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e The spoonful of quality
Nno tea can resist

It also knows MILKMAID — the quality milk that
makes tea drinking an added delight. Only the best i IIKMAID BRAND,
and purest milk is chosen for you by Nestlé in the SWEETENED :
preparation of MILKMAID — so for the finest qua-
lity and best value for money, always ask for

MILKMAID
the quality milik
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The Hon, Mr. Badiudin Mahmud, our new Minister of Education with Mr. Sam Wijesinghe (standing)
at a session of the U.N, General Assembly., He was at the time Ceylonese Delegate to the U, N.

OUR NEW MINISTER

Mr. Badiudin Mahmud had his early education at St. Thomas’ College Maiara and later he joined Zahira
College, Colombo. Completing his secondary education there he proceeded to Aligarh University where after a
briliiant academic carcer he obtained the degree of Master of Arts. He took a prominent part in all University
aciivities and quite early in his carcer showed his abilities as an oratorand leader. He was always against separatist
movements and he vehemently oppesed the creation of a Muslim Students” Union in India distinct from the All-
India Students” Federation. He carried on a vigorous campaign in this connection on platform and in the Press
and was rewarded in 1936 when he was elected President of the All-India Students’ Federation, While in India
he had the distinction of being a member of a good will delegation to Afghanistan.

On his return to Ceylon he assumed duties as Principal of Zahira College Gampola and under his wise
management the College became one of the leading educational institutions in the district. He was for many
vears the President of the Gampola Teachers” Association.

He brought honour te the teaching profession by his appointment on four successive occasions
as Ceylon’s delegate to the United Nations. Hc was a founder member of the Sri Lanka Freedom Party and was
closely associated for years with the late Prime Minister,

The Ceylon Teacher congratulates him on his appomntment as Minister of Education. We wish him all
success in his new office, we assure him of our loyalty and extend to him our co-operation in any scheme of valuc.
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FOR SCHOOL

Fauna

BIRDS OF CEYLON—W. W, A. Phillips

Colour Plates by Cicely Lushington

BOOK 1 Full Cloth 5-00
Full Cloth 7-50
Full Cloth 8-00

BOOK 2
BOOK 3 Card Cover 4-25

ANIMAL LIFE — With a special reference to Ceylon —
1. R. Bhatt, 318 pages. 110 illustrations, 32 Full page
pictures. 2nd Edn. 2-50

ANIMALS OF RUHUNA NATIONAL PARK —
C. E. Norris. Drawings and Descriptions of selected
animals, Paper Cover, 2-25 Card Cover 3-50
Travel

CEYLON BEATEN TRACK W, T. Keble
Pleasant descriptions of the natural beauty of the Island
and excursions into history in relation to the places
described. Illustrated. 277 pages.
Newsprint 4-00
LANDSCAPES OF LANKA—
24 Photographs of becautiful Ceylon scenes 3-50
Culture

White paper 7-50

LIBRARIES

Politics and Law
OUR LEGISLATURE — 1. R. Weinman

106 pages. 30 Iilustrations 1-00
,-—\C[I(}Nq AGAI\%T PUBLIC SERVANTS IN CEYLON
S. E. J. Ferpando. 116 pages 1-50

History and Biography

HISTORY OF CEYLON — Fr. 8. G. Percra
PART 1 (1505—1796)
PART 2 (1796—1948)
PARTS 1 and 2

CEYLON TODAY AND YESTERDAY — Dr. G. C. Mendis
An interpreiation ol the developments in  Ceylon
History from the beginnings to the present day.

3-50
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LIFE OF LORENZ — B, R. Blaze
The biography of the great 19th century patriol.
264 pages. Newsprint [-00 White  Paper 1-50
Religion
THE FOUR ESSENTIAL DOCTRINES OF BUDDLISM —

Dr. C. L. A. de Silva. 216 pages. 2nd Ldn, 4-00

THE BUDDHIST JATAKA STORIES AND THE RUSSIAN
NO A MANUAL OF BUDDHISM — Rev, Narada Thera.

VEL — Martin  Wickramasinghe., T}lustrated with

photos and drawings. Paper Cover 4-00 176 pages. Hlustrated. 1-50
Full Cloth Cover wilh a jacket in colour 5-50 Pali

ASPECTS OF SINHALESE CULTURE — Martin e
Wickramasinghe Second revised Edition, [Hlustrated AN ELEMENTARY PALI COURSE — Rev, Narada Thera.
with photographs and drawings, 5-00 An ideal book for beginners in Pali 2-73

From YOUR BOOKSELLER OR THE LAKE HOUSE BOOKSHOP
COLOMBO & BRANCHES

INTRODUCTION TO EDUCATIONAL PSYCHOLOGY

W. M. Ryburn 7-25
CHILD BEHAVIOUR AND DEVELOPMENT

Barker, Kounin and Wright 37-15
THE TEACHING OF READING AND WRITING

Ww. S. Gray 15-75
HIGHER ENGLISH i

F. J. Rahtz ; 8-95
TEACHING THE MOTHER TONGUE IN SECONDARY SCHOOLS

P. Gurrey 10-65
LIVING ENGLISH STRUCTURE

W. Standard Allen 7-25
APTITUDES AND APTITUDE TESTING

Walter Van Dyke Bingham - 27-50
BASIC CONCEPTS IN VOCATIONAL GUIDANCE

H. Sanderson 28-90
UNESCO SOURCE BOOK OF SCIENCE TEACHING

A Unesco Publication 10-65

LAKE HOUSE BOOKSHOP

P. O. Box 244, 100, Parsons Rocad, Colombo 2.
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EDITORIAL

FORTY YEARS

Looking Back

Sir Ronald Gould quite recently
urged teachers not only to look for-
ward and around them but also occa-
sionally to look back and to sce how
far they have travelled. If thev did,
he said, most of them would get some
strength and cncouragement for the
journey ahcad. The A.C.UT. was
established in 1920. TLooking back
across the forty years that have elapsed
we imight be surprised at the miserable
conditions of the profession then. There
were no salary scales, no pension or
widow’s and orphan’s fund, Teachers
had no rights as such to casual leave,
sick leave, maternity leave, or study
leave. In these matters they were at
the mercy of their managers. They
had no social standing and though
respected at least by their past pupils
they were generally much pitied. No
parent wished his son or daughter to
be a teacher and certainly no teacher
wished it for his child.

Much Progress

Conditions today arc very different.
We certainly enjoy much better condi-
tions of service and many of the rights
which our forebears in the profession
did not have. Our social position has
definitely improyed though it is not yet
what it should be. We have been given
places on most educational boards and
we are at least given a hearing on
matters cducational. Rejoicing over
the progress made we can also take

pride in the fact that every one of the
rights a teacher enjoys teday has been
obtained for him by the A.C.U.T. We
make this asscrtion quite boldly with
a [ull knowledge of the facts.

Looking Ahead

Having looked backwards and hav-
ing rejoiced in our achicvements we
must not fail to look ahead. Doing
so we shall find that we have still a
long way i go before the teaching
profession receives its due place in
society, We have still to obtain equil-
able scales of salaries for many grades
of teachers; we have still to obfain for
ourselves the rights and privileges en-
Joyed by our counterparts in the State
schools; we have still to be assured of
security of tenure and adequate and
fair avenues of promotion; we have
still to be given iepresentation on the
various managerial bodies that govern
us. These and many other things we
have to secure for ourselves. The
path before is steep, there are obstacles
all along the way but to reach the top
is not diflicult, [et us remember with
gratitude ali who have toiled so selflessly
on behalf of the profession in the past,
let us gather strength and encourage-
ment from ali they have achieved and
let us march forward together. Vie-
tory lies ahcad of us,

Are We Equipped ?

Are we equipped for the struggle
ahead? Frankly we think we are not.

OF ACHIEVEMENT

Our membership today is only 6,000
out of a potential of 30,000. More-
over we have by our indifference and
our apathy in the recent disputes in
which the Union was invelved shown
how sadly deficient we ate in a trade
union consciousness. This is further
demonstrated by the reluctance with
which some of us pay our membership
fecs and the enthusiasm with which we
opposc even an absolutely necessary
increase in them without pausing to
realise that even an enhanced fee would
be an inadequate remuneration for the
many benefits the Union has obtained
for us. This is stiil further borne out
by the tendency of quiie a few of us to
think in professional malters in" terms
of our particular grade and not of the
profession as a whele. Finally we have
by a greater dedication to duty and byv
work of a better qguality in the class-
room to convince the public of the
value of the teacher to the community
and win public sympathy and support
for our cause.

