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Milk is an essential part of a weli-balanced
diet, a source of energy and health. Give
every member of the family FULL CREAM
MILK every day — as a delicious, nourishing
drink, hot ar cold; in tea, coffee and for all
cooking purposes. Always have a plentiful
supply of milk at home — and make sure it
is NESPRAY.

For all the natural goodness of fresh cow’s
milk, insist on NESPRAY Full Cream Pow-
dered Milk — it is so good, so economical
and so easy to prepare,
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Drink mOre mllk YTake spacial care ~—-_on!y the best "
| and purest whole milk is chosen g2 [

for you by Nestlé inthe preparation 53 {

= of NESPRAY Powdered Milk. Be 4
Drl n k N ES PRAY sure toinsist on a pure whole milk
- ' every time you buy powdered milk,
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This book nitempls s

{. To trace the source of what is aceepled
as criticism today in Ceylon.

9. To state clearly and simply significant
principles of literary criticism, the correct appii-
cation of which will help to preserve the best
and rejeot the worst in Sinhala lierature.

G, SIIMANNE, B. A. {Eng. Hous.
Digloma in Ed. fLondon)
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olish, Vidvalankara University.
fa Vidvalava Gapaha

3. To illusirare cleatly
function stated,

every prineiple and

4. To discuss the functions of language
not only in Sinhals Hterature but in the lareer
social mikieu.

5. To offer detailed analyses of past and

present fiterary work against the background of

literary theory.
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Ordinary Edition RS, 3/-,

Specially prepared Tor stndents of Vidyalankara and Vidyo-
dava Universities, Ceylon University— Peradeniva, Maharagana
Training College and other Training Collepes. University Entrance
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TOWARDS FREEDOM IN EDUCATION

The A.C.UT. memorandum to the
Education Commission rightly stresses
the need for a demoeratic set-up for
the management of our schools. A
schoel s not a hot house but an or-
capic growth rooted in the life of the
community., Unless the people of the
area take an abiding Interest, it cannot
fulfil its social purpose. Centralized
control from Celombo may have cer-
tain advantages, bul it saps the inde-
pendence of a school, destroys its
sense of being a corporate society and,
detaches its lovalty from the neigh-
bourhood it serves, Its worst feature
perhaps is that it robs the teacher—
the senjor partner in the cducational
enterprise—of his freedomn.

LOCAL INITIATIVE

In this era of sogial ferment we do
wrong in education if weignore the
community around the school, Ifa
school is to have a life of its own
and not become a mere unit in a
svsiem it shownld come under the
devoted care of people to whom it
paturally belongs. The best of our
schools under the denominational sys-
tem bear out this view. The real merit
of a democratic system lies in the wide
diversity of'educational provision made
possible through a pelicy of pro-
oressive decentralization, The cur-
riculum must be adapled to local
needs and must provide a  wider
range of activitiss which c¢an tap
the creative interests of all types of
vouth. Change, variety and experi-
ment are qualities of the lfeblood of
education and if they are excluded by
central authority, paralvsis is bound
to follow. Besides what wonsders can
iscal patrietism reoused in the right
way, do in building and equipping
schools in the entive country 7 Local
Authority there must be for education
in 4 democracy-—3iatutory Bodies, or
School Boards under Local Govern-
ment or Education Commitiees under
Regional Councils. Whatever the form
of local control, we plead for the spirit
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of purtnership that will ensure the
balance of control between the Central
Governiment, the Local Authority and
the Teachers.

ACADEMIC FREEDOM

Quality in education cannot develop
if the teacher is deprived of his free-
dom. He cannot liberate whatever
genius is latent in any child’s individu»
ality unless he is master in his owh
house. Too many restriciions tend to
limit his scope for initiative and tell
seriously on his seif-respect and dig-
nity. The report that principals will
be calied upon to submit their Prize-
day reports for the E.O%s scrutiny is a
case in point. It 13 the teacher’s own
sense of purpess that will achieve suc-
cess in the educational system. If that
is not there, regulations cannot help ;
if that is there, thev can do a great
deal of harm.

But it must be realised that the teach-
er’s lreedom is not absolute. {ndeed
the paradox is that teachers owe their
liberty in large weasure to thew
scrupulous restraint. They have
rarely abused the trust  reposed
in them. They are therefore enti
tied not merely to immunity from in-
terference but to the positive freedom
to originate and inspire. I you inter-
fere, you soon destroy the sense of
responsibility. Youn cannot have it
both ways—the right 1o interfere and
the right Lo expect inifiative and ima-
ginative leadership.

TO BE, OR NOU TO BL?

The time is come when we must re-
solutely face the guestion—whether we
should continue to be wmembers of an
independent and “cullured profession,
ot let ourselves be swallowed up in the
public service. as cogs in the adminis-
trative machine or pawns in the politi-
cal chessboard.  Let us get the imphi-
cations of the impending crisis clear in
our own minds, Vesting schools in the
Crown is tantamount fo gagging teach-
ers, Should we retain the right to live

48 free men--speak oul our minds,
criticize the government, resist the
pressire moves of political bosses, and
the unjust acts of cducation officials,
join political parties and serve in the
Councils of the State? Or should we
tose them all and be finished as a force
in the country for a few doubtful con-
cessions ¢

We endorse the stand taken by the
Lanka Jathika Guru Sanghamaya and
congratulate them on their forthright
opposition against any move to rob
teachers of their political rights and
civil liberties. Teachers are social
leaders and the A.C.U.T. has been con-
cerned with emancipating the govern-
ment teachers and working for a united
and well-unit profession. Every single
improvement in the conditions of teach-
ers generally has come about through
the activities of the A.C.UT. As ¢iti-
Zens in our town or village our influ-
ence has been for good. As Mr. Ro-
bertson Scott points out abouf teachers
in England, *In hamlets and urbaa
areas the standard bearers of progress
and civilisation have been without
doubt the teachers in our schools”, It
would be a major tragedy and a his-
toric irony, if this government that was
helped into power by the free and un-
fettered efforts of teachers, should use
that power to still their voice.

BULWARK OF FREEDOM

The more education becomes a great
public service, the more it will atiract
the attention of the politicians, That
is not necessarily an unhealthy pros-
pect : but it could be, The education
service, we assert, must be free from
tyrannies, at whatever level they may
arise—I{rom heads of schools, or from
inspectors or administrators or other
pressure groups. Perhaps the best bul-
wark agamst all forms of persecution
is the development of a good profes-"
sicnal association, We therefore cail
upon every teacher to the task of
building our Union to meet the vari-
ous challenges of our time,

pe



CTAUTHORITY WITHOUT GENMEROSITY

I5 ALWAYE GROTESQUE?Y

MASSAGE THE SOUL AND NOT THE BODY

HSPOUBT KILLS,

“The school community” was the
vogue forty vears ago, where doses 1t
stand today? 1 am gstopish
there is 1o little talk of this mar ve,lum
means ol creating beneficial coligbora
tion belween teacher and pupi of
inspiting both with new eathusiasm
and a new liking for their school; of
facilitating work by resolving the pro-
biem of discipline; and of iruly pre-
paring vouth for living as free citizens
by moulding their character,

it was not the carrent polibical situ-
ation nor a student rehellion which
impelled me to eliminate despotism in
my class and introduce democracy.
AILT did was put inte practice the me-
thod advocated ai the beginning of
the century by I, W. Foerster in his
admirable book entitled The Schoo!
end Character and by A, Ferriere in his
study called The Awronomy of Siudenis.

Then why take up my pen and re-
peat what others have already said
well? It is because democracy in
school offers such advantages and Such
satistactions that [ feel a need to share
my discovery with all those who either
do not yet know of this method or do
not know how to transform it into reality.

I now describe Foerster’s four prin-
cipal ideas,

1. Need for Characier Traiging
in the Schools '

In 1909 Foerster raised & cry of
alarmi. He said that our mastery of
our own nature had not kept up with
fabulous progress in the sciences. He
gaid that indusirizl civilization should,
for the good of mankind, be based on
the trinmph of the inner man, on the
mastery of oneself, on the culi of sa-
crifice and love, The prime duty of
educators was to promoie a return o
the inner life.

Transtated and adapted from “ Edu-
cateur ef bulletic Corporatif” pub-
lished by the Societe Pedagogivne de
e Suisse Romande, issue of October
L. 8 and 15, 1960, This article iy of
special interest to par nr'r,zmnts of the
New Dethi Conference of the W.C.Q.
LR, in dugust 1961, The thewe is
“Education for Responsibility.”!

]

Georges Dubamel, at the end of the
first World War, repeated  this idea in
the foliowing terms: It 15 to the
resources of the heart ihat our hope
turns.,  Betrayed by that ingenulty
whose tremendous accomplishments
somatimes have the appearance of ab-
surdities, we long for the rule of the
heart, All our desires are for an ethic-
al civilization, the only one ::-ap;—abx‘:: of
exalting us, of satislying us, of pmteu‘«-
ml. us, of assuring the penuine flower:
ing of our razge... ..I..-t u§ cease (o hu-
miliate moral eniure, the unly saran-
tee of peace and happiness in LhL face
of the irr&spoamblc and wvaoruly spirit
that haunts the laboratories.™

It is not a question of downgrading
intellectual education but of saying
that it is not enough, The aim of the
sehool is not solely to transmit knowledge
but aise to monid character capahic @f
self-government, of maintaining 2 free
state and of causing ir to progress,

2. Imbuing Sechooling with an fdeal

In order for man to rise higher, he
must be able 1o bow to something in-
finitely loftier than that which he seeks
o attain., Our times have lost such
respect.  Our educational system lacks
a lofty comscience and a lofty goal,
clearly and constapily present., Ouwr
curricula envisage a panorama of afl
imaginable specialties but jack 2 ces-
tral verity, a guiding ideal. Educaiion
must be completad by adding the sci-
ence of the ideal,

In our classes this moral ideal must
take account of a variety of denomina-
tions and be expressed in purely peda-
gogic terms.  Care must be taken fo
avoid confusing moral education with
prophecy. The best thing would be to
start with active intuition, not with
doctrine ; with the actval child and
his experiences. Truth will then no
longer scem to be something abstract
that tries 1o impose itself on life from
withont, but the most mature solution
for the conerete problems of life,

Thus the teacher must oot hesitate
to interrupt his teaching in order to
start “*euring souls,” as Pestalozzi put
it. The children themselves will find,
for exampie, that ;

FAITH HEALS ™

BY PiEare Gipassars

®& Exiernal signs of politeness haye
& spivitual value :

# Punctyality is aot servility but =
means of devcinmri g the will ;

& To return i one
found, or to respect public pro-
porty, demonstrates i

piegrity

@ lrritation with one’s neighbour
can be overcome by a little pati-
ence and chamty ;

& Critical examivation of judgments
passed and circulated about others
is a form of loving ene’s neighbour;

& Lying and cheating are forms of
cowardice, e cetera

One may decide to devoie five mm-
ntes a day n,g-;lwiv to similar discus-
sions of &2 subject determined in ad-
vance, the teacher asking for experi-
ences and thoughts of the childres:
the teacher then corrects and points
them up.

