
fluence of Sister Nivedita on Bharati too is
worthy of note. When Bharati was asked
by Nivedita why he had not brought his wife
to Calcutta he told her that as a Brahmin
he could not do that and was reprimanded,
This made Bharati realise that he was arro-
gated and that he should shed the superior
rights and privileges. Nivedita was the
sun which lit the darkened soul of Bharati®,

The evils of the caste system in society
originated from the four-fold classifications
of the Varnas. The upholders of this
obnoxious system argued that casteism had
the sanction of the Vedas, To launch an
effective campaign against the caste system
a sound knowledge of Sanskrit is necessary,
Happily, Bharati had a sound knowledge of
classical Sanskrit and was able to reject the
upholders’ claim and to say that it was a
travesty of truth®. A critical study of the
Tamil classics” as well as the works of other

1. Bbamhiar~Hiseory and Poetry=Prof P, M. Sundaram

2. Mahakavi Bharathiar—V, Ra

3o “QsduiGe BEST apap g SURuycr_ri "—urrDsvss.

4. Prof. P, M, Sundaram.
5. sy Gureir L)

" ®EPr oy Qarg g9 Ao &

Cor gusir gy id urkiry 4 g G ? 25

i yib Gc:dd@un’& —<

SrEE ywdr gy *BQwar gy sar@eed’’,

7 Especially Kural :

26

Domis aruga.,,,

L 3
gll men -that liv: are 0ne in circu
Iversities of works give each hi

ure 9.

mstances of birth ;
5 special worth ",




liberal scholars in Eaoglishe strengthened
Bharati’s conviction and therefore he resolved
to work for the eradication of the caste

system.

Bharati vas a believer in the pristine and
dynamic Hinduism of the early Vedic and
Up;nishadic seers. Though he owed intel-
lectual allegiance to the Gita? aad the doc-
trine of Karma he rejected the latter day
Paranic Hinduism with its innumerable
rituals, caste taboos and social regulations.
|t is here that Bharati differs from Gandhiji
who said that Varnashrama—dharma ¢¢is
inherent in human nature systematised by
the Hindu religion for its social use”,
Bharati expresses the three ideas of equality,

unity and love. The post distinguishes
between ‘class’ and ‘caste’ in his poem
Drum, The first is for him based on divi-
sion of labour: for example Gaswe s
aelr umiciure and Uy mser o HUe
@#iyg. Thus he shows a class society as
a harmonious co-operative body. These
class divisions should not perpetuate caste
diffences :

O sound, drum of equality;
Why, all live on this wide earth
O sound, drum of victory

It is a lie —all bars of caste!?

(Drum — 18)

It is absolutely necessary to sow the seeds
of love in the community to eradicate the
canker of casteism. DBharati was a good
social scientist. He sowed the seeds in the
minds of the children and the elders. He
knew that no child is born prejudiced and
his or her prejudices are always acquired.
The penultimate stanza in the w7loumy

url@® belongs to the best verse Bharati
has ever written ;

««Castes there are none
Sin it is to speak of
The high and the low
The great, my Darling
Are those that possess
Love and Justice true
Learning and wisdom puret?,

Bharati’s advice to the elders is of greatest
importance. In ¢Bharatha Samuthayam’ he
says that ¢All are of the same race, all of
the same caste, For all are India’s children,”’
and in ¢‘Liberty’ : ¢Liberty to Pariahs and
Pulayas...y..... No poverty and no slavery

. ... ltshould be noted that these
were written long before the passing of an
Act wkhich said that ¢¢ untouchability is
abolished and its practice in any form is
forbidden. 7'he enforcement of any disabi-
lity arising out of untouchability shall be an
offence punishable in accordance with law.”
Bharati proved that poets are the unacknow-
ledged legislators.

Bharati, with his keen intellect, was able
to perceive that the deterioration of the so-
cial standard was due to the Brahmins.
India lost its freedom not because of the
superiority of the Britishers but because of
the superiority complex of the Brahmins.
Caste system, superstitious beliefs, untouch-
ability and religious bigotry were the out-
come of Brahminism. Bharati was very
harsh to them :

“ s L & G guody ggpith uriiy”
Cugiourlr Qu@gerp srogpd Gurdls "
“Quprmsdstyarey uridurdr '
“@ppreBe Qurdimsl uriOusi—@eai
GHGein g ses Qup uriduei.”

In his commentary to a verse in ¢Panjali
Sabatham’ Bharati says that if the Brahmins
had done their duties properly the people
from other Varnas could not have mishe=

8. Bharati was influenced to a great extent by Shelly. He culled himself * Shellythasan’

9. Bhagavad Gita=Introduction.

10, Dr. Kamil Zvelebil’s translation cf Bharati’s poems.

Tamil culture : Oct, 1954,

(Vol, I1D

11, Rendered by Sri M. Subramanian—Bhavans Journal Vol. XIII, June 1967.
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By these methods Bharati wanted to erase

the unchangeable inequalities

and social

stigma based on birth.

.

Why did Bharati want a social revolution?
There are two possible answers to this ques-
tion. To Bharati God was an intense reality
psrvading the entire universe. His living
faith in the higher doctrine o universal love
made him love and respect all other people,
without caste or creed. Secondly, as an
ardent patriot he probably believed that a
fragmented society will not answer to the
claims of nationhood.

“mré samont Qurdlsr? —n dinsir

swwé sawor Cueéilse?”

“opppmw viddrmlus ?....."