Surmount Obstacles

These then are the main obstacles
to the advancement of the status of the
teacher. Is it too much to ask all
teachers to join the Union, to be pre-
pared to fight any injustice that may be
meted out even to the humblest of their
colleagues, to think of the profession
as a whole and above all while strug-
gling to raise the professional status of
the teachers to strive by all means in
their power for the improvement of
their professional competence as well,

o
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Appe«al o Science Teachers

i SCIENTIFIC

John S. Richardson examines the comsequences of contemporary advances in scientific knowledge on
secondary school science teaching. He appeals for a redefinition of science in our scheols. He points out that
Secience is both a process as well as a product but declares that the manner of Science teaching so far tends to
teach Science only as a product and urges teachers to dedicate their teaching as well to the process.

The Consequences of Contemporary Advances in Scientific
Knowledge on Secondary Schoel Science Teaching

A Way of Thinking

Man investigates because he wants
to know and because he wants to con-
trol, Scicatific advance begets still
more scicrice, and in increasing ratio,
and man soon puts science into his
service. But science is a way of think-
ing, an attitude toward the solution
of problems, a means of solving pro-
blems as well as a product of the in-
vestigation of natural phenomena.

Both the process and the product
of man’s thinking incvitably affect his
way of living. Contemporary advances
in science place upon our society the
obligation to grow with that science
in order thal our lives may be morc
meaningful and more fruitful. Adyan-
ces in science have a profound clfeet
on our culture. One of the major
instruments for the growth of culture
is the secondary school. Advances of
all kinds should be reflected in the
school programme.

The curriculum of the secondary
schools of the United States reflects
the first specialisation provided in the
usual programme in the study of sci-
ence; consequently, contemporary ad-
vances in scientific knowledge should
inevitably affect the curriculum in
science as it does in both its general
and specialised ' functions.

By John S. Richardson,
Professor of Science FEducation,
Ohio State University

6

Background Factors

Any effort to assess the consequ-
ences of contemporary advances in
scientific knowledge upon the program-
me in the secondary school must take
into account certain factors that affect
the school. Among the major factors
that have bearing on the consequences
of such advances are the relative in-
adequacy of preparation of the science
teachers, the effects of industry and
other agencies on our core of science
teachers, the increasing tempo of scien-
tific advance which intensifics an age-
old problem of remaining abreast of
knowledge, and our tendency to permit
the curriculum to be determined by
that which is included 1n a text-boolk,

Teachers: Enticed Away

The usual sccondary school teacher
in science enters the programme with
approximately four years of prepara-
tion at the post-secondary school level.
In very limited numbers teachers may
have a total of five years before enter-
ing the teaching proflession. OF the
usual four-year period of preparation
fifiy per cent of the total time is the
maximum preparation in science; in
gencral it is less. 1 is clear that pro-
grammes limited to such a brief am-
ount of preparation are deficient in
breadth or depth of study ol science,
in many instances both.

An unfortunate influence has been
the effect of industry and various other
agencies of society in enticing away
many of our best science teachers, The

salaries provided as well as the improv-
ed working conditions have proved
formidable antagonists to the relatively
low salarics and heavy loads that
feachers are expected to carry.

Abreast of Knowledge

The burden upon a teacher to main-
tain abreast of his ficld is an age-old
problem. It is typical of all fields of
knowledge that advances are continu-
ous and often rapid. Within rccent
years the exploding tempo of scientific
advance has made the problem of re-
maining well-informed very critical.
For the heavily-loaded science tcacher
it has becoeme nearly impossible,

Slaves of Text-Books

As man’s knowledge accumulates he
is moved to record it for his own use
and for communication to others, in
both the present and the future. This
effort has had the unfortunate result
of developing in scholars the concept
that the esscnce of man’s wisdom is
found within books. Text-books thus
have become the masters of our educa-
tion, not its servants. Little is dropped
from a text-book and any attempt to
add new knowledge or to reflect new
understanding of how to teach is viewed
with some scepiicism by the teacher
who faces such advances with insecu-
rity and uncertainty. Consequently,
the curriculum which reflects to a high
degree that which is in the text-book
is very slow to respond to contemporary
advances in scientific knowledge.
CEYLON

THE TEACHER



‘The Impact of Advances

Slow and difficult as changes in cur- |
riculum may be, certain contemporary |
advances in science are making them-
selves felt on both the curriculum and
method of science teaching, While
our present perspeclive is too limited
to judge with certainty, many of the
relatively recent and contemporary ad-
vances are even now affecting the
schools directly and indirectly through
agencies of influence and ~strength.
Among such contemporary advances
quite a number could be listed; a few
may be cited as specific examples.

Growth of Knowledge

The growth of knowledge concern-
ing the nature of the atom and its
nucleus, the advancing forefront of
knowledge of its structure and energy
1s keenly felt not only in the secondary
school science programme but to va
limited degree in clementary school
science. The widespread dissemina-
tion of knowledge among people, in-
cluding the pupils, concerning the
nucleus of the atom makes it impera-
tive that the science teacher be more
than casually informed. Because of
the teacher’s increased competence the
pupil is given considerable opportunity
to learn about the atom and its nucleus
in both its thcoretical and applied
aspects.

Sources of Power

The development of new sources of
power for missiles and jets brings to
the science class-room the urgency of
learning the nature of fuels that have
their origins in a wide variety of che-
mical reactions, Here the¢ products
of technology require that the science
programme provide for a knowledge
of the theoretical. Hitherto unutilised,
cven unknown, chemical reactions arc
studicd from the standpoint of their
cnergy potential.

Advancement Inevitable

Recent years have scen our know-
ledge of genetics extended many fold.
As the-chemical nature of the inherit-
ance of traits becomes better known,
the knowledge is ineviiably included
in the secondary school science curri-
. culum. The limitation that is faced
in the-inclusion of such knowledge
lies to a considerable extent in the
teather’s lack of understanding of such
other fundamentals of scientific know-
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f ledge as the underlying chemistry.
| Advances in the biological science thus
depend increasingly upon advances in
the physical science. The advancement
of all sciences in the secondary school
curriculum becomes inevitable.
.
Conquest of Discase

Steps in the conquest of disease re-
quire continuous revision of the secon-
dary school science curriculum. As
our knowledge of adequate nutrition
increases, as we become increasingly
able to assist in the normal functioning
of the glands of the body, as we learn
more aboul antibiotics, as the nature
of viruses and their conirol become
understood, the secondary school cur-
riculum tends to reflect this knowledge.
As yet, the advances in the curriculum
in this respect are only beginning. They
reflect only the most elementary of
changed concepts. The future will no
doubt see marked changes in the cur-
riculum in this respect.

Earth Science

Man’s understanding of the nature
of the earth and of space is changing
front-week to week, month to month
and year to ycar. The Intcrnational
Geophysical Year has had a profound
effect in widening and extending our
horizons. The science programme in
the schools of the United States have
given but scant atiention to the nature
of the carth. In recent years a course
generally titled ° Earth Scignce’® has
been offered in an increasing number
of schools. Regardless of the deve-
lopment of a secparate course, those
responsible for the curriculum and
method of science teaching will inevit-
ably reflect the influence of contempo-
rary advances in our knowledge of the
earth and the space around it. This
influence will extend not only to general
science but also to courses in biological
science, chemistry and physics.

Revise Curriculum

On every hand we find evidence of
a re-examination of the course content
in science. Clearly discernible tenden-
cics can be identified. For cxample,
there is a tendency to eliminate a cer-
tain amount of biographic material.
There is an effort to identify great
generalisations rather than to memo-
rise facts. There is a tendency to
eliminate cxcessive study of devices
made possible by science — the pro-
ducts of technology.

Three separate commitiees are cur-
rently at work to bring about such
changes. One of these committecs
is attempting to revise the curriculum
in secondary school physics. Amnother
is giving corresponding attention to
the curriculum of biological science,
And the third is addressing itself to a
revision of the content of chemistry
to be studied in the schools.

Social Tmplications

There is a renewed emphasis on sci-
—enee as a process, as a way of solving
problems rationally, and as a means of
safeguarding conclusions in the process
of thought. For cxample, the educa-
tional division of one of the trade asso-
ciations of the chemical industry has
produced & considerable amount of
teaching aids dirceted to this goal.
However, this emphasis seems to have
some difficulty in making its way
against long-standing customs of sub-
ject matter coverage.