Other principles are:

2 All subject-matter can be imbued
with a moral spirit ;

#& Mathematics can be made the pri-
maty school lor fruth and exact-
ness; to be able to count and
later keep one’s own accounts
leads to independence,

Physics and chemistry extol the
vigtory of mind over matter.
History and geography enable one
1o fight agamst narrow patriotism
and to demonstrate the benefits of
co-operation and solidarity.

& Spelling should be presented as
an excellent cxercise in concen-
tration,

@ Physieal education means subjects
ing the body to the mind | it com-
bats bad postare, Iaziness, flabbi-
ness, ef cefero.

Young people should aiso be told
how they can take their education into
their own hands, For example, they can:
&€ Increase their will power by de-

sisting from idle chatter, by re-
fraining from passing on shady
iokes, by resisting maockery or
misplaced mirth, by wotking dur-
1ng vacations.

@ Master their bodies by delaving a
drink in spite of great thirst, by
depriving themselves of a pidhit,

SOt ri&*

THE CEYLON THACHER,



by uncomplainingly eating a dish
that was “spoiled.”

@ Become conscious of the states of
mind that prevent doing good,
such asenvy, vanity, fear, rebel-
lion, anger.

@ Learn to assert themselves in the
face of life’s “éxcuses™” : poverty,
wealth, family circumstances, ill-
health, nervousness, bad weather,
incidents, accidents.

In this way, the divine will can pene-
trate into everyday life, the ideal
brought into daily happenings. Moral
principles that are not understood by
all will be affirmed and clarified. Dis-
cipline will be improved for three rea-
$0ns :

(a) Prevention is better than repres-
sion. It is better to prevent an offence
by talking about it in favourable, re-
laxed circumstances than to have to
repress it after it has happened, when
conditions of excitement and tension
make it appear that the teacher is ap-
plying a maxim as an instinctive reae-
tion to a challenge to his authority.

(b) Discipline, once looked upon as
repression, is shown to be an oppor-
tunity for strengthening character and
self-control.

(c) Because both teacher and stud-
ents are bowing to superior verities,
they are working together.

3. Progress Towards Voluntary
Discipline

There is a healthy movement toward
eliminating traditional repressive dis-
cipline and respecting the child’s indi-
vidual life. But this must not be
pushed to extremes. The libertarian
or individualistic doctrine of Rous-
seau’s Emiie is based on the false con-
cept that “Man is born good,” ignor-
ing how much contradiction there is
between the Self of the senses and the
Self of the soul. By basing its activi-
ties on the instinct of play in order to
make everything interesting, it fails to
develop the energy necessary for true
life, since neither life nor virtue are
games. By its cult of the individual,
it creates a society of egotists. In
seeking freedom, it stresses the indi-
vidual and ignores the law, Through
its exaggerated respect for the individ-
uality of the child, it rejects discipline
and tolerates carelessness.

The truly free personality is the one
which has achieved the victory of the
person (central will, inner freedom
mind) over things (peripheral will, ex-
ternal passions and temptations, sens-
es). We do not really become free
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personalities except by resisting our
own selves aswell as the masses, whose
collective power of suggestion is often
difficult to overcome. Only that which
makes a man forgetful of himself
makes of him a man. To develop per-
sonality, education must first reduce
to silence the “hateful self™ (Pascal).

But to endure this painful combat
between obstinate tendencies, to rise
above them, the spiritual Self must be
strengthened by obedience to an ideal,
to principles, to conscience. True free-
dom begins with obedience.

4, Reform of Discipline
in the Schools

Let us recognize at the outset that
discipline is tremendously impertant.
Strict obedience to clear rules trains
the character and the will power. It
prepares the child to obey civil, moral,
or religious law later on, There can
be no methodical and thorough intel-
lectual work without orderly behavi-
our.

The educator must, however, respect
the child apd its human dignity. The
supreme principle of the teacher should
be to cultivate and honour the truly
human and lofty elements in the child,
his noble soul and that moral person-
ality which must be appealed to in
order to obtain useful and permanent
results.

Authority without generosity is al-
ways grotesque. An indelicate repri-
mand is always gross. We must show
regard for the child’s self-esteem and
prove ourselves the gentlemen we
should like the child to become. The
teacher who can admit his mistakes,
who shows true respect for his class in
every way, that teacher will always be
the subject of enthusiastic adoration,

Punishment must be given a spiritu-
al value. It goes without saying that
corporal punishment is incompatible
with respect for the child. If anyone
has managed to suppress certain faults
or vices by that method, let him be
assured that he has, at the same time,
killed self-esteem, and that this result
will become cruelly apparent at a later
date!

In short, the teacher should base his
discipline on ““‘massaging the soul”
and not the body.

Confidence and encouragement are
two powerful levers in education. A
man is not lost as long as anyone
genuinely has faith in him: doubt
kills, faith heals. Most children suffer
far more from their failures than

adults imagine. They must be con-
firmed in the belief that they will have
the strength to succeed, be shown that
they can do well in other fields, or be
told frequently something like this:
“You can do better than your mo-
ments of weakness would lead one to
suppose.”

To carry out a programme of this
kind, the teacher must first attend to
his own education, for nothing teaches
better than example. Children react
to 2 calm manner, to a demonstration
of will power, to precision in speech,
all of which are the results of persopal
discipline,

Control yourself in order to control
others. An irritable or excitable teach-
er ceases to represent authority and
order.

If you are convinced and excited by
the ideas of Foerster which I have just
summarized, you will no doubt wish
to put them into practice.

But one must not hurry the first
step, for if the experiment is to suc-
ceed, the new citizens must have the
courage and the desire to pass
good laws ; they must be able to sub-
mit to them and acknowledge their
own mistakes ; they must select per-
sons to govern them who can and want
to achieve the general welfare.

5. Collective Life

I believe that democratic organiza-
tion of the class utilizes best children’s
instinct for collective life. It recog-
nizes class morale and incorporates it
into a body that functions to gnarantee
order.

As soon as the teacher is no longer
the only one to direct the class, the
children take an interest in discipline,
and arrange and improve the regula-
tions.

The teacher is freed from menial
tasks.

The best elements in the class escape
pernicious influence and are able to
make their influence for good felt.

There is no longer reason for hidden
currents of revolt; lying disappears ;
moral authority and effectiveness of
penalties increase ; all disciplinary pro-
blems are simplified and resolved.

The classes have a feeling of soli-
darity with the teacher ; the latter finds
himself on a sympathetic plane with
his students, who can freely unfold
their true personality. :

The teacher can devote himself en-
tirely to teaching, in a relaxed and

(Continued on page 10)



THE A.C.U.T. CALLS UPON ALL
BRANCH ASSOCIATIONS:

RESIST THE MOVE TO MUZZLE TEACHERS

LET STATUTORY BOARDS MANAGE SCHOOLS

TAP LOCAL SUPPORT FOR BUILDINGS AND EQUIPMENT

VESTING OF SCHOOLS

The vesting of schools is absolutely
unnecessary even i{rom the Govern-
ment’s point of view. Before the pass-
ing of the Assisted Schools & Training
Colleges (Special Provisions) Act, the
Assisted Schools had a proprietor and
a manager for the running of schools.
The proprietor according to Section 30
of the Education Ordinance No. 31 of
1932 was defined as follows :—

““ “Proprietor’ in relation to any
school, means any person who or
body of persons which, in the opi-
nion of the Director, has for the
time being the right to maintain and
conduct the school, whether by virtue
of the legal title to theland or by
virtue of any right to the possession
and control of the building or by
virtue of any permission whether
express or implied given by the legal
owner of the land or the person
legally entitled to the posssssion of
the building as the case may be, to
conduct the school therein™, '

The “Manager’” was defined as—

*“The person who appoints, trans-
fers, dismisses or discontinues teach-
ers in such Assisted Schools.”

But by the Assisted Schools & Train-
ing Colleges (Special Provisions) Act
No. 5 of 1960 the Director of Educa-
tion became the Manazer of Assisted
Schools but the Proprietor continued
as before. But by the provisions of
the Assisted Schools & Training Col-
leges (Supplementary Provisions) Act
No. 8 of 1861 the functions of the
proprieter were also taken away and
the Director was empowered to per-
form the functions of the proprietor
also. Section 15 of the new Act says —

*“The Director may exerciss, per-
form or discharge any power, duty
or function vested in or imposed on

the proprietor of any school to
which this Act applies by the Edu-
cation Ordinance, No. 31 of 1939,
or by any other law, and such pro-
prietor shall cease to excrcise, per-

form or discharge any such power,

duty or function,”

Hence the full contrel of Assisted
Schools is now vested in the Dijrector
because he is empowered to function
both as Proprietor and Manager of the
school. Therefore no further step is
necessary for the Gevernment to ad-
minister Assisted Schools according 1o
its policy. The desire for the take-
over of the schools has been fully
satisfied. Therefore it is absohutely
unnecessary for the Minister of Edu-
cation to exercise the powers he has
under Section 4 of the new Act, name-
ly, the power to vest the schoolsin the
Crown.

EFFECT OF VESTING

According to Section 7 of the new
Act the effect of vesting of schools in
the Crow the provisions of the
Assisted Schools & Training Colleges
{(Special Provisions) Act cease to apply.
In other words the Direcior doses not
run the schools any more as Manager
of the school, but as the Director on
behalf of the Crown. Such 3 school
would therefore become a Government
School and all teachers in those schools
would become Government teachers.