Crijg arapsd By ? —a dissir
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These are somz of the questions in the
mouth of the conqueror to the conquered.
Bharati firmly believed that [ndia lost its
freedom not because of the DBritish but be-
cause of the internal conflicts, and hence his
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soul-stirring pational songs. t.cN.aﬁonnl li.-
berty has, as its counterpart, individual lie
berty, the suppression of all tyranny of class

and caste.”

Bharatithasan has written exquisite poems
on Bharati which include the following :
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This admirably sums up the views of DBha-
rathi on caste. Critics of Bharati may say
that his reach was beyond his grasp. But
it should be noted that it was Bharati who
helped to transform the cause of the untouch-
ables from being a matter of the State into
a mass conviction. His teaching undoubtedly
created a new outlook regarding caste. ¢Bha-
rati,’ said Bharatithasan, ‘s the medicine
for the caste disease,1* We are great ad-
mirers of Bharati, But we are not following
his teachings. \We must understand that by
observing the obnoxious caste system w2
are denying the divinity that is in-all God’s
children,

S. Ratpam,
English-Final Year.
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WHILE reading Shakespeare it must be

remembered that his plays were ori-
ginally not meant to be read but to be
played, that they contain a great deal of
poetry and that they were composed nearly
four hundred years ago and hence they have
certain allusious with which we may not be
familiar and some words which we no longer
use. If these be remembered Shakespeare’s
plays are not difficult to read. Practice will
make reading easy and the poetic conven-
tions employed by Shakespeare will become
familiar. His plays may bes read like modern
plays for the story, the characters and the
philosophy of life which Shakespeare has
packed into them, If the reader adopts the
right attitude of mind towards his reading
he may get the cream of the play even if
an occasional word of allusion is lost or a
poetical dialogue remains obscure,

To Shakespeare a play was not a few
printed pages of dialogue for the isolated
reader but a vivid mimetic presentation of
human conflict on the open platform of the
Elizabethan theatre for an alert audience,
His plays were staged not only on the plat-
form of the theatre but also in the minds of
the audience, He gave them the symbols of
life and conflict and they expanded these
symbols into full being, To read a play
vividly we must recreate on the stage of our
imaginations the whole seiting and atmos-
phere, the action and the characters, Only
thas will the dramatic conflict and the charac-
ters become true to life. We must not
read the words alone; we must recreate

HF“: images, backgrounds, characters, con-
flicts and life,

Shakespeare’s plots are always open and
€asy to reconstruct on the stage of imagina-
tion, Unlike some of the modern dramatists,
he takes the audience completely into his
confidence. The characters may be fooled
and puzzled, but there are no mysteries or

surprises for the audience, The audience
always derives its delight from laughing at
the blind folly of the poor dupes.

It is worthwhile that even the simplest of
Shakespeare’s plays be read twice; once for
the story and then for plot, structure and
characterisation. The play should be read
as a drama, reproducing the play in im-
agination and not as a novel or an essay.
The secnd reading may be done more
slowly, The reader may determine first,
what manner or type of play he is reading,
whether it is a comedy, tragedy or history,
Shakespeare was essentially a romanticist as
most of his plays deal with events in a
romantic and vague past in a foreign country,
but the plays contain much that is realistic,

The simplicity of the plots consists in the
following of a simple formula They are all
based on human conftict. In tragedy there
is a losing conflict and in comedy a less seri-
ous one which has a happy conclusion. An
unstable condition that prevails is presented
at the beginning and this reaches its climax
either in a tragic crash or in a happy and
harmonious stability, In tragedy the con-
flict has its poisonous roots in the grand
passions which tear the hearts of persons,
In comedy the conflict is milder. Here, the
play usually begins with a number of separa-
tions and concludes with happy reunions,
A tragedy ends with death and a comedy
usually with marriage, But a tragedy does
not actually lie in the death of a person. It
lies in the fall of the innermost self of the
characters,

Shakespeare had a device at developing
sub-plots, side-plots and parallel plots in
such a way as to strengthen the reader’s
understanding and emotional appreciation of
the main plot, These are economically
welded into tbe main plot so that the total
effect is that of one play and not that of
two or more plays in one,
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Shakespeare has adopted another. methpd
of characterisation, He provides his major
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characters with contrasting opposites designed
to set them off, Sometimes the contrast ig
physical, but usually it is one of tempera.
ment,

A profound study of the plays of the
dramatist would demand many more cone
siderations which have been too bne_ﬁy out-
lined here, But, for the reader who is r'ea.d-
ing for pleasure and not for a specialist
knowledge of the plays, and for a student
engaged in review, it may be enough to read
the play once for the story and general ac-
quaintance with the main charactgrS, and
once again, more slowly, for a consideration
of the technique of plot, characters and bgcl.(-
ground, which is so markedly characteristic
of Shakespeare's art.

Miss I. Vythialingam,
English-Final Year,

——~——

“He who does not see the kingdom of heaven in
this life will never see it in the coming life. We came
é not into this life by exile, but we came as innocent
creatures of God, to learn how to worship the holy
and eternal spirit and seek the hidden secrets within

ourselves from the beauty of life. This is the truth
which 1 have learned from the

teachings of the

b
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OST people today talk of National Edu-
cation and Mother tongue. \Vith

some it is just a political cant ; with others a
social question ; with a third group it is a
cultural question; with some others it is a
sheer and mere spontaneous national agita-
tion ; with a few it is an indispensable need
and necessity. T<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>