Among many science educators there
is a rencwed emphasis on the social
implications of science. Students of
curriculum are attempting to avoid an
imbalance in secondary school curri-
culum so that science is learned in
relation to social studies, literature,
mathematics and the arts.

Depth More than Breadth

Widespread concern currently pre-
vails because of the evidence that the
gifted student has been largely over-
looked in the American secondary
school. At least two faclors that have
contributed to this unfortunate situa-
tion arc the efforts to provide for ‘mass
education and the overwhelming sym-
pathy for the unfortunate and the
handicapped, As a reaction much at-
tention is given to the provision of
individual instruction for the gifted
student. In general, the measures pro-
vide for study of scicnee in depth rather
than in breadth. In a few instances,
however, programmes for the gifted
are broad, including various aspects of
science and functionally rclated areas.

Leadership

To a very limited extent scientific
and technological advanees filter into
the secondary school science program-
me through unplanncd cfforts and
processes. Such processes, however,
are random and incoherent. Without
vision and planning they can lead to

7



the decline and eventual decay of
science 1n the educational programme.
Leadership must be provided. For-
tunately it is forthcoming from within
the schools, from professional associa-
tions, federal agencies, state agencies
and industry, to cite but a few sources.

The schools themselves are showing
commendable leadership towards ihe
mmprovement of science feaching with
respect to both curriculum and method.
There is a signilicant increase in the
provision of supervisors and consult-
ants for science programmes, Plan-
ning conferences and study-writing
sessions are scheduled by and for the
teachers. They are obtaining assist-
ance from many agencies outside the
schools, from colleges and universities
and from the professional organisa-
tions and industry. The schools are
creating special courses for their stud-
ents. They are providing more ade-
quate facilitics. They arc adjusting
programmes in order that the indivi-
dual needs in science can be more
adequately accommodated.

Professional Associations

The professional association has
arisen to provide much needed leader-
ship, For example, the National Sci-
| ence Teachers Association held recently
|a summer conference devoted to a
[study of the impact of the advances
[in chemistry on the secondary school
| science curriculum. Similarly that As-

| sociation as well as various other
| organisations have scheduled lectures,
“conferences with and demonstrations
by scientists in their national and re-
gional convention programmes for the
express purpose of advancing the com-
petence and understanding of the
membership with regard to the fore-
front of science and the implications
for the secondary school curriculum.

Government Assistance

Federal agencics are showing much
initiative in giving help to science
teachers. For several decades their
help has been available in some ficlds
but in more recent years the National
Science Foundatjon, the Uniled States
Office of Education and the National

Institutes for Health have contributed
markediy to the improvement of the
background of science teachers. The
National Secience Foundation has spon-
sored mslitutes vanging in Iength from
six weeks to a calendar year. Science
teachers have been able to atiend these
mstitutes for study under stipend and
expense provisions.  Such institutes
have been addressed primarily to the
improvement of the sobject matter
competence of the teacher alihough
there has been provision for nceded
attention to the professional compet-
ence. The United States Office of
Education has embarked on the broad
front of help for the science teacher.
This broad front includes more ade-
quate provisions for supervision, for
facilities for science teaching and for
research on methodology on science
teaching,

Improve Teachers

The WNational Institute for Health
has for many years sponsored measures
to improve the competence ol teachers
of science in both the academic and
professional phases, In many states
the departments of public instruction
are studying certification. The require-
ments for certification for the teaching
of science have been raised by many of

uch departments. Because of the
shortage of supply of science teachers
the venture is necessarily slow.

Co-operation of Industries

For many years indusiry has been
concerned with the science programme
of the secondary school, Several ma-
jor industries have made considerable
effort Lo assist in the in-service improve-
ments of the science teacher’s prepara-
tion; local industries have joined in the
effort to meet the challenge of contem-
porary advances in science. Stipends
for study, conferences for academic
improvement and field studies have
been provided as well as a wide variety
of teaching aids. :

Much Depends on Teachers

The programme of science in the
secondary school will reflect contem-
porary advances in science only to the
extent that the teachers themsclves are

competent to bring about such clianges
and are able to influence their schools
to do so. The eflects of such agencies
as those cited will be limited indeed if
teachers arc unable or unwilling to
improve their teaching, However, the
influence of these agencies serves as a
powerful stimulus.  The net effect will
be good even though it will be difficult
to evaluate in a quantitative way.

Conclusion

It is evident that the impact of recent
advances in science on our schools has
created certain basic needs that must
now be faced, Among these are the
following :—

1. We must restudy what consti-
tutes the fundamentals of our
programme in science. Each
new advance in scientific know-
ledge inevitably changes our
conceptof whatis fundamental.
Our science teachers must be
scientific and maintain always
an open attitude as to what is,
in truth, fundamental.

2. We must redefine science in our
schools. Each new advance
denionstrates anew that science
is both a process and a product.
But the manner of our teach-
ing tends to treat science only
as a product. We must dedi-
cate our teaching as well to
the process of science.

3. We must learn to distinguish
between science and techno-
logy. The latter is an import-
ant element in our lives. Tts
social and cconomic implica-
tions are far reaching; how-
ever, science as an aspect of hu-
man thought is essential to the
growth of more scicnce and
more technology. Our secon-
dary schools must adopt and
enlarge their understanding of
and responsibility for the dis-
tinction hetween science and
technology and for the pro-
motion of science as such.

THE CEYLON TEACHER,



East-West Centre

A United States Department of State
recommendation for the establishment
of an educational cenire in the state
of Hawaii to promote East-West cul-
tural exchange has received the sup-
port of W.C,O.T.P. and the National
Education Association of the U.S.A.

In letters to leaders of the U.S. Con-
gress, Dr. William G. Carr, W.C.O.T,
P. Secretary General and N.E.A, Ex-
geutive Secretary, says that the 1959
W.C.O.T.P. Assembly of Dclegates
was sirongly of the opinion that such
exchanges were necded. The Assem-
bly theme was ° Teaching Mutual
Appreciation of Eastern and Western
Cultural Values.”

The N.E.A. in particular, repre-
senting 700,000 American tcachers,
“ felt strongly that our ignorance of
the culture, philosophics, ru!uglon and
art of the Fastern world requifed
swift and cffective remedying,” he
writes.  The Centre in Hawaii would
be an important step in this direction.”

Social Studies Reforms

The National Council for the Social
Studies, a department of the National
Education Association of the United
States, closed its thirty-ninth annual
convention in Kansas City, Mo., with
some of the nation’s leaders in the field
agreeing that drastic changes in the
social studies programme are in order.

Proposals made at a series of assem-
blies and section meetings included:

1. A direct approach to controver-
sial issues which are shaping current
affairs, On this topic, Dr. Harold D.
Drummond, Professor of Elementary
Education, George Peabody College
for Teachars, Nashville, Tenn., told
the group that © social problems and
their solution must be honestly faced
at all age levels, whether or not they
are considered to be controversial,

2. A “opruning” of the curricu-
lum to eliminate insignificant details,
substituting more current problems,

3. Heavier emphasis on “ economic
literacy,” termed essential if citizens
are to deeide political issues wisely
and make intelligent choices as con-
sumers. More emphasis was also urg-
ed for cilizenship education, consery-
ation education, human relations, and
international understanding.

July, 1960

4, Elimination of the * wooden-
shoe-windmill-tulip * stercotype at ail
levels.

S. The lengthening of pre-service
training for teachers to include more
“ content courses” and heavier em-
phasis on content in in-service pro-
LT'd]THTl\.cb

6. Provisions for adapting the cur-
riculum to changes brought on by. the
scientific and technological revolution.

WCOTP QOffice in India

The first Asian Regional Office in

W.C.O.T.P. history was opensd re-
cently in New Delhi, India, Dr. K,
L. Shrimali, Indian Minister of Edu-

cation, was principal speaker, Pro-
fessor Diwan €. Sharma, President,
of the All-india Fedcration of Educa-
tional Associations and S. Natarajan,
W.C.O.T.P. Vice-President and Direc-
tor of the Office.

Dr. Shrimali expressed the hope that
the new office would help to strengthen

W.C.O.T.P. has re-afficimed its
support and sympathy for teachcrs
in some Latin American countrics
*who, denied the democratic pri-
vilege of fiee eclections, struggle
for freedom [rom arbitrary dicta-
torships.”