The conditions of service of teach-
ers, the right of retirement, political
rights of teachers, etc., have not yet
been decided. Once the schools are
vested, the teachers become Govern-
ment servants and they would auto-
matically be deprived of the rights
that teachers in Assistzd Schools enjoy.
As we have mentioned earlier no teach-
er should b: a Government teacher.
A teacher must be free to have his

13 th:

opinions, must be free to  disagree with
Government policy and this would not
be possible if the teacher is a Govern-
ment teacher, There can be Govern-
ment policy or Government actions
{whether of this Government or of any
future Government) which are really
against the best interests of education
and the teachers should be free to ex-
press their opinions on such matters,
Therefore we have to resist the move
to muzzle teachers. One cannot think of
any other reason for the vesting of
schools except to deprive the teachers
of their rights, because the full right
to conduct and maintain the schools is
at present enjoyed by the Director.

CONTROL OF SCHOOLS

Our suggestion is that the Director
of Education who is now the Manager
and Proprietor of AssiSted Schools
should hand over the proprietorship
and management of schools to Statu-
tory Boards on a provincial or district
basis or to School Beards functioning
under Local Authorities. Not only
should the present Assisted Schools,
but the existing Governmeat Schools
too should be handed over to Statu-
tory Boards or Local Authorities.
This move would have the following
benefits : —

{a) The teachers’ freedom would be
safeguarded ;

(b) There would b= democratic con-
trol of education ;

{c) Local patriotism can bz harness-
ed for building and improve-
ment of schools; and

(d) Education to suit the needs of
the area can be best adminis-
tered in this way.
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TOWARDS BETTER SCIENCE TEACHING

“THE PRICE OF GOOD SCIENCE TEACHING IS ETERNAL SCRUTINY OF ITS CONTENT & MEIHOD

Simple Apparatus

First let us use more simple appara-
tus in our teaching. In this way, at-
tention is focused on the real problem,
and, especially if the apparatus is put
together or constructed by students,
much greater satisfaction is derived.
Of course, we still need commercially
produced apparatus but often inexpen-
sive home-made equipment will do just
as well. The history of science is full
of examples of scientists who have
made great discoveries with simple
apparatus. For example, many of the
fundamental discoveries about nuciear
particles made at the Cavendish Labo-
ratories in Cambridge, England, in the
1920's were made using “bread board
mock-ups.”

Two Examples :

ere are two examples of the use of
simple apparatus. The first is to put
an egg in water, then pour ordinary
salt in until the egg rises. The second
is to use an ordinary candle to investi-
gate how it burns. Faraday used this
in the famous Royal Society Christmas
lectures, and it is a first-rate example
of how different principles of physics
are to be found in such a simple every-
day phenomenon, There are many
other possibilities which involve little
out-of-the-way equipment but which
are ideal to provoke thought on the
part of the student.

The second suggestion regarding the
rethinking of our teaching is concerned
with what the author calls “structure™.
Is it not true that we spend 90 percent
of our teaching time simply moving
from one idea or concept to the next ?
Is it not true that we are often so pre-
occupied with the actual experimental
techniques involved or the particular
facts or formulae which we want the
students to know, that we fail to get

This is the second of a two-part
article that appeared in the February
and June 1960 issues of the ATA Ma-
gazine, published by The Alberta (Ca-
nada) Teachers® Association. In part
one, Mr. Crawford suggested that stu-
dents must have truly investigative ex-
periences if they are to learn to under-
stand the nature of science. He now
proceeds to make practical suggestions
to accomplish this goal.
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across some of the really basic threads
and relationships which run through
our whole high school science pro-
gramme ? If you asked a newly gra-
dunated high school student what he
learned in the Grade XII Chemistry
[ages 17-18], what would he say? What
would you say were ihe main concepls,
scientific ideas and refationships which
he ought to have learmed? Which is
more important, that he learn a great
aumber of individual properties of
gases, like density, support of combus-
tion, etc., or that he sees how the pos-
session of such properties determines
the importance and the various uses to
which different gases are put ?
Emphasis on Thinking

Now this 1s not to suggest that cata-
loguing properties i3 nof important
but rather that the emphasis shouid be
on thinking, on upderstanding why he
studics these things, rather than the
nmiere memorizing or regurgitation of
facts.

We should reserve, say, one week at
the end of each session, during which
we discuss with the students the signi-
ficance of the year’s work, so that they
may see how each experiment and
topic fit into a larger pattern. And of
course, this type of review should be
carried on at the end of each topic,
and each lesson as well. It need not
be an extra burden, but it does require
thought, organization, preparation
and good teaching to be effective,

Consideration of the structure of
our teaching in turn requires us to
think about the relative importance of
different experiments. We will all
agree, surely, that we can never have
all the apparatus, materials, and che-
micals we should like to have. Eco-
nomy and other competing require-
ments forbid this. Isit not necessary
for us as science teachers to decide
just which experimental investigations
we believe merit the greatest priority,
so that we may use the available finan-
ces to the best effect? For example,
which five experiments are mostim-
portant for a student to do under ¢con-
ditions of inquiry, to help him see the
basic ideas of physics, or which dis-
sections, limited to five or six, wil
yield a basic over-all picture of struc-
ture in different species of creatures?

BY D. H. CRAWFORD

Science teachers have failed to ask
themseives some of these basic ques-
tions, and asa result, our teaching
has lacked structure. So let’s put
more thought into this aspect of our
teaching, and on the basis of our
thinking decide which experiments and
concepis in our curricula are so ime
portant that we simply must have sup-
plies and apparatus to eanable our
students to understand the principles
and relationships involved. Here are
three examples which the author sug-
gests are basic: the investigation of
the relationship between pressure and
volume of a gas; the study of oxygen
and hydrogen ; and an understanding
of photosynthesis,

You may have noticed in what has
been said so far that thinking rather
than memorization has been stressed.
Knowledge of the facts and principles
of scienge is, of course, essential but
these facts and principles should be
arrived at by the efforts of the student
himself, and not just teld him.

This brings us to the function of
science teaching. By its very nature,
which is a search for the explanation
of physical, chemical and biological
phenomena, science is an exploration,
and so our teaching should fellow this
pattern as closely as possible, We
realize that time and other pressures
force us to short-circuit this process of
discovery on numerous occasions, yet
we must never cease to examine the
curriculum and our ways of teaching
to see that we are not taking the easy
way out,

Eternal Scrutiny

It has been said that the price of
freedom is eternal vigilance. This
might be rephrased : the price of good
science teaching is eternal scrutiny of
its content and method. Do we want
quality or quantity? Most dcience
teachers want both, but quality is the
more important for itis literally im-
possible to include more than a sam-
pling of scientific endeavour in the
science curriculum. ¥y overcrowding
the curriculum we run the danger of
sacrificing quality. Let us resist the
temptation, and at least let us set up
those investigations which we regard
as true inquiries, and not as mere
cook-book verifications with any joy
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of original discovery denied to the
student. 1s it good enough for a
teacher to say: “Today we are going
to prove Boyle’s Law, namely, that the
product of the pressure and volume of
a gas is 4 constant at a given tempera-
ture. Here is the apparatus. Here is
what we do. Make up the following
table, and come and see me when you
have it completed”? It is possibly
reasonable for the first two or three
years in one’s teaching career, but not
after that.

Humanity of Science

In a basic investigation like this, the
student can and should be led by ques-
tioning to see the problem involved,
and even to guess the necessary rcla-
tionship intelligently, as well as being
introduced to many aspects of scienti=
fic methods such as errors, assump-
tions, and the difficulties and problems
associated with good experimental
techniques. In this experiment and
elsewhere, manpy advantages can ac-
crue from using the history of science.
In this way, the student (and teacher!)
can gain many new insights. We see
the essential problem as it appeared to
the original discoverer ; ‘the sissue is
pot befogged by refinements in com-
plicated apparatus of theory. We see
the humanity of science, we sce how
science develops and how it affects
society.

Thers may still be a lingering doubt
in your mind as to whether the ado-
lescent of today is too blase or preco-
cious to be interested in solving pro-
blems. Can we, in fact, break through
his sense of knowing all the answers,
so that he regains the basic instinct of
curiosity which is one of our most pre-
cious possessions ? It is probably true
that most students who are beginning
high school science are noncritical,
They have been accustomed to teacher-
centred situations and have not been
much involved in extensive thought-
provoking activities. Here is an ex-
cellent way of introducing them to
critical thinking.

Rouse the Curiosity of the Class

Very early in the first term of Grade
X, [ages 15-16] the teacher prepares
several set-ups on the demonsiration
table, and these await the class as the
students enter. Two of these set=-ups
might be the following—two identical
blocks of wood, labelled A and B with
the accompanying question: “Which
is heavier, A or B? Or do they weigh
the same 7 And two beakers of col-
ourless liquid, with the gquestion:

10

“What colour will result when the two
liquids are mixed 7

The pupils are asked to observe the
set-ups closely and to answer the ques-
tions in their notebooks. The teacher
then records the results, the most fre-
quent answers being: the two blocks
weigh the same ; and the mixed liquids
will continue to be colouriess.

The answers are now discussed, and
someone suggests that the liquids be
mixed. A pupil does so, and the ap-
pearance of a colour creates quite a
stir. The curiosity of the classis arous-
ed, and they ask why. The teacher
explains that one beaker contained
slightly acidified water with some phe-
nolphthalein and the other, diluted
sodium hydroxide solution, Further
questioning by the teacher as to why
most students made a wrong prediction
brings out that the class could not
really answer the question until it knew
what was in the two beakers and what
occurs when the liquids are mixed. In
other words, there was insufficient evi-
dence for the answer given by most
students.

The first question can then be treated
stmilarly. Tt is quickly suggested that
ihe blocks be weighed. This reveais that
one block is much heavier than the
other, due to being fillad with lead.
Again, the students agree that they
have jumped to a conclusion based on
insufficient data.

“] Don’t Know”

Many other similar set-ups can be
devised to suit individual needs, but
the essential point is that in discussion
afterwards the teacher asks the class
how it would answer these guestions
now. In each case, the answer will be:
“T don’t know.” This is a nove] situa-
tion for many students who have too
long been cenditioned to thinking that
some penalty may result if they don’t
know the answer or make some res-
ponse—no matter what. The feacher is
now ready to ask what the purpose of
this exercise has been, and the students
will be able te say that they have
learned to suspend judgment until they
know all the facts and that the scienti-
fic attitude requires critical-mindedness
and patience in each experiment, The
teacher can now invite the students to
joinhimin many other problem-solving
situations throughout the course, know-
ing that the class is more ready to ap-
preciate the naturg of science and to
participate enthusiastically in lessons
and experiments of a truly investiga-
tive type.

Student Self-Govt.

(Continued from page 7)

happy atmosphere which favours work;
the students begin to like school more;
the teacher and the students become
firmly attached to their school-com-
munity ; and I cannot imagine it pos-
sible for them to return to the old
system without anguish.