In a letter to Dr. Felix Adam,
newly-elected Scerclary General of
the Confederacion de Educadores
Americanos, W.C.O.T.P. Sccre-
tary General William G. Carr pro-
mises that'appeals from W. C.OT
P. member organizations for “‘as-
sistanee in maintaining the freedom
of education . . . will at all times re-
ceive a sympathetic hearing from
the officers of W.C.O.T.P.”” He
notes that recently, in answer to

OTP N
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teacher organisations throughout Asia
and raise professional standards. He
suggosted that slr{.nc'thchmg profes-
smnai ethics be given as much atten-
tion by teacher organizations as
voicing demands and gricvances.

In welcoming the guests, Mr. Nata-
rajan said that the new W.C.O.T.P.
Asian Regional Office will assist to
its utmost ability in studying problems
of cducation in all Asian countries
and in helping thcm to implement
cducationzl programmcs

Assistant Director of the new office
is . W. Franklin, former Director of
Public Instruction of the Indian State
of Madhya Pradesh. He has held
various leaching and administrative
positions, including those of principal
of the Teachers” College at Jabalpur
and Dean of Education at Sa gar Uni-
versity. As Principial of the Basic
Training College at Wardha, he work-
ed under the guidance of Mahatma
Gandhi.

an appeal from a W.C.Q.T.P. affi-
liate in Haiti, the W.C.0.'T.P. Exe-
cutive Committee lodged a vigo-
rous protest with the Haitiz: a Minis-
istry of Education regardivg the
mistreatment of certain cfficials
of teachers’ oiganizations in that
country. Similar casss of oppres-
sion in Hungary and East Germany
were likewise condemned.

Acknowledging the 1eceipt of
the resolutions against dictator-
ship, adopted by the Confederation
in Lima last January, Dr. Carr
writes, * I join with you in denoun-

cing any tyranny imposcd upen
Latin American teachers” orga-
nizations and condemn  such

tyranny.”




An adolescent appeals for compas-
sionate guidance through the stormy
years of adolescence so that youth will

be able lo preserve its

initial ideals

despite the destructive forees of a world

in f(ransition.

TER

Compendium of Impressions

The following is but a compendium
of impressions gathered of students,
attending some of the leading schools
in the ¢ity, where adolescence is marked
by the conflict between a traditional set
of values symbolised in the parent, and
a less inhibited sense of values presented
to children by their education on a
racial basis. A fairly distinet classi-
fication may be made on the type of
adolescence undergone by the average
Burgher boy and the average Sinhalese
or Tamil. The Burgher boy unlike
his tradition ridden counterpart, is
less inhibited, more extroverted or open
in his behaviour, mixes more frecly,
and is less concerned about studies as
he is quite satisfied to pass the Senior,
get a job and settle down after marry-
ing a girl of his own choice. The aver-
age Sinhalese or Tamil adolescent on
the other hand has set patterns of beha-
viour to conform to, is more inhibited,
social mixing being more or less res-
tricted and is brought up in the tradi-
tion that one must pass out top, get
the best job, marry a girl of his parents’
choice and setile down. Thus the
distinct differences between the adoles-
cents of Ceylon and those of England
or America arise from our stricter social
conventions and the nature of our
educational system which provides but
a fixed set of avenues,

L. G. Ratnasabapathy is a student
in the H.S.C. Class at St. Joseph’s
College, Colombo,

10

Sex Education Essential?

Adolescence is a fact, both psycho-
logical and physiological. Physiologi-
cally it is brought about by the sccretion
of the ductless glands which produce
massive changes in the chemistry of
the body, resulting in the accclerated
growth of the reproductive system. In
the boy adolescence occurs usually
between 13 and 15 whereas in the girl
it occurs between 11 and 13 years. Thus
though physical maturity is reached
early in life emotional maturity is rare-
ly reached even in the late teens. To-
gether with the physiological advent of
adolescence, psychological factors be-
gin to manifest themselves and the
child takes an increased interest in its
environmsnt. There is invariably an
increased intetest in sex, and the child
may treasure some unrelated remark
on the subject adopting his initial atti-
tudes in terms of it. There is a varia-
tion in specific interests, the girl being
more interested in emotional factors
and the boy in physical and physiolo-
gical factors. Generalised sex cduca-
tion at this stage is absolutely essential
from a respected and readily accessible
source such as the parent, priest or
teacher, as emotional tensions reach
their peak in adolescence and the child
may suffer from acute irrational fear
over the most trifling of matters, which
may drive him to wrong sources for
information.

Going Steady

The expression of the increased in-
terest in the opposite sex is governed

E CHALLENGE OF

mainly by environmentai factors. Tt
develops much earlier in the girl, mani-
festing itsell in the increased interest
in personal appearance, dress, social
activitics and love stories. In the boy
it presents itself in the shape of agares-
siveness, exhibitionism, self-conscious-
ness and changed concepts and bsha-
viour, Emotional attachments are gen-
erally sub-consciously tabooed by so-
ciety and social mixing accepted only
on occasions, unlike in England or
America so that the term © going steady *
occurs on a rough time average of
gbout one in nine cases, though its
density varies. However wherever such
mixing occurs there is inevitably a
greater degree of interest shown to-
wards a specific girl in the case of the
boy whereas in the girl it is more diffus-
ed. Together with this increased inte-
rest in life a variety of definite patterns
begin to dominate. The following is
but a brief synopsis of the more com-
mon, but it is in no sense comprchen-
sive.

Moodiness

Alternating moods of depression and
Jjoy are fairly common in adolescence
especially where home life is unhappy.
Girls who suffer from pre-menstrual
tension almost invariably suffer de-
pression  corresponding  to  cyclical
changes.

Gregariousness

Strong disinterested friendships are
common in adolescence especially am-
ong girls who often form an inseparable

THE

CEYLON TEACHER,



ADOLESCENCE

duplet sharing together their common
interests and activitics. In the boy
the tendency is usually towards a
clique or gang often having varying
interests bul invariably when the values
held are the same. These gangs, when
recreational facilities are available are
generally healthy, but when these are
absent and older or negative factors
dominate it form, the nucleus of delin-
quent behaviour.
Mausic

The interest in popular music is a
common phenomenon mainly due to
the adolescent appeal in its compulsive
novelty of sound and excess of feeling.
In the less intelligent adolescent there
is often a tendency for “ identification ’
(imitation of behaviour) with one’s
favourite singer. In the girl there is
a species of hero-worship resulting in
the avid reading of fan magazines and
the collecting of pictures. However,
these juvenile phases usually pass away
with adolescence,

Books

Books too play an important role in
the development of personality as un-
conscious identification with litcrary
heroes or heroines often oceurs. There
is a difference in specific tastes the girl
being more intcrested in love stories.
The well-balanced adolescent youth
reads fairly consistently, improving his
tastes with time. The Immature
and usually precocious adolescent
on the other hand reads ‘Comics’
up to a late stage and then

July, 1960

— L. G. Ratnasabapathy

switches for the more explicit
modern version of the © Penny-Dread-
ful,” This species of scurrilous litera-
ture together with the pornographic
magazine presents a serious moral
problem of increasing magnitude. The
solution for which lies in weaning the
developing adolescent on healthier
literature so that he will not be swept
away by anything he may encounter
in the pages of a book.

Films

There is a divergence of psychologi-
cal opinion on the relative cffects of
the horror and sex film. But whercas
the average horror film is laughed at
the sex film is seen with definite delete-
rious effects on an adolescents sense
of values, As these films are patro-
nised in preference to others, often out
of curiosity, they together with the
increasing irresponsibility of film pro-
ducers present a major social problem
whizch can only be solved by positively
taking the upper forms to the film
where the treatment of life i more
mature and serious.

Tt ‘must be admitted that the modern
adolescent is besieged with far more
temptations to go wrong than his counter-
part of a decade ago. Thus, it is all
the more important that he be given a
firm grounding and compassionate guid-
ance through the stormy years of ado-
lescence where he struggles for maturity,
so that he will be able to preserve the
initial ideals of youth despite the des-
tructive forces of a world in transition,

PRIVATE TUITION

A Few Principles

L. It is our duty to help
ALL students eatrusted to
our care — the * bright’
as well as the * weak.” Our
Classes are large and with-
in possible limits we must
do everything possible to
help the * weaker® ones.

2. As a rule Private
Tuition should not be en-
couraged.  Under no cir-
cumstances should private
tuition be solicited.

3. No teacher should
undertake  ° private  tui-
tion’ of his own pupils,
except under special cir-
cumstances and that should
be with permission from the
Principal.

4. Such requests for per-
mission should be made to
the Principal by the Stu-
dents in the case of Senior
Lads and by the Parents in
the case of young children.
Whenever, the need arises,
and in consultation with the
teachers concerned, tiiis per-

mission will be readily
granted.
5. No private {tuition

should be undertaken during
Class hours. If a Class
room is used after class
hours for private tuition,
please inform the Principal.

6. ‘ Mass® or ‘ Group’
Private Tuition should not

he undertaken under any

circumstances.
Let us all join in safe-

guarding those Traditions of

our profession which have
earned for it the name
“ The noblest profession.”
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Mr. Shirley J. S. Peiris pleads for the establishment of Workers’ Education Centres in Ceylon. Trade
Union Education can help to reduce hatred and antagonism and thus promote harmony and co-operation resulting

in satisfaction and conteniment,

Part of Labour Movement

Workers’ education, at one time a
subject of controversy and dis-
cussion has today become a recog-
nised and valuable clement in labour
movements of all the Western Euro-
pean countries, the United States and
Canada. But to us in Ceylon it is a
relatively new subject, an entirely new
field of activity. Tt does not take long
for one to realise how much more use-
ful work could be done by the Trade
Unions if all members really knew
what Trade Unions siand for: how
much more the unions could do for its
members if all of them were better
equipped to take up readily an active
part in the activities of the Ugion,
These were, perhaps, the thoughts that
drove the Government of Ceylon to
action when they invited an Expert
from the LL.O. to explore the possi-
bilities of setting up a Workers’ Edu-
cation Centre in Ceylon.

Intelligent Participation

No one says that workers® education
is superfluous today, People seriously
concerned with industrial problems —
whether they view it from the angle of
the government, of the employer, or
of the worker — see the necessity of
an cducational programme for workers.
They recognise that in a2 modern eco-
nomy there must be well-organised

12

democratic trade unions. Such stable
unjons, they know, benefit all sections
of the community. They understand
that development in a free and demo-
cratic society depends on the intelligent
participation of all citizens, and con-
sequently of the workers,

Amicable Settlement

However, they also believe that wor-
kers” education alone cannot solve the
industrial problems of a society. Dis-
agreements on how to distribute the
results of the common productive
cffort will go on. But cducation can
help to bring about an amicable settle”
ment worked on a _basis of compromise,
can reduce the arcas of conflict, and
can help to replace dispute and dis-
agreement with satisfaction and con-
tentment. And these are no small
contributions to building a contented
community.

Workers Co-operation

In the developing countries the ia-
bour movement is still viewed with
suspicion and has not yet won duc
recognition. In some countrics trade
unions arc looked on as evils which
should be kept under strict control,
if not completely stamped out. But
it must be understood that those who
iry to obstruct trade unjon activities
arc endangering the continued deve-

lopment of their counirics. An eco-
nomy cannot go on developing on the
basis of a work force fillod with resent-
ment, For continued development
there must be trade union co-operation
and workers’ participation.

Practical Matters

Recent argument has been centred
on whether the facilities and type of
education provided at the Workers'
Education Centres are of the right
kind to meet the needs of the trade
unions today. It has been suggested
that while a knowledge of social and
economic facts is desirable, it is more
essential that trade unionisis should
study such practical matters as the
techniques of bargaining, time and
motion study, cest accounting, job
rating, industrial law and the working
of the machinery of industrial relations.

Trade Union Education

All would agrce, however, that wor-
kers” education above all tries to meet
the cducational needs of workers as
they arise out of their participation in
the Iabour movement. It is primaiily
concerned with the traming of union
leaders and members to rtun their
unions efficiently and to choose the
right avenues of action. Workels
cducation is also concerned with help-
ing workers to participate more effec-
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tively in the economic and social life of
modern society. Workers’ education
programmes should also include lessons
in reading and writing (where the mem-
bers are illiterate), and in training the
workers in new skills when technolo-
gical changes or other factors make it
haid for them to find employment in
their traditional trades. In so doing,
the unions can be sure that they not
only serve their members, but also
build lasting loyalty to the union.

Realities of Workers” World

To quote from an 1.L.O. document
on ‘‘ Practical Problems of Workes’
Education: ™ * No workers® education
programme worthy of its name can be
divorced from the practical needs of
workers., A successful programme is
one which identifies these needs and
moulds its contents accordingly. Wor-
kers’ education programmes, more than
any other educational effort, must be
rooted in the recalitics of the workeps’
world; his conditions of employment,
his environment of work, his relations
with his employer and with his trade
union, and his place in the community,
the national and human society as a
whole.”

Three Categories
Hence practical needs must deter-
mine the scope of workers” education
programmes. The practical needs of
union members differ according to the
functions exercised by them. Trade
unionists can be broadly classified into
three categories and their educational

needs enumerated thus:i—

1. The educational needs of office-
bearers in national unions.

2, The educational needs of office-
bearers in the branch associa-
tions.

3. The educational nseds of rank
and file members.

Officers of National Unions

In one of the I.L.O. documents it is
said: ““ Tt is no exaggeration to say that
trade union officers today must be at
one time or anothet something of a
lawyer able to interpret collective agree-
ments or present briefs before an arbi-
tration court, an economist capable of
arguing on wages, prices and the cost
of living, an gccountant who can inter-
pret the items on a balance sheet, a
public relations man for organising
campaigns, or even a radio programme

July, 1960
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their rights.

Courtesy Lake House
‘Fhe workers in Ceylon have in recent years become more and more aware of

Workers® Education Centres are necessary to train them to

organise and conduct their own unions without the aid of outsiders and also to
make them aware of their duties to the community,

planmer or script wriier.

Well, this is much to expect, But
true that a Trade Union officer needs
a wide range of knowledge and abilities
to do an effective job — a considerable
knowledge in Union administration,
Collective bargaining, Labour laws,
and Social legislation.

Officers of Branches

The office-bearers of the branch as-
sociations are those that form the es-
sential link between the rank and file
membership and the national union
leadership. They are the backbone
of any well functioning union. - Their
educational nceds would deal with such
subjects of study as how to plan and
conduct meetings, how to make com-
miltces function effectively, how to
handle grievances, how to establish
cordial employer-employee relationship,
how to keep members informed and
make them active in trade union work,
how to collect ducs, how to win more
members, how to organisc member-
ship drives, and how to prepare for
and conduct strikes.

The Rank and File

An attempt to list the whole range
of subjects that would interest the
thousands of workers who make up
our trade unicons would net only be
tedious but yet incomplete. To par-
ticipate more actively in the unions,

they should have training in subjects
such as — Trade Unions — what they
are, what they do, and how they work,
how to conduct and participate in
meetings, conditions of work and ¢m-
ployment, rights and responsibilitics
under collective agreements, protective
labour laws and social security legisla-
tion, basic economics related to the
life of wage earners, and basic clements
in our parliamentary system.

Effective Trade Unions

Thus it is plain that Trade Union
education or Workers’ education is
many-sided. If education is to be
cffectively promoted it must be seen
that it is valued highly by the Icaders
of the Union. This object could zlso
be furthered by such means as the de-
votion to education of a regular page
in the journal, and the employment of
an education officer responsible for
arranging educational events and dis-
seminating information on the subject.
Workers® education is not the imparting
of knowledge for its own sake, but for
the specific purpese of making more
effective trade unionists. Hence, let
us hope that the day is not too [ar,
when, with the impetus that has alrcady
come from the Government of Ceylon,
the establishment of a Workers® Edu-
cation Centre would be a reality, and
consequently pave the way to create
an enlightened rank and file,
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THE CASE KFOR
ART

Adapted from the January 1960 issue
of Art Education, journal of the National
Art Education Association, a depart-
ment of the National Education Asso-
ciation of the U.S.A. The author is a
professor of education at the University
of Illinois.

Current Fashion

The claim that art and music are as
useful in schools as arithmetic and
science has dubious validity. Though
artistic activity produces important
results, the sort of art that does this for
most people most of the time is not the
kind that has to be studied in school.

We learn how to feel about love,
death, success, war, and peace in the
movies, popular fiction, the top 20
tunes in the juke-box, the advertising
lay-outs m our magazines and news-
papers. These arts present in percep-
tual form images or models that ob-
jectify and exhibit the current fashion
in what is desirable and repulsive.

Mass Media.

Is there an art to which orcliﬁary
routines of life do not give the pupil

' from many people.

K

adequate access? In onc sense the
answer is no, because anyone; if he
tries hard enough, can visit museums
and librarics, listen lo ccncerts and
recordings. We are justly proud of
the accessibility of all types of arts
objects, and the techniques of the mass

media deserve much of the credit for it.