The parents, and the school or com-
munity authorities, if one takes the
trouble to inform thern, cannot help
rejoicing with you in the benefits of
the new method. They will understand
that you devoted some school time to
it and will even consider that com-
mendable.

6. Democracy Through Practice

The school-community teaches de-
mocracy through practice. The idea
of civic honesty and maturity is de-
monstrated. Interest in civic affairs,
facilitated by an understanding of the
system, may be awakened and mani-
fested not only in the political field
but also in other circumstances of
public life,

The school-community develops citi-
zens with a strong character, capable
of examining, judging, choosing argu-
ing, obeying, convincing and leading.

Finally, this method of education
may even inspire beiter fathers and
mothers of the future.

The school-community is based as
we have seen, on prior development of
character ; once established, it conti-
nues to put character to the proof and
strepgthen it. It amounts to a constant
traiping in voluntary obedience to laws
(personal and collective), based on
principles and ideals. *It is through
maxims and not through discipline
that one should mould the conduct of
children. The latter prevents abuse,
but the former develops the spirit.”
(Kant).

Moreover, the exercise of responsi-
bility is far more conducive to char-
acter education than an abstract ser-
mon: it stimulates the weak to do
their best to deserve the confidence
shown in them ; it leads the strong to-
wards a spirit of co-operation and de-
votion.

All this means that the teacher is
no longer limited to instructing, but is
engaged in the noble task of develop-
ing free citizens useful to the commu-
nity, of moulding character to serve
others, and of elevating souls towards
an ideal.
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PAY }&( HIEASES FOR TEACHERS
IN ENGLAND ANDG WALES

Ietalls of the Burabam Commiites’s
new proposals which will give 270,000
teachers ip England and “Wales basic
salary inereases of up fo £4 a week, or
an average pay increase of about 15
per cent, were issuved a few days ago.

The two panels of the commitiee re-
preseoting teachers and locad authori-
ties bave agreed on a basic pay strue-

&

ture for toachers with iwo  vyears’
traiming  which risges from £600 10

1
L1200 after 16 years® service. The
weaciners have been asking lor starting

wage of £700 rising to £1,300 afler
it years, Nuo official comment from

either side was forthceming but the
opinion was expressed that local autho-
rities would coasider the new salaries
1o be too Bigh and the NJUT. that
they were not high enough.

Teachers in this country would n. o
turally ask: What is the A.CU.
view in regard to the new salary wcaic~
of Teachers in the Salacies Report 7

THE GOAL : HOW T0 THINK

Thougheducation jsits middie name,
the N.E.A. hias found it hard to deline
& simple and consistent gosl for U8,
schools. A wesk ago it sent onta
pamphiel which said, “Ths commen
thread of American cducat is the
qevelopment of the ability to think !!
Other poimq aret

e ]ti:’:.

crucial that the teacher pos-

w:t a thorough kpowiedge of
‘he materiai to be taught®™ as well
as mastery of teaching methods,

g [he scheol must foster the inquir-
ing spirit. It must enconrage the
pupil to ask, “How do [ know 7
as well as “What do | kanow 7

¢ The need is for “that kind of edu-
cution which frees the mind and
enables it w coniribute 1o a full
and worthy life”

HEIDELBERG

When Mark Twain called Heidelberg
“the last possibility of the beautiful”,
Germany’s oldest university was glori-
awash with the Smudent Prince
atmosphere of beer mugs, sabers and
sashes, Tt was still the citadel that had
beckoned Spinoza with the promise,
“You will have the utmost i?kCafOL Oj’

ousty

May~-lune, 196!

T'S

philosophizing™. UL.S. students in the
F9th century swarmed there for the
srest flowering of scholarship and the
ant | dements of student life.

All that died in the late 30s with
“HE? 2 tl‘;’ sw 'mf.it:a, zi pro-
£ : “We do not secog.
sake”, Muany
which once
wlars and sty
“xas, wonld ever

5

ek,
S 0

i
ants from Takyote Te
rise dgain.

A vouple of weeks nogo, the Unives
sily celebrated s *7*§th anniversary
and it is clear the Univer sity had rise
{Kg... . Scho "Elr|,_ it short of ”’ib
gsreat vears, 18 high, with its 9,000
students a fourth of whom being girls,

Ip law Heldelberp reizned supreme
through 'm Ge mhm}, fn philusophy,
it boasted Hegel andlater Karl Jaspers,
in literature, il was & vibrant contre
of Genmany’s zarvly 15th century Ro-
mantica. In naiural sciences, I ab-
ounded with men Bunsen and
Kerchoff, who in 1860 demonstrated
apm,m m analysis, and Helinholtz, one

af “the law of the con-

Fis
HES

inn o

ser . In medicine, it
Was i »\;-;}ri{i-,nu,u Mecea gad over

the vears its professers won seven

Mobel Prizes.
TEACHERS' ROLE

jzmcgl,u.mn“ the Sixih Cenlerence
rdin Association of Traio-
y ies on June #th, the Union
Klinister for Education, Dr. K. L, 8bri-
mali emphasised that teachers should
Lave a deep understanding of the past
and a clear vision ef the future if they
should inspire the younger generation
and equip them suitably to resolve the
conflicts and lensions which might con-

front them, Along with professional
competence, it was necessary that the
training colicges should also dev clop

in teachers proper understanding of
society which they had to serve. Prof.
T. K. Menon, President of the Confer-
etice observed that the training college
had g very vital role to plav in grgan-
r educational research t.spc.uai‘y in
ion te the programines of improve-
meni and m;munmima to which they
attached importance in the next five
VEATS.
Tir, &
stead ol

4 1hat in-
.JC\_“u{ \l‘t('\"ﬂ

imall also sires
imparting di

DIARY

ledge. the training instifute must give
a firmn professional diseipline to voung
teachers, and af the sume 1ime. inspire
them to dedicate themselves to the ser-
vice of the nation. Much of the train-
ing now given was in lis view futile
and wastelul, and did not lead to the
srowlh of the teacher, The Conference
should concider whether H wounld not b
a better course {o let the teacher pract-
ise for a peried of two or ihree years
under the goidapce of the trainiog col-
tege lecturers and function in the same
way 48 a youwrs ‘resident” physician whe
worked under the supervision of his seni-
or cojleagues one or wmore of whom
wonid have speciai responsibility [fox
inducting him joto his daties. :
Wise words well worth reflecting
upon by those interested in oricming
Teacher-education in our country !

1S SCIENCL

The major tragedy of science teach-
ing In our schoolsis thatit has stressed
the usefuiness of applied science raiher
than the beauty of the Universe i
explores, Itis nol tue to say thi
Arts is ftheral and Science is ilitheral.
There are no Hberal or illiberal
subjects. There sre liberal or ifliberai
ways ofteaching them. The greatest
seientisis have been men of imaging-
tion and fancy., Joy and adveniure
is evident in the labours ol such men
as those who discovered radar, peni-
cillin, and nyclear fission,

The premature death of
Krishnan one of the most emineni sei-
entists and most lovable mesn i Mo-
dern India is a sharp pointer to ithis
fact. In him science and religion were
both combined. He was 2 greal stud-
ent of Tamil literature and was con-
nected with many culiural and social
institufions. Besides plaving a creal
part as 1 scientist, Dr. Krishnan head
encouraged in every possible way bril-
Hant young men to pursue the path of
Seience,

Dr, Krishnan held that sciencealons
could not solve all problems in life.
He combined ah earnest study of the
classics of Indina religious Lteraturé
with the study und praciice of science
and endeavonred to live a life of reli-
gious faith.

A HUMANE STUDY 2
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ACUT,

Hils VAN

MEMORANDUM TO THE

NATIONAL EDUCATION COM

(Continued from last issue)
8. Medium of Tastruciios

From 1945 when the mother-tongue
was adopted as the media of instrug-

tion, Sinhalese, Tamil and English
were recognised as the m r-fongue
of various communities in Ceyion, It

would be unfair at this stage to give
up Lnglish as the medivm of instruc-
tion for children whose mother-tongue
is English, as it would go against the
avowed object of the Commission,
pamely, to ensure eqg Lmlii}»‘ of opportu-
nity to all children irrespective of race,
roligion and economic conditions, ele,

Finglish has been recognised asa
compulsory second language from,
Standard LI and there s no justifica-
tion for discontinuing this. The study
of one of the foreign languages which
is widely used is necessary and since
Fuglish 1s already known English
would be the best lnrcmn language to
be chosen for this purpose,
4, Religious Education

1t is important for a child to be edu-
cated in the teneis of his faith with the
consent ol the parents of course. But
unless care 18 taken to organise such
courses, it wouid become o Babel of
creeds in schools of mixed denomina~
tions. The all important requirement
iz the development of a rﬂligziouq at-
inosphere which cannot be the subject
of a syllabus. It is a growth from
what teachers are and what they seem
to bz inside and ourside the classroom.
The teaching of religion should be by
teachers considered competent by the
Fead of the Religious denomination
1o which they belong.

10, Cultaral Educstion

It is essential that our pupils shou'ld
he introduced to the rich cultaral heri
tage that is ours, Over andabove what
is already implied in the curriculum in
subjects such as Literature, History,
Music and Arl, emphasis must be laid
on extra-curricularactivities likeDrama
and Dance, and National Games &
Festivals and Folk T.ore. The schoal
must work in close co-operation with
the community round it in the celebra-
tion of common national festivals,

12

i1, Heaith & Physical Education

Health and Physical Education
should be made & compulsory subject
throughout the school course, The P.
.1 must aiim at Physical Education
and not training.  The result should
be pot enly ingrease in skill in games,

but a general confidence and moral
courage which is reflected in other
divections. All our schools must have

regular playgrounds and the bigger
schools must have gymnasiums. The
schools medical service taust carry oui
regular and perff)dic health surveys and
deteet handicaps carly for medical
treatment,

12, Guidance of 5
ent Courses

sStudends into Differ-

EverySecondarySchoolmust havesome
well-trained  Guidance Counsellors.
They should train other teachers, as
every teacher is in a sense a counsellor
and therefore must have some knowl-
edge and skill in playing that role. A
guidance programme should include
parents. Intellizent use must be made
of the cumulative records tmd tests
designed to determine children’s traits.