In another sense, however, certain
realms of art are effectively closed off
When consider-
able facility or acquaintance with the
methods of making or viewing an art
object is required for appreciation,
ignorance is as ¢ffective a bar as a wall.
Poor readers cannot do much with
Proust’s novels and a lack of familiarity
with Greck mythology makes for a
frustrating expericnce with Milton’s
Paradise Lost.

Abstract Art.

That is one reason for the irritation
of the untutored viewer vig-s-vis ab-
stragt painting, He looks for what
is not there and he does not know what
to do with what is there. This irrita-
tion is sometimes telieved by suggesting
that the painting be viewed as a picce

Conrtesy Lake Hoyse

Children ¢ playing’* with paint & brush express themselves quite freely
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of wallpaper or floor covering. Hard
as this is on the soul of the artist, it
does, however, halt the viewer’s frantic
search for familiar themes and objects.

Serious art, by and large, does make
demands that popular art does not:
sensitive discrimination, awareness of
form, some familiarity with technique,
and, above all, an active and concen-
trated attention. TInsofar as this is
the case, serious arl is not easily ac-
cessible to the umitutored.

Skill and Knowledge.

Because facility with serious arl re-
quires skill and knowledge not acquired
incidentally, it makes sense for the
school to offer a programme of art
education, But because such training
entails effort that the child may be rc-
luctant to exert, to require it of every-
one calls for a promise to the child and
to society. To the child must be pro-
mised enjoyment and satisfaction above
and beyond those afforded by the popu-
lar arts; to socicty must be promised
a strengthening of the people’s com-
mitment to its idcals and aspirations,
and, what may be even more important,
a constant examination and evaluation
of them.

The Feeling Side

The theoretical justification for edu-
cation in serious art lies in the claim
that it trains the feeling side of life just
as other studies train the intellectual
side and still others perfect bodily skills,
and that it does so in a way that goes
beyond the educative effects of popular
art.

Two problems seem to emerge if we
take this line of persuasion with school
boards and parents. First, whether
the school need do more than provide
an environment in which the child’s
natural expressive impulses are allowed
to manifest themselves in paint, clay,
ete., with a maximum of freedom and
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a minimum of technical requir¢ments.
If this is the case, then it need not re-
guire much more than time in the pio-
gramme, a wide variety of materials,
and an encouraging teacher.

Not Naturally.

Casting doubt on this approach is
the well-nigh universal testimony of
artists and connoisseurs in all fields
that their achievements do not come
naturally. On the contrary, they com-
plain with almost tedious uniformity
about the hard work their artistic
endeavours entail, Setious art on the
producing or the appreciating side is
not for the lazy, nor presumably for
the untrained. If, however, there is
nothing systematic to teach, no special
way of teaching it, and no effort requir-
ed to learn it, the fuss about the art
programme is much ado about nothing.

Can be Dangerous.

The second point is that a programame
of art education which proposes to
train pupils for the appreciation of
serious art is not innocuous; it can be
dangerous.

Serious art presents us with models
of feeling that are neither so familiar
nor so safe as those presented by the
popular arts. Popular art gives acs-
thetic form to the values that most of
the people are enjoying or would like
to enjoy in a manner approved by the
social order. Just as there are standard
models of cars and refrigerators, so
thera are standard ways of feeling about
love, war, marriage, death, home, ele.
In the popular song, picture, photo-
graph, movie, and story the. average
man recognizes his everyday problems
and the standard solution.

Great Work of Art.

Serious art, on the other hand, tries
to disclose modes of feelings that in
our ordinary life we rarely expericnes,
and would probably prefer not to ex-
perience at all. Most of us do not
want to engage in heroic episodes of
lova, war, or politics, but in every epoch
a few works of art depict mankind in
such heroic and convincing roles that

we see in them our species at its best.
These works becoms certified as ““great”™
works of art. but not always by their
cotitemporary publics.

Contemporary art when serious criti-
cizes the valucs of its culture. Some-
times this criticism is in the form of a
protest; at others, it simply experi-

nents frecly with emotions and their
expression n unusual forms.

* Not Typical

Serious art, whether in its classical
or contemporanzous form, whether
freely experimental or definitely idealist-
tic, confronts the child with models
of experience and feeling that are not
typical of the life going on around him.
The images it offers the child are not
mirrors of life but projections of what
life might feel like. All of othese im-
ages are distortions. Some are inte-
resting and important; some border
on the insane; and a few disclose visions
of feeling that haul mankind up another
rung on the ladder of eivilization.

All of which means that, when the
school takes serious art seriously, it
cannot cxpose the immature pupil to

Conrtesy Laey House
Appreciative Faces Scan Paintings at an Exhibition

anything and everything, and this in
turn presupposes a high order of aesthe-
tic sophistication and competence on
the part of all teachers who bave a part
in the programme.

Artistic Expericnce,

So conceived and defended, a case
can be made cut for act education as
an integial part of general education,
That school boards and other appro-
priating agencies will be convinced is
not so ceitain, True art presents the
iension between the conventional and
the experimental that is never absent
from a changing society. The artistic
experience is intermittent and celebra-
tive; it gives meaning and glow to life
but it neither creates life nor sustains
it. The school must pay aftenticn to
all aspects of living — economie, in-
tellectual, moral. and social —and if
it must make a choice between preserv-
ing and sustaining life, on onc¢ hand,
and making it glow, on the other, there
is ne guestion as to what it will have
to choose. But we no longer face such
a hard choice. If we did, we would
not be discussing art education at all.

their Office-Bearers for the ensuning year.
together with suitable photographs will alse be welcome.—The Ediior.

CALLING ALL BRANCH ASSOCIATIONS

Will Secretaries of Branch Associations kindly send me within a week the names and addresses of
Short accounts of the careers of the Presidents and Secretaries

July, 1960
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While Australia’s past is firmly rooted in Europe Australians are more and more beginning to realise
that her future will be determined by her relationship with her Asian neighbours.

ASIAN STUDIES

AUSTRALIAN SCH:

European and Asian

Australia has been described as a
community with a European cultural
heritage and an Asian geographical
setting. While the country’s past is
firmly rooted in Burope, her future
will probably be determined by her
relationship with her neighbours. How
far is Awustralian education, which in
the past stressed the links with Europe,
being adjusted to this new outlook?

Educator’s Task

An examination of school syllabuses
and university courses in the six States
reveals some scope for students to
Iearn about Asian countries, though
perhaps the opportunities to do so are
not as wide or as deep as they sould be.
However to expand ong section of a
school curriculum some sacrifices have
to be made elsewhere. The task of
Australian educators is to find a reason-
able balance between the right of
Australian children to an understand-
ing of their own cultural inheritance
and their necd for an understanding of
neighbouring countries and peoples.

Main Vehicle

Perhaps few Australians will ever
reach the stage of understanding the
philosophy, history or culture of an
Asian people as well as, with the same
amount of cffort, they might under-
stand the culture of another European
people: the common clements between
an Asian culture and their own are
fewer. :

But even a knowledgeable apprecia-
tion of an Asian culture can make a
valuable contribution towards under-
standing. The main vehicle for teach-
ing about Asian countries in Austra-
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lian primary schools is the Seocial Stu-
dies (or History and Geography) pro-
grammme. These syllabuses,
studies of other lands, pay a great deal
yol attention to the way in which various
peoples live. Sometimes world studies
may be made of focd, clothing, trans-
port, population density problems, etc.

Various Approaches

Often an approach is made through
stories of great men such as navigators
Magellan and Vasco da Gama to in-
clude a study of the places they visited
and the people they met. Alternative-
ly, studies may centre around a land-
mark of significance such as the Great
Wall of China or an important river
like the Ganges. Another approach
is to study the daily life of a worker in
one of a country’s major industries,
such as the production of tea in Ceylon
rice in China, rubber in Malaya,

In every State syllabus some mention
is made of India eand China, and in
most States, Japan and Malaya as well,
Other Asian countries recommended
for study in one State or another are
Pakistan, Ceylon, Indonesia, Viet Nan,
Laos, Cambodia, the Philippines, Sara-
wak, Burma and the continent of Asia
in general.

-Music and Art

Music and Art also provided scope
for teaching about Asian couniries and
the primary school child would also
probably meet some stories with Asian
backgrounds in his reading material.
In school magazines, for example, the
amount of material on Asian countries
is about four per cent.

At the secondary level again the
greatest provision for teaching about

in their -

OLS

Asizn countries is to be found in His-
tory, Geography and Social Studies
syllabuses.

History

History courses devole considerable
attention not only to the history of
Australia since its discovery and settle-
ment, but also to the history of those
countries from which settlers and cul-
ture have come. Asian countries are
therefore mainly considered as they
affect the history of Australia, Britain
and Burope. Courses in Ancient His-
tory usually concentrate on the Ancient
Greek and Roman civilisations and
rarely include the ancient Chinese and
Indian civilisations. The earliest re-
ferences to Asian countries are asso-
ciated with carly European acquaint-
ance and trade with them. In most
States some attention is given to Wes-
tern (Britain, French, Dutch and Rus-
sian) expansion of mflusnce and scttle-
ment in Asia and to the development
of the British Commonwealth in par-
ticular. The Asian country most com-
monly studied on these lines is India.
Apart from India, the country most
likely to be studied is Japan — her
industrialisation, the formation of poli-
cies culminating in World War II and,
in- soine States, her relations with
Australia since the war.

Geography

Geography syllabuses frequently in-
clude regional studies of Asia. These
studies include a wide range of topics
connected with the inter-action of the
physical structure, climate and vegeta-
tion of a region with the population
distribution and composition, way of
life, primary and secondary industries,
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An Australian Teacher, Mr. Currie, questions students about places in Asia.

¥

trade, transport and government. India
and China are the countries most fre-
quently studied in this way, followed
by Japan, Malaya and Indonesia. The
other countries specified in one syllabus
or another include the Philippines,
Pakistan, Ceylon, Vict Nam, Laos,
Cambodia, Korea, Tibet, Burma, Thai-
land, Central Asia and South East
Asia gencrally.

Social Studies

In Social Studies syllabuses, the main
emphasis i3 on peoples and their insti-
tutions. Many aspects are considered
historically especially trade and govern-
ment. Current problems such as Aus-
tralia’s trade relations with Asian coun-
tries, and assistance to under-developed
countries through the United Nations
and the Colombo Plan, arec often stu-
died. China and Japan, followed by
India and Indonesia, are the countries
mentioned in the greatest number of
syllabuses.

Languages

The choice of modern languages
open to children in Australian second-
ary schools 1s largely bound up with
the traditions of Européan education.
French is by far the most popular
modern foreign lanpuage taken and
German the next. Chinese is available
in one State and Japanese in two, but
the students taking them for public
examination are small in number and
in many cases, come from Asian
familics,

July, 1960

University Level

At university level courses with
Asian reference are provided in various
disciplines, mainly within Arts facul-
ties. History and Geography again
are the fields of study in which provi-
sion is most commonly made, usually
in the second or third year or as extra
material for Distinction candidates.
Economics, Geography, Anthropology,
History of Religion, Political Science
or Government courses also frequently
confront the student with some study
relating to one aspect or another of an
Asian culture. Quite a substantial
amount of research in physical, biolo-
gical and social sciences, being under-
taken by university stalls or post-
graduate students, also has some rela-
tion to Asia.

School of Oriental Studies

The main centre for undergraduate
and graduate study of Asia is the
School of Oriental Studies at Canberra
University College. Courses in the
Chinese, Japanese and Indonesian lan-
guage are provided together with a
three-year course in Oriental civiiisa-
tion, Posi-graduate Asian studies are
also undertaken in the schools of Social
Sciences and Pacific Studics at the
Australian Mational University, with
which the Canberra University College
will shortly be associated. A course
in the Chinese language is alse provided
at the University of Sydney and a
course in Indonesian at the University
of Melbourne. Indonesian language

(Australian News & Information Bureait.)

work at the University of Sydney is
included in the course in Indonesian
and Malayan Studies.

Adult Education

Adult education courses dealing with
Asia are also available to people in
Australian cities and occasionally in
country areas as well. Some adult
education groups base their discussions
on the Current Affairs Bulletin, a fort-
nightly publication which devotes, on
the average, six issues a year to Asian
topics, On the other hand a. whole
series of lectures may be devoted to
“ The Changing Asian Scene ”’ or some
similar topic, or a week-end summer
school may concentrate on a topic
such as “ Indonesia, Our Nearest
Neighbour.” Asian languages are
taught under Adult Education auspices
in three cities; Chinese in Sydney,
Japanese in Melbourne and Indonesia
m Adelaide.

Considerable Opportunity

University extension couyrses also
offer some scope for Asian studies. In
particular, the Institute of Modern
Languages, conducted by the Univer-
sity of Queensland, offers courses in
Chinese, Japanese, Malay and Hindi.
The overall picture shows that there is
already considerable opportunity for
Australians to learn about neighbour-
ing countrics. The most likely future
development is a continuation of the
gradual but steady increase in these
studies in Australian primary, second-
ary and university education.
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weere NEVER WAS S0 MUCH OBTAINED
FOR. SO CITTLE.......

‘WHAT HAVE WE GOT FROM THE UNION?

This question is occasionally asked and rather surprisingly

from people who have sometimes benefitted
directly from Union activity.
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From the Secretary’s Note Book.

VIIOK

One Manager Relents.

The Principal of the School at Kan-
kesanthurai who was ordered to be re-
instated by the Dircctor after a full
inquiry has now started functioning
as Principal. The Managsr has de-
cided not to obstruct him. We are
glad that the Manager has had a change
of heart and that hc has decided to obey
the Director. In all such cases the
Director has now decided that the De-
partment would not recognisc any
teacher appointed by the Manager to
act for the Principal recognised by
the Director. For instance, the Direc-
tor will not recognise the pay sheet if it
1s not signed by the Principal rccognised
by him.

Course in Trade Unionism.

Mr. M. Samaradivakara, Secrctary
of the Uva Teachers’ Association has
returned after a 3 months course in
Trade Unionism in the Philippines
under the auspices of the Colombo
Plan. We hope his cxperience will
be of even greater use to the Union.

W.C.O.T.P. and F.LP.E.S.O,
Congress.

Mr. S. V. Balasingham one of our
Vice-Presidents and Mr, Danton I’ Ab-
rera, President of the Colombo Teach-
ers’ Association and a member of our
Executive have been elected by the
Executive to represent the Union at
the Annual Assembly of Delegates of
W.C.O.T.P. in Amsterdam and to act
as Observer at the F.ILP.E.S.O0. Con-
gress.  The theme of the F.I.P.E.S.O,
Congress is “ Extrancous Influences
upon Seccondary School Children ™
and that of the W.C.O'T.P. Conf:rence
is “ School Health and the Child.” In
addition to our delegates, Mr. J. O.
Mendis who is now on the Executive
ef the W.C.O.T.P. will also attend the
Conference. We are sure they will
make a definile contribution to the
success of the Conference.

&
We are deeply grateful to the Asia

Foundation for the generous travel and
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subsistence grants to the Union to enable
the 2 delegates to attend the Conference.

Seminar on Workers® Education in
Ankara, Turkey.

Mr. R. M. Abeywardenc. a member
of our Executive and formerly the Pre-
sident of the Kegalle Teachers’ Asso-
ciation, has been selected by the Labour
Department for a 3 weeks Seminar in
Ankara, Turkey, on Workers’ Educa-
tion organised by the U.S.O.M,

Tour of China.

Mr. C. Subramaniam, a member of
our Executive and one time President
of the Northern Province Teachers’
Association has been c¢lected for a three
week’s tour of China on the invitation
of the Ambassador of the People’s
Republic of China sent through the
Education Department’s Joint Council,

Gift of a Survey Map of Ceylon.

We are grateful to our Organization
Committee Secretary, Mr. Shirley J.
S. Peiris for his gift of a large-scale
Survey May of Ceylon to help us in
our Membership Campaign.

PAY S IHINENEW

Building Site for Hcadquarters.

Though we had planned to lay the
foundation stone of the new Head-
quarters of the Union at Longden
Place, Cinnamon Gardens, on the 40th
Anniversary of the inauguration of the
Union, it was not possible to do so,
as the transfer of the land had not been
made to us in time. We are mnow
shunting between the Survey-Gengeral’s
Office and the Government Agent’s
Office in Colombo to get the officers
concerned to expedite the transfer of
the land. We hope that it would be
possible to lay the foundation stone
within a few months, We publish
on this page a picture of the Library
of the Hong Kong Teachers Associa-
tion, A body with only 4,000 members.

Deduction of Union Fees on Pay-
Sheets.