13, Ceorrelation with Curricula of
Universiiies

(1) setting up of a Joint Consulia-
tive Committee, sepresentative of the
University and School Authoritics to
discuss and correlate action relating to
mediom of instruction, courses of stndy
in the Bntrance and other examinations,

{2} An Examination Council repre-
senting both the sclicols and the Uni-
versity to be in charge of examinations.

{3} Extension lectures by University
Teachers to teachers in  Entrance
Classes.
14, Ndid-day Meals

Where Parent-Teachers’ Associations
are well developed the responsibility
of providing for -organisation of the
mid-day meals can be left (o them.
Otherwise the School Head and the
Staff must be jointly responsible. The
present mid-day meal consisting of a
bun and a glass of milk is better than
not having a mid-day meal at all. But
it gannot be said to be an adequate

MSSION

meal. Even if some exira money has
to be spoent a meal which is constdered
to be a balanced diet according 1o
nutritional experts should be provided
In some of the schoolsin Japan, school
meals are prepared in the school kit-
chen and a formula for the diet is
prepared by nutritional experts and
the meal is taken notonly by childrea
but by the Headmaster and the rest of
the Stafl,
i5, School Hostels

The present voluntary organisations
and religious bodies that have beea
runaing school hostels without any
room for complaint shovld continue to
run them. The religious bodies have
looked after not merely the material
but also the spiritual needs ol the chil-
dren and the parenis have handed them
over to their care with confidence.
There is np reason to upset this ar-
rangement, Where hostels do not at
present exist and there is 2 need for
them, the Sciocl Boards that we re-
commend may appoint a Warden to be
in charge of such hostels under the
supervision of the Prineipal.

i6. Provision of Accommodaiion ia
Schoels for increasing pumbers

There must be a schoo! boilding pro-
gramme year by year. The capital
expenditure on acimnl buildings must
::01 be considered as part of current
expenditure and only about 1/25th
should be reated as current expendi-
ture and expenditure on buildings can
be liquidated over the next 23 years,
'The reason lor this is that schools are
not purely f'or children of one parti-
cular year bui at least for a whole
generation and they must all be made
osh‘we the cost. Itis essential to
provide the necessary buildings as early
as possible. Therefore a combinatio
of Local effort and partial assistance
{rom the Central Government can tap-
idly solve the problem. Butasan emer-
cency measure schools in certain con-
gested areas may rup iwo shifts but
this has to be given up as quickly as
possible, as extra-curricular activities
are not possible if two shilts are work-
ed. The use of cheap material but
¢legantly done may also be tried. War
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tinie buildings (}1 ‘the Army Authorities
with a cemented floor and cadjan roof
and walls should prove adequate to
mcet “the urgency. Here again itis
onlv local patrictism that can be ol
clfective help in the building of schoels
and that is only possible with the con-
trol of schools being left to the people
of the area.

Qur schools present a drab and drea-
1y outlook. They may not be impos-
ing bnt it is not always cxpensive 1o
maintain a pleasant appearance, There
mus{ be plaverounds. space for garden
aud shady trees around so that chil-
drep may have open air exercises in
attractive natural surroundings. Build-
ings must conform to minimum stand-
ards in cquipment and sanitation.

17, Curricuinm Beform & the Teacher

We are aware that no curric ulum
can be developed and no education car
be improved without an dds_s,p.;atdy
gualified teaching profession, Roai
reform in the curriculum and the con-
tent of education in most of ourschools
is essential but this cannot be achieved
withouicompef'ont and conscientious
teachers. For a beginning a iQ-year
plan of traimning of leac.:ers te handle
the classes with competence and to
turn out really edncared voung men
from the school would be essential. Tt
iz hardly possible to achieve this even
within the next 10 years. We may have
t0 bave a further 10-vear plan, Before
planning for In-service training any
new reeruitment of the 8.8.C. qualified
boy or girl as a teacher should be
stopped once and for all.

The present percentage of uncertifi-
cated teachers is a scandal. As men-
tioned ecariier nearly 37 per cent in the
Stnbalese Schools and 30 per cent in
the Tamil Schools and 20 per cent in
the English Schools and almost 160
per cent in the Pstate Schools. Besides
how many are competent to give an
all-round education to the L“nldxen. It
would be correct to say that almost
all our present day teachers need some
extra education and training, The
teacher from the former English School
had a one-sided educution, Some who
qualified in science learnt nothing of
subjects like History, Geography etc,
Others who learnt the Aris subjects
knew nothing of any science subjects
like Physics, Chemisiry, Biology, ete.
In Sinhalese and Tamil Schools they
had neither science noreven competent
knowledge of history or geography.
Teachers now in schools being products
of these schools do not have anal
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routid general education. Therefoie
we should get teachers of science (o
qualify in Atts st ubjects and vice-versa,
Uncertificated Teachers should be
given some emergency training. Many
wito have the aptitude should be eguip~
ped to teach music, dancing, art, hane
dicrafts, ete,
18, ‘The Curricabim in Primary Schoals
{6 years)

The curriculim  must be based on
activity, The ideal of the Primary
School is not fo teach much but to
teach well certain basic skills and
knowiedge needed for survival, It 18
the Upneni opinion that there is too
'ﬁi_l\.h of “Talk and Chalk™” method and
mechanical memorising in many Pri-
mary Schools at present.

The following activilies can
cluded in the curriculum :—

a) Physical Activities —

Drill, Games, cte.

(h) Aesthetic Activities —Agst, Music,
Dancing, Handwork, Garden-
ing ang Crafts,

(¢} Hovirenmental Activities—Local
History, Local Geography and
Local Nature Study,

() Intellectnal Activities ~ Langu-
age, Namber and Writing.

(e} Spiritual Activitics — Religious

~ worship.

be in-

Musical

The eurriculum is alse concerned
with the development of children as
persons. Lhey must be made to ex-
perience the joy of learaing and must
gain competence in using the skiils and
hnuwkdgu they have acguired. There-
fore Jearning g craft and through a
craft is important, because—

(i) it is an atterapt to leatn scienti-
ficadly ; e
it offers opportunities for group

work ;

""" y it breaks down the distaste for
manual work and inculeatesinto
children’s mind the dignity of
labour ;
it is a socially pruduutne activ-
}t\-’ . L‘l]'d
it trains the child to co-ordinate
his interests from early days.

The intellectual development of the
child is important. Foundations in
speech and number must be weli-laid.
Teachers in these subjects are crucial
at this stage. In the higher classes of
the Primary School—in the last two
vears, a weekly period may be set
aside for local traditions in speech and
Jlanguage—including recital of verse

and prose, (eting of stories and acting
of scenes. Learming arithmetic by
reason rather than rote is the object of
sgveral new methods. The UNESCO
is spreading the methed of using
‘Cuisenaire’ material throughout the
world., We must make an early start
an such mathods and revolutionize the
learning process.

Pqually important is the child’s phy-
sical, social and aesthetic develop-
ment. Health talks must be orgauised
round projects. Environmental studies
can be correlated to local crafts, The
study of the neighbourhcod and the
village must be made exciting through
anccdotes, projects, ete. Singing and
miming help effective learning of lan-
guage. Choral singing in particular,
folk songs and tunes should be intro-
duced io all schools. Dancing should
be taught not merely as a physical ex-
ereige but as a joyous recreation.

1%, The Curricuiuin of the Junior Sec-

oudary Schoal

The Post Primary Courses
of lwo secrions i—

{1} The Junior Secondary :

(i) The Seniocr Secondary.

Sccondary education on the whele
has been expanding through the vears
and some of our bigger Secondury
Schools compare favourably with the
best in Asia. The curriculum, however,
needs reform 1F our schools are to play
a vital role in any programme of na-
tional education,

With politicel and economic changes
alter Independence the Secondary
School systernt must reflect the new
trends - the expanding demand for
Secondary education, particularly in
remote and rural areas, the need for
industrialization, the rise in the stand-
ard of living and the problem of edu-
cated unemplovment, The special
funetion of the ‘i:.condm‘y Scheol is to
train the nation’s second line of lead-
ers, {for tocal leadership, in the seocial,
political, industrial or cultural fislds,
The emphasis should be upon building
up the cconomic prosperity of the
country as well us developing literary,
ariistic and cultural interests without
which & living national cufture camm?
come into heing.

The curriculum must be adapted to
the needs of the communitv. 1t iz
pathetic to secchildren in paddy-grow-
ing districts learning nothing zboug
paddy-growing, or schools in rubber-
growing districts not teaching anything

13
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about rabher.  There mast be a radi-
cal change in he curdculum  to pro-
vigle o wider range of activities which
can tap ihe ciealive interests of all
ivpes of youth —in the garden. in the
dairy, in the kitchen, the workshop,
the desk. the Farm or the stage, This
will gherish diversity, fosler enterprise
and experiment and encourage local
support for eduecation,

Asx 3 natural corollary, curriculum
ol this type will develop in our bows
and girls a love for work, a crucial
feature 1n mational educaiion, The
cmphasis must be on material produc-
tiog, which will meet iu some swall
way our educational budest. Educa-
tion in & orafl (or crafis) is therefore
essential,

Since for some time {0 come some
pupits will ol cosiinue in school bey-
ond the Junior Secondary Schonl, the
curriculum mwust be so framed as to
serve the needs of those who may
ieave school as well as those who wiil
go on to the Senior Secondary Course,
This could be done by providing suita-
ble glectives in addition to the common
‘core’ sthjeets,

‘Clore’ Subjectsi-—

1, Tanguages—--Maother-tongope (1t
is also the medium of insirac-
tion.} Prowviston for ag ele-
mentary knowledge of fna-
Ysh and the othsr national
fanguage must be made,

2, Religion,

3, Secial Studiss.

4, General Sclence incindipg Ma-
shematics,

3, Art and Music,

Crafts.
7. Physical Education.

-
4

Eleetives:--

English (Higher) Muathematies,
Commercial Arithmetic, Gen-
eral Sctence (Higher), Pracii-
cal Arls, Musie, ete.

2 The Curricalim-~8Senior bSecond.

ary Stage

The advent of adolescence brings
eut the marked differences in ability
and interest among children at this
stags. They require different types of
ceurses in order to bring out their
innate ability. & proper balance bet-
ween the varipus interests involves
delicate problems of adjustment, These
fapinge on the organization, conirol
and admntstration of schools, With-
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ol & proper appraisal of these issues,
the curriculum remaing a dead form.,
Selection for diffesent ¢
been an unpaiztable ideg as it
rejeetion of those who dtd HoL qu.—
for the academic co urse,
on isdivided on ‘when La.d im )
the separation of the sheep and the
goais lake {!id{.C. The only sale prin-
uyle 5 i0 provide parallel courses in
the same school—Arts, Sciem;:c, Tech-
nical and Yocational, There must be
eguivalence between different tvpas of
secondary edu»aliﬁn, so that given the
the will, ;u g from
courses may shift to any
meve up to the appro-
T cdasc:—;ieml.
A smatt wmfry Tike ounes cansot
afford to negisct the education of the
There must therefore be pro-
or ‘pilot” residential schools on
;"1‘17'» sdv\ni
ould str
E)u(.ix 8

Dllt“c‘“ lh‘lw

e on the basis of

merit,
the patiern of national

Diversification ol courses is based
on the insight that development take
place best through a variety of fﬂ‘_dm
and that the academic sublects are not
the only door tothe education of the
ersonality,  The Sceondary Schos) iz
net intended o produce Artisans,

Technical sud Vocuational Courses
in a Secondary School are to give a
gseneral esdugation with a vocational
bigs aod not vocational compelence
for direct entry into a vocation, Tech-
dical and Vocational subjecis form
abouwt one-third of the curriculum.
Lack of cconomic d’\*alﬂ and
ghe consequant lack of prospects for

echnicians, have fended towards the
nﬂgie;,t af technical education. Itis
no wse bluming 1t on the schools be-
cause they need to be helped by eco-
nomic forces.

An integrated curricnium,
content and rooted in the community
and sufted for verse apiitudes and
based on equality of rmnn;funn) miuy
be built on these lnss o

likeral in

‘Core” Bubjecis

b, Language —moiher-toi ge,
English
The ather

national fapg: ige,

2, Keligion

2, Sovial Studies

4, Genesal Sciepes {inciudis i ma-
thematics)

3. Physieal Educarion

iel and admis--

6. Oine {or more) cralt &
‘fhree other subjects
bst of B lectives,

in the

Blogiivesiem
1. The Arts or Humanities
2. Sciences
3. Technical Subjecis

e

Commerce
6, Fine Arts

3, Agricuturns
7. Home Science.

1. Flace of English inthe Curricohun;

A widely spoken modern lang
15 4 sige-qua-nen inany system of ed:
cation, U is fortunate that owing to
an accident of history English, which
H'da fair 1o be the iniérnational lfmgu—

2z, had been tanght and used in ihis
coumr}?. It s absued under these con-
ditions to think of another modern
ianguage, o the present practice of
having Eozlish as a compulsory secoud
lapguage frem Biendard 1L shouald
continue.

English has to be the mediu m of 18-
struction for those for whom it s the
mother-tongue, as otherwize it wounld
be deanying equality of educational
opnortunity for such children,

22, Pre-schoul Education

Pre-school  education  in evion
would have to be between the ages of

35, Thouzh it would be desirable
to provide the Montessori tvpe of pres
schoot edncation for ail children, pri-
ority has 1o be given to getting 100 per
cent attendance for children batwseen
3—1i4, fnce this s achieved sevious
consideration can be given to the pro-
vision of pre-school education. At
present the number of children who

have pre-schooleducation is very small

and is confined to a very few town
areas and even inthose iowns not many
parents have seen the need for pre-
schoo!l education,

For the present it would be suflicient
if the Goverament can bave a general
supervision over the Institutions that
are being rup to see 1o it that the ac-
commodation and  Stalfing are up o
standard. Two Institations in Cevion
are afftiated to the 'm' rnafional Mon-
tessori Association o *ialumd for the
awarding of ?«.-acmf.sm diplemas.
Thase diplomas are awarded after a
pericd of Z vears’ training, and this
diploma may be insisted upon at least
for a percentage of the Staf in Montes-
sori Scheots,

THE
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23, Tuether Educatiop

The Senior Secondary Schoo! courss
f“'idi!'l;.‘. with the award of the General

Certificate of Education, may be said
ro copelude the normal schocol career
of a boy or girl. Courses after the
£3.C.F, would constitute further edu-
cation, But we have also to consider
further education for boys and zirls
who would drop off after the compul-
sary school age.

Techunical courses of an advanced
natire, L’uwerait} education, commet-
cial \_dma on and {raiping in var
professional carcers could bc‘ provided
for those who have (;f;smpk:ted the He-
nior Schoof Certificate ou the resulis
of adipission tests siricily based on
merit. A person’s race or religion is
absolutely irrelevant to the question.

I'or the children who leave school
alter the compulsory age, there should
be courses liting them for cerfain
vocational jobs. These would neces-
sarity beconducted by thoscempioving
skilied workers, Therefore planning
in turther education would necessarily
be related to the developmeni of the
couniry. If various enterorises both
agricehural and industrial are carried
by private enferprise or by the Sfate
or by Co-operatives, they would under-
take the training of those needed for
employment in their concern. There-
fore there is not much use in p] nning
for further education when there are
ot mdny avenues for emplovment.
There arc hundreds and thousaads who
have enough technical skillsin the
country, but find it di ﬁicuif to secure
emplovment. The schooisshould pro-
vide a general education but with a
practical bias, so that cnee chiidren
leave school they would find no diffi-
eutity in following short courses for
fitting themselves into particular jobs.
But where are the jobs 7

24, Wardha or work-based Edncation

Tiiis type of education is generally
rocommended for rural areas, But one
word of caution.  Since many ogcupa-
tions are traditionally attached to cer-
tain eastes there is a stigma  attached
to cortain eccupations and an attempt
to base education on thé particular
occupations of an area might tend to
give the impression that children are
being taught to stick to certain heredi-
tary or caste oceupations,

In the rural areas in the Philippines,
the Primary and Junior Schools have
developed mto what are called “Com-
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munity Scheols”™.  In these schools zil
children are made o interest them-
selves in certain enterprises which o
prevalent in the village. For instance
one village may concentrate on animal

husbandry. In the village school
there would be a poultry farm, a pig-

gery or dairy, Teachers living round
the scheol would alse have one or
more of these, The parents of these
children would also be rearing pouliry
and running a dairy or breeding pigs.
The school serves asa model io the
Vf;!t&g(ﬂ-i’&lﬁd meetings of parents and
teachers anc children, discussing pro-
bi s regarding these features w culd

2 held in the school, 5o fhai there 13
wmpieic co-operation and support by

parents Lo the school, This does not
mean that the children negisgt thelr
studies. In addition to the normal

school work these oﬂuupar;o-w are also
engaged in so that it would be of use
not only to parenis but ziso to ihs
children when they lesve school,

tn fapao children of ceriain Junior
schoels get together to form Co-oper-
atives and are abic to sst up cauning

factories for canning of fruits, vegeta-

hles and even fish, This is aa idea
waorth trving here.

Caunet schiools in fishing villages
study the curing and canning of Ggh?
Schools in the interior can have Co-
operative Factories for canaing vege-
tables and froits. Pineapples and man-
goes found in Cevlon are among the
maost delicicus in the world. Cannot
they be grown on a plantation seale
and caaned for export by the School
and Community working fogether ?
Rural Schools and teachers can give
@ lead in this matier., Alyeady there
are school gardeg.ﬁ in Ceylon, What
is suggested is an extension of the
idea.

258, Examigaticns

We in Ceylon have ._'r;'r"raﬁ}-’ adopt-
ad the Eng ihh system of b aving wrilten
xaminations at the end of 2 year on
the work coversd during the vear in
order to judge whether a c;uf.c! “has to
be promotud fo the nextclags. The
Senior School Cerlificate examination
wiil finally xer the seal on whether the
boy or girl has been 2 success  or fail
ure. After 12 vears or may be 13 or
i4 years of schooling it is almost dis-
asirous to proncunge a student as 4
Fiilurc. There have been even cases
of ynicides because of failure at the
8.5.C. examination. The question is
whether the Senior School Certificate

&

sxamination or the annual examination

that precedes it in the earlier classes
would be  a correct ation of the
amount of wo by a ..-u.ir}.»h,
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within the fasi 12
a5 (o whether his
}'Jﬁ i)r.,e;‘ more or l|==ss wq\h,d

-13 vears and alse
12 years in schogt
There

Certificate exanmination dm?f: rtiﬁaf'ifu
ably well in varions business calerpris
and in point of fact do even better
in many sther hields than those who
have passed examinations, Is thers
something wrong about this whole
system 7

it
sS85 7

The bov who does very well  in cer-
taint commercial subjects and secures

sven distinoiion marks would be con-
\!uu"i‘u a failure because he has failed

the

Xa : in

Japan and Awmerica. We have i«cz?,l
griticisms of the Jupanese and the

American sysiems of examinations on
the ground that the standards of educa-
tion there are very iow. But what is
important Is to consider whether those
systeins have not produced much bet-
ter results from the ;*:m:t ol view of
idﬂ than our system. How is it that
: anh Japan are leading naticns
5, \um"t_u engineering eto 7
: p of education s 1}:1\1

e account for their success in
\-':;mcu« fislds 2

The system iens in thoss
gountries is briefly as follows, For
i Eb‘:'rf. is a T ri |b

eum standar ;
i each snbj There are tests about
onuce 4 D or sometimes twice a
term en DO:“;‘EUIE for that month.,
it a bov Im.—; not zecured a pass mark
in a particular subject that month, he
can tepeat that portion of the syllabus
in the subsequent month while foliow-
ing the normal tests in other subjecis,
So children proceed at their own pace
and at thoend of the year one may
find that a boy has completed the svlins

}"J in 5 of the subjects but in 3 sube.
ects ke ,3,-:- stitl completed only E‘}‘Ai_‘f,
5'3(* }‘.L iid be able to

o\ dngthe other
subjects ird "si some {,{ the subsequent
1 “'\S:ﬂ}s Lt,‘z[‘t would be able to com-
nlete the syl ajects not e ompleted pre-
viously., Thus ultimately there w z?!‘ be
no boy called a failure,

There is no strain for the child in
the sense that he is not expectzd 1o
answer a lest covering the enfire vear's

is



syllabus. A boy covéring & particuldl
portion of a subject has a sense of
achievement and there is no frustra-
tion because he is given credit for fie
subicct he has covered, and even for
the portion of the other subjects he
has completed saccesstuily. [t is only
that portion which he has not com-
pleted that he completes in the course
f the next month or two. There
is no waiting for the whole year for
him to sit for the next examination,

Ts it not worthwhile trying this sys-
fem ?