The Director of Education has now
agreed to deduct monthly the dues to the
Union on Pay-Sheets. We hope it will
now be possible to increase subseriptions
and to have a muchlarger membership
than at present.

The Library of the Hong Kong Teachers’ Association
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and also our reply.

. - her ignorance.

Dear Disgusted Colleague,

We are publishing your letter. We

feel we have already answered some of

your querics in cur cditorial. Never-
theless we feel we will have to repeat
oursclves. We are assuming in ali
fairness to you that you are sincere and

serious in the accusations you make
and the insinuations you imply.

Most Unbecoming

We do not know which group of
teachers you are referring to as people
who have been suddenly made your

Deay Sir,

unfair,

the A.C.U.T.

I hope I can have this trust in you.

TEACHER DISAPPOINTED

1t is with strong feelings of disappointment that I write to you.
of us are not satisfied with the A.C.U.T.
Jications than ours have recently been given great salary increases and in
spite of our long service we suddenly find them our equals. This is very

Apart from this we fail to realise what return we get for our member-
ship fee. As far as we can see we get nothing. Of course the higher ranks
of the Union do get something out of it. They have in recent years been -

" Iravelling quite a lot on our funds. A few foreign conferences o which a
Jortunate few are sent appear to be the main activity of the Union.

We are also deeply distressed to nete that the Union has abandoned
Miss Kanagasundera. After all what has the Union done for her? For
these reasons some of us have decided not to continue our membership of

I do not think you will publish this letter as this is so critical of the
Union. If, however, you do, please keep my name and atdress out of it.

Many
Some teachers with lower quali-

Yours faithfully,
* Disgusted Teacher.”

We publish below a teacher’s letier (o us

We appreciaie the

feacher's franfkness but we do not condone

equals,
ing against? Are you protesting ag-
ainst their salary increase or the consc-
quent ris¢ in their social position? If
this is so we are very disappointed in

What are you really protest-

you. To protest against the improve-
ment of another’s position is disgusting.
Moreover it is unbecoming of a mem-
ber of our profcssion. On the other
hand you certainly have a right to de-
mand a higher scale for yourselves if
you think that your qualifications are
superior to theirs. There is only one
decent course open to any member
who has problems of the type you
appear te have, viz. to take the matter
with the local branch and through it
with the A.CU.T.

Gratitude

It is most distressing to hear any
teachers say that they have got nothing
for their membership fee. Your pre-
sent salary scales, your pension schemes,
your mateinity leave and sick leave,
the very large sums many teachers re-
cently received as a result of represent-
ations made by the A.C.U.T. alone
before the Anomalies Commission,
all these and much more you owe to
the activities of the Union. You will
realise that your membership fee is a
most inadequate payment for thess
services. If the Union had not been
fermed and if it had not carried on a
relentless struggle on behalf of the
teacher you would probably not have
got any one of the rights you are today
enjoying. We recalise that gratitude
is a difficult virtue to practice in this
materialistic age, but then we are
teachers.

Foreign Travel

As for foreign travel by the officers
we would like you to realise that the
THE
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A CU.T. is affiliated to the W.C.O.
T.P. and therefore has to send delegates

to its annual conference. Those who
are selected receive travel grants from
the Asia Foundation. All that the
Union spends on them is a paltry sum
of about fout hundred rupees. Are
vou grudging the grant of this small
sum to senior Union officers who for
years have selfiessly given of their time
and leisure for Union woik — time
which they might have used — probably
like you and many otheis — in incicas-
ing their income by private tuition or
other methods. We personally feel
that teachers owe these officers a great
debt of gratitude and to make the re-
marks you have made only shows an
inability to appreciate all they have
done for you and to be grateful in
returmn.

In all the conlusion around us it
might be difficult to maintain a sense
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of balance and proportion. but then

we are teachers.

Miss Kanagasundera

As for Miss Kanagasundera you
have got the wrong angle on the whole
busincss. We discussed the matter with
her quite receutly and her view was
that although the Union was not yet
successful its officers had done all they
could for her. She never in her wildest
dreams, expected the Union to go all
out to help her even to the extent of
giving her a monthly allowance for
some time. In connection with this
case we would like to ask you a ques-
tion, Last year the Union cven cx-
plored the possibility of direct action
on behalf of Miss Kanagasundera but
the officcts came to realise that most
teachers were opposed to a strike.
We think you too werc among this

number. The accusation that Miss
K. has been let down comes with 1ll-
grace from those who were not pre-
pared to fight for her, who really lot
Miss K. down? We leave it fo you to
answer.,

Cartoons

We hope we have replied to your
charges and accusations. We appre-
ciate the fact that you have wrilten to
us quite frankly and we hope you will
appreciate the frankness with which
we have replied. The cartoons pub-
lished elsewhere in this issuc might
help you to judge Union activities in
a better light.

Yours sincerely
in the Union’s Service,

The Editor.

NONE S0 BLIND AS THOSE
WHO REFUSE TO SEE........
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THE LATE MR. M. SOMASUNDARAMOCRTHY, {f:f:

B.A., Dip. Ed,

The Late Mr. H. Somasundramoorthy, ever since he became a teacher,
had been sn active member of the Teachers” Association. He was the Secre-
tary of the Vadamaradchy Teachers’ Association f[tom 1946-7 and its
President from 1949-50. He had for several years served on the Executive
of the Northein Province Teachers” Association and its Examination Council

and had been a delegate to the A.CU,T. from 1954-58. He seldom missed
a meeting. He was keenly mterested in education, the security and welfare
of teachers and always took a leading part in the deliberations of the
Associations.

He was also the General Sceretary of the Vadamaradchy Hindu Educa-
tional Society from 1952-33 and an active member ol various welfare socicties
in the District. As a teacher he was very successful and maintained a high
standard of disciphine. He became a victim to cancer and died on 22-8-39,
He Jeaves behind a widow and eleven children.

Zal.

7
VINRNS
7 e

~
TR
D \’\“““C
o WAY
.,
RO[-‘B{ i
S
REp P
Ny
<G W
o\
LOTION

- pROD
ek _RH
@ PUREE

VINNS o COLOMBO, !

22 THE CEYLON TEACHER.



T” £ materials for up-to-date Art Teachir':

ROWN EY ‘OPAKE’ COLOUK uAKES.

Moist poster colours

in solid form —
No mess !

This is the
actual size

-

HOW YOU USE
‘OPAKE’

Cake-tin palettes are Rowney’s novel and efficient
idea for schools painting. All you need to equip your
class with a set of these sensible palettes is a number of :

flat bottomed cake-tins, fitted with Rowney ‘‘Opake’’ Colour

SAVES
TIME & MONEY

Cakes. Alternatively Rowney New Art Palettes in metal or Q U 'c K
plastic may be used. Slightly moistened first, the cakes will stick
fast in the trays ready for immediate use, The colour comes off TO ISSUE

freely and quickly.

Alternatively, use

ROWNEY

FIXED POWDER COLOUR

Specially manufactured for free expression painting in scheols,
It is used by education authorities all over the world. Colours
are brilliant, easy to handle and ecomical. Preservatives have
been added to allow colours to be mixed and left ready for
use. Correct mixing is 1 oz water to 1 oz colour.

Note © Tins are pressure filled. You get more colour in
Rowney Tins — thus they are the best to buy. Insist on
Rowney for quality and value.

Ask for details from any good dealer.

July,
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THE COLOMBO TRADERS LTD.

224, UNION PLACE
Phone : 78785 & 3468 COLGCMBO 2

SOLE AGENTS IN CEYLON FOR .

BAFRD & TATILOCK (LONDON) LTH.

COMPLETE LABORATORY FURNISHERS

=W. B. NICOLSON (Scientifie instrumenis) LT.
MAKERS OF PHYSICS APPARATUS FOR SCHOOL, COLLEGE AND UNIVERSITY
LABORATORIES

HOPKIN & WILLIAMS LTHD.
PURE LABORATORY CHEMICALS AND ANALAR REAGENTS

W. WATSON & SONS LTH.
MAKERS OF THE FAMOUS KIMA, SERVICE AND .BACTIL MICROSCOPES

FILATTERS & GARNETT LTH.
MAKERS OF BIOLOGICAL EQUIPMENT AND PREPARED SLIDES

“AEROGEN” GAS GENERATORS

Print:d at the Colombo Catholic Press, Borella, and edited and published for the All-Cévlon Usion of Teachers
by L. H. Horace Percra, 56, College Strezt, Coiombo 13, Registered at the G.P.O. as a newspaper.
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