The system would net require ex-
ternal authorities to conduct examina-
tiops. The work of the children will
bhe assessed by competent teachers
within the school itself, External com-
petitive cxaminations for eniry into
Tiniversity or other institutions of fur-
ther education may be conducted for
those wishing fo enter those institu-
tions,

¥
26, Inspectorate and Swepervision of
Teachers

There is a need for a radical change
in the functions of the Inspeciorate in
Cevlon. The Inspectorate shouid be
relieved of all clerical duties. The
function of the Inspector is to help
the teacher in improved methods of
teaching. He should be one whaois
always welcomed in a school. Even
the name Inspector should be changed
as it now seems to correspond toa
Police Inspector or an Excise Inspector
and such other unwelcome people. 1t
would be better to call him an Educa-
ticnal Consultant or an Education
Advisor. That is really his true func-
tion, While going to help the teacher
nis chief purpose would be to sec that
the standards of education are main-
tained.  An officer’s work should not
be judged from the number of reports
he makes against teachers,

It would also be of some help if
after seme years as an  Inspector he is
ziven a teaching post in a school for a
iixed period. This wonld help to keep
Wim all the time in touch with the
school and would bhelp to foster ihe
proper relationship between tecachers
and Fducational advisers.  Their sep-
vices can also be used as part-time
lecturers in Training Colleges or affili-
ated Colleges of the Universities situ-~
ated in areas where they work.

Under the system that we tecom-
mend of having education under the
control of Local Authoritics or Statu-
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tory Bodies en a District or Provincial
basis. the Educational Advisors work-
ing directly under the Ministry of
Education have an important role to
play to see that the national policy in
education is carried out and standards
are maintained in the various Districts
or local areas. The Local Authorities
themselves might employ their own
Fducational Advisors for helping teach-
ers in their respective areas,

27. School Books and Background

Literature

The most suitable books for use in
the classtoom would be books written
by experienced teachers. There are
many teachers who do  excellent werk
in the classroom and who dispense
with all textbooks because they know
what they have to putacross to the
children. Such teachers should be
enconraged to write books for use in
the class. But with the heavy duties
involved in teaching, correction of
exercise books and extra-cutricular
activities, it is not easy for the teacher
o find the time necessary for this work,
and even if he finds the time heis
afraid to take the financial work in-
volved in getting the book published.
Some organisation must undertake the
job of research and publication of
books for use in schools. Teachers’
Organisations elsewhere have large
well paid Statfs consisting of ex-teach-
ers for this type of work. They bave
a Research and Publications Depart-
ment which brings out up-to-date
books which are widely used inschools,

The All-Ceylon Union of Teachers
itself would be willing to updertake
this task provided the Government
gives a subsidy towards this worK at
least for a #ime. The Union has
among its members the most gualified
and most experienced teachers in the
profession and their services can be
readily obiained hy the Union for
work of this type.

Books are being kept up-to-date
specially in Science and Technology,
The same thing must be done here.
Books used in Ceylon are not bright
enough in theit layout. Even books of
mathematics are not printed in a way
which is very attractive and easy for
children. This aspect too needs some
attention.

28, Recruitment & Training of Teachers
(a) Siatus of the Teacher:
The efficiensy of 4 system of educa-

Hon uitimately rests on the guality of
the teachers. [t is therefore essential
to alfract the right type of men into
the profession, give them the necessury
training and create conditions in which
their enthusiasm for the work s main-
tained through their professional life,

We would therelore consider “status,
security and counditions of service” a
grave omission in the Terms of Refer-
ence, though we presume this impinges
vitally on the question of recruitment.
But “status and conditions of service’
are perhaps the most important factors
ou any centemplated reform of the
teaching prolcssion that required spe-
cial treatment,

Any good educational system ust
provide the teacher with those mini-
mum standards in bving and working
cenditions below which hie cantot cogr-
tinue to give of his best. There must
therefore be substantial measures that
will improve the teacher’s ecopomic
statps. Again, the importance and the
creative nature of his task must receive
due recognition beth in theory and
administraiive practice. This requires
measures directed to helping him ach-
ieve professional and social  siafus,
Large ciasses, cramped and unsuitable
buildings, Inck of residential facilitias
for teachers——all tend to make teaching
uninviting that persons of promise
hesitate to take to the profession.

We have always stressed the import-
ance of bringing the economic level of
teachers up to that of similarly quali-
fied persons careying out other public
work of comparable responsibility. We
have therefore always urged upon the
Government the desirability of ap-
pointing Special Committees including
representatives of Teachers’ Organisa-
tions for revising and fixing salary
scales.

Professional status (s cardinal to the
question of recruitment. The teacher
must enjoy an adequate measure of
freedom and autonomy. He must not
be rigidly bound bv syllabuses and
rules, but must be fiee to work out
his own schemes within a broad frame-
woark and develep his own methods,
The teaching prefession is well within
its tights in demanding the right for-—

(1) Security of Tenure |

(2) Salacy consistent with the guali-

fications, traiping and dutics
involved |

(3) Freedom {rom interfercuee ; and
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{4) Boards of Arbitrators to hear
appeals in cases of victimiza-
tion,

The professional status of teachers
cannot be high unless teachers play
their roie in the shaping of educational
policies, This can happen only il
education authorities make a regular
practice of consulting teachers, through
iheir Unions, on educational policies
and plans. The ACU.T. has always
been alive to the responsibility of con-
cerning themselves with professional
as well as cconomic guestions, This
leads naturally to the question of how
Teachers” Associations are to function
wotively in all these fleids. They
wili pead suificient financial resources
tor their many-sided activities —espe-
¢ialty, holding of seminars, the publi-
cation of pamphlets on special studies,
the maintenance of libraries,etc. The
State must therefore help responsible
nssociations with grants, in conducting
their activities. Such help needless to
add, should be made without condj-
tions restrictive of their freedom, and
on the understanding that an associa-
nion would do yimost to become
seif-supporting reasonabls
period,

Under proper economic and working
conditions and with a high professional
status, teachers will enjoy improved
social status. 1his will perhaps be the
greatest incentive to  attracting large
numbers of able young people o the
profession,  The example set and ins-
piration given by huppy, devoted and
skilfid feachers will de¢ more to recruil
aghle and promising voung people fo
teaching than any other possible mesns,

ita
fis
wi

yithin 4

by Recruitment of Teachers

The All-Ceylon Union of Teachess
has been carrying on a sustained cam-
paign for the establishment of a Na-
tional Council for the Recruitment and
Training of Teachers. The basic pur-
pose of this Council would be to advise
the Depariment of Bducation on all
matters concerned with the recruitmernit
and training of teachers; to suggest,
recommend and advise upon pro-
grammes of recrultment and co-ordin-
ate programmes ol recruitment est
blished by colleges and professional
associations,

Our rural schools  find it difficult to
obtain suitable teachers, Special at-
tention must be paid to the problem of
recruiting teachers for the rural areas
and everything possible must be done
to make rural teaching attractive and
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satisfying., We suggest that an ade-
quate number of training colleges be
tocated in rural areas tio provide {agi-
lities for training teachers recruited
from rural areas or intending to teach
in rural areas. Teachers in rural areas
should be provided with adequate
amenities such as housing and facili-
ties for sardening and opportunities of
travel to atiend conferences.

(¢y Types of Training

There could normally be three types
of trained teachers :—

(1) Non-Graduates given a 2or 3

 year training;

{2) Graduates given one year’s train-

ing: and

(3) Teachers having University De-

 gree in Education,

Non-Graduates seeking admission
to Training Colleges must have pass
the Senior School Certificate examina-
gion with :—

(1) Enplish

(2) Elementary Mathematics

(3y A Science or Arts Subject and

must have obtained a credif in
the mother-tongue and two of
the following :—(1) another lan.
guage, (2) Elementary Mathe-
matics, (3) A science subject,
(4) An Arts subject, (3) a Tech-
nical subject, (6) an Agricultural
subject, (7) Fine Artsand ()
Home Science subject,

Only Graduates with proficiency in
ihe mother-tongue should be admitted
for post-Graduate training, Selection
may be by tests and interviews. Inter-
views intelligently conducted will reveal
the candidate’s personal qualities, his
interest in teaching, his academicback-
ground, his verbal facility, physical
fitness and special talent—chief criteria
for selection. Selection must be con-
ducted by the Training Colleges them-
selves for non-Graduate trainingand by
the University for Post-graduate cour-
ses. Fven in the selection of teachers
for vocational and technical courses,
the emphasis must be equally upon
personal qualification as in technical
competence. In sclecting teachers for
Aris and Crafis, candidates possessing
a special aptitude for the industrial
arts mast be selected and given rela-
tively long course—general training
and practical training.

The present defects are [ —

{1) lack of integration in
program mes ;

training

(2y insufficient co-ordination bet-
 ween the work done in training
institutes and in schools ;
(3} Inadequate provision for the
training of certain special types
ol teachers, viz, teachers of (i)
English (ii) Technical subjects
(iii) Music (iv) Physical educa-
tion (vi) Science,

Adequste Provision: There is need
for carefully calculated annual esti-
mates of teachers’ requirements based
on present and potential needs, during
a five-year period in advance. In these
estimates, the need for different cate-
gories and types of teachers shoukd be
analysed and provision be linked up
with estimates to bridge the need.

Content of Teacher Edueeation: (1)
The History of Education, (2)The philo-
sophy of education, (3) Educational
Psvchology, (4) Methods of teaching
special subjects, ete., areimportant,
Discussion of actual experiences in the
classroom are more valuable than
lectures on classroom  technigues,
Stress must be 1aid on Practical work,
Activity Methods, Group discussion,
Dramatics, Project and the use of
Audio Visnal Aids.

The work of the United Nations as
an instrument of peace and its role in
promoting the ideals of brotherhood
of man and the work of Teachers® Ore
ganisations both national and inter-
national should be included in ‘the
curriculum of teacher-training colleges,

The course shouid also aim at in-
¢reasing the academic standard of the
trainee, A boy or girl who joins the
Training College afterthe 8.5.C. should
have reached at least the Intermediate
or Advanced Level standard by the
ume he leaves the Training Collepe,

Training for Leadership: Training
teachers has hitherto been rigidly con-
fined to too much of instruction. It
has neglected those far more educative
activities that go on outside the class-
room. Fhe need today is not 1o bring
up merely a literate generation but a
cultured generation. The era of train-
ing teachers is past, our concern today
is with the education of the educator.
Special stress on the social aspect
must be an esseatial part of training.
A trainee should be made familiar with
Rural Development Waork, Community
Projects, Community Centres étc., be-
cause he has to be an important leader
in the Community where he works
later.

(Continved on page 21
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urcis views Americen Eduocniion from ihe peniege poing of a favepran

scholor, novelisi, and member of the Acodemie Froncoise who wos cducated ia
France but has had long familizrity with the Americen people and their schools.

By ANDRE MAUROIS

Ho Upniformity

Frenchman who studies the
structura of Am;ricui} education is at
first much surorised.  He beholds in-
numerable umw,rslmb.ma colleges that
seem prosperous and well attended ; he
is told that 30 per cent of the youth
get the benefit of a college education
and that the proportion will scon reach
50 per cent, Yet when he asgks “Wh
is the currigalum 777 the answer ise
all depends on the universily you spea
of. Which colle do you mean 77
¢ then realizes that masy of those
.nstitul‘ims are private, being admin-
istercd either by a board of trustees or
Bva chuwb, while others are controlled
i:ny the various siates of the Union. He
i informed that there is no uniform
progeam ; that in many piaces g sind-
“ept himself chooses, from a vast catas
logue, the subjects he wishes to study,
as he would make his ow 1 meny in &

Any

| cafoteria ; and also that adociog’s de-
I gies doesnot | the same wine when
> HEKETWA

=y

AIVeraity as it hqs when bastowed by
%ﬁ_{gﬁé or sorae ofher insfitufion held
. i1 hish repute. |

How is that pos
Frenchingn asks. [
iry of Education in W
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p—

deters

whington

mi’r* the programs of exams for the
whole couniry ?

Mapoleen's Ihream

When he is then told that Washing-
ton has nothing to do with edacation
except for statistics and that ihe subsi-
25 ¢f the Federal Government are
en through the statee, his astonish-
ment increases.  He ha:- been accus-
tomed in his own couniry fo a com-
plete centralization.  Firsi the French
“’“u{d,mu, and later MNapoleon, built
ty of France, primary, sec-
(}f;d wy, and superior education, if&i‘o
one solid body, controiled by the Min-

ster for National Education, I‘@p_‘lw
on’s ideal would have beea 1o see all

young Frenchmen of the sam:: age

the

doing af the same time all ove
;.\mn=;\f the same ILalin Iesson c" tha
same problem of geometry, The rigi-
dity of the systent does not in 1H
come quite up to Napoleon's dreais,
but theunity of programsremains Com-
pleig.  Wheiher a young man studies
it Paris or in Caen, the Grenoble orin
Aix, he must study the same subjects !
and his diploma will have the sarme
value as any ather diploma. Every year a
General Competition takes place bel-
ween all French [yeszes (high schools),
The best p lplla of cach fycees wriie on
the same day on the same themes a

Frepch Composition, a Latin yersion,
an essay on philosoply, ete, The prizes
are solemnty handed over, atihe Sor-
bonne, by the President of the French
Republic, On thai' day Napoleon's
dream comes irug and it ofien happens
that small srovincial towns oatrank
Paris,

is French Unily Betier than
American Variety 7

Theadvantage of the French svstem s
i force upan al WIC. cuiture withi=
cut which it would be for g Frenchimen
impossible to a Bachelor's dagree
and to bave access to higher education.
Yot I realize the FErench plan would
pever work in the Unifed States. You

jibeing ostex

cannot impose on Missi
vrrversity  that  suits
Between populati g, nesds,
the differences are oo wide, America
i5 a gontinent. Moreover, ofie cannot
compare the American system, whose
chjeet is to give the same education 16
:H children, with the Fresch system,

m.i‘, aft..r eich eyvele, requirsg a sue-
msseu gxamination h::,er,, allowing
the pupit 1o proceed. As 0 super for
education, in France it is intended for
a small i:ue!iecmé«siim. French unis
versities are shimifar to Amenican gradu-
ate schoels, ihs first two years of au
American university would be in France
z_h::. fast iwo years of a seccondary
sehond,

A second deep-seated  differcnee be-
tween the twa countries isthis: In
America, wiere education is mieant
be essentially demooratic, all school chil-
dren, whatever their 1.0, are treated
about the samse way. 1 heard Aineri-

can teachers say, © Ld us bewars of
sibly partial to brilliang
mmds, slow-witted pupils mwht thes
au’[ﬁ%re an inferiority complex.” Their
unconfessed desire s that the bottom
boy should fzel cqual o 1o head by,
imr;mc ises a dunce 1may be
told te stay in the same grade for s
second year, bub an American educator
dossn’t take such a deeision without

sippi a type of
i85 a::husc:tis,

reluctance. The child might feel humi-
liated. The less gifted child is given

casier work suitable to hus interests and
ahilities,

the Txamination Hurdles ia the

French System

high school years are a
pormanent  ordeal by examination,
Every week there 180 a fest, cither in
Franch composition; or history, or ma-
thematics, and each boy is told hig
position on the list. “The bottom ones
will not get on to the next grade.  The
Freneh baccalaurcate s a difficult ex-
amination which at the end of second-
ary mm,“uo‘; climinates 4010 70 per
¢ent of the candidates, Orive a French-

In France,
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man has got his bachelor’s degree, there
‘begins the time of entrance examina-
tions for the specialized schools which
give access to all high positions in
France. Ecole Polytechnigue and the
Ecole Centrale remind one of MIT or
Cal, Teeh. Big business in France is
run mostly by former students of the
Ecole Polytechnique, so-called X. From
the Ecole Normale Superieure come
the best professors and lecturers in
humanities and sciences, that school
has an immense prestige. The Ecole
A’ Administration trains future ambas-
sadors, administrators, treasury experts.
To sum up, the first twenty-five years
in the life of a Frenchman who has
both ambition and talent resemble an
obstacle course whose successive hur-

dles are competitive examinations. The,

good point about this plan is that most
men in high positions possess real cul-

ture; the danger is that the student
who shines in competition will not ne- |

cessarily become an. efficiént_man of
action. :

Universities—Brilliant & Mediocre'

Whenever I explain the French or-
ganization to American educators, they
reply: “Wedo itin a different way
but we also select the best. In point of
fact it is not easy to enter any of our
really first-class universities. There is a
long waiting list and it takes a brilliant

A French school (above) vis-a-vis an American school
(right) —the childven are much alike, but the program
and standards are not.
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\ few social activities.

~school record to get in. Oaly you seem

to throw back the mediocrities to outer
darkness. We think that brilliant uni-
versities are needed fOr britliznt stud-
ents and mediocre universilies for me-
diocre students.  In America bad stud-
ents will be accepted by bad universi-
ties, where they will feel more comfor-
table and usurp nobody’s place.”

Togetherness in the American System

Let us add that one of the aspects
of American education makes a great
impression on a Frenchman; it1s the
social side-of college life. A French
university is not a small and self-suffi-
cient society. Itisa group of build-
ings where students attend lectures or
work in a laboratory. The student
body is not self-governing. There are
Qur students
have more time for their studies ; they
are perhaps less prepared for “togeth-
erness.”’ While I was in Ameérica, |
happened to take part in a debate with
high school boys and girls fifteen or
sixteen years old. I was deeply im-
pressed by their ease and poise, their
respect for the sulesof public discus-
sion, and the interest they took in cur-
rent affairs.

Current Affairs —A Taboo
in the French System

Here we come to a third difference.
Most French educators would say that

current affairs are out of place at
school. My own master, the philoso-
pher Alain, used to say, *“Eduacation
should be resolutely in arrears.” He
meant that the task of school and uni-
versity is to transmit to the young
generation the culture patiently accu-
mulated by ccuturies. If in school one
does not study Homer and Platgsy,
Shakespeare and Moliere; Pickens and )

Tolstoy, there is a good chance he will /
never read them at all, If one neglects/
history in favour of current affairs,
first he will never know history, and |
second he will not undsrstand current
aFairs. The part of schools is not to
expedite current _affairs but to initiate
students in timeless affairs. i

The Philosophic Outlook in the
French System

The British professor Whitehead re-
marked that “there-can be 1o success-
ful democratic society till general edu-
cation conveys a philosophic outlook.”
In France the last year of a secondary
education is mostly devoted to philoso-
phy and for many students, assuming
the professor of philosophy proves
worthy of his subject, that is the most
important vear of all. | remember with
gratitude how 1 then found in Alain
rouch more than a professor; 1 mean
a master. I am afraid in America
philosophy is more or less left 10 spe-
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fmahsfs whereas it should teach all men

the art of thinking and the art of living.
Technical power without moral power
is dangerous. According to his phlio-
sophy—or his faith—man can use or
misuse the new forces modern science
places at his disposal. In times as diffi-
cult as ours men should be made wor-
thy of their increased strength, A mo-
gern country needs: (a) skilled-work-
rs able to apply the new techniques ;
(B) Tescarch workers able to improve
them, (¢) philosophers able 1o teach

/ how to ally efficiency and wisdom.

Anierica ruoduues befier perhaps than
we do, the first two types. Maybe she
doesn’t attach enough social import-
ance to the third type.

A heated debate has been taking
place in France for some time between
the champions of technical studies and
those of classical studies. Before the
French Revolution education was en-
tirely in the hands of the Church, Jesuit
colleges in the seventeenth and eigh-
teenth centurics formed all great French
writers ; Greek and Latin were then the
basis of education. The results proved
good. Not only Corneille but also Vol-
taire was educated by the Jesuits. To-
day the need for scientists and techni-
cians has become so urgent that more
time must be given to scientific studies.
Is it possible, in a curriculum so heavi-/
ly loaded with mathematics, to find|
time for ancient languages? Many,
doubt it, but surely some sort of liter-j
ary culture is still necessary

stand them, their feelings, and their |
passions. Where does one learn to |
know men if not in the works of
philosophers? I once heard a great |
French administrator tell younger men:
“You will never be able to govern
France if you have not read Balzac.*
He was right, Moreover, a literary and
artistic culture is necessary to enjoy all
forms of leisure : theatre,
e
Modern Languages

The question is: what form of cul-
ture 7 Can medern languages supply at
least part of the enrichment ancient,
authors brought to the miads of former! |
generations? I believe it.

In oracréj

or in publlc scrwceb. one must under- | ,

travel, music. _

Any transla- | /

very early in life and stadied for magy
years. io study it for only two years
is useless. I must say that in many

American universities, and especially’

in girls’ colleges, 1 found the French
department efficent.i

Workmen Don’t Werry about Culture

A reform of the French educational
system is now in process, The maia
object is to open more widely the doors
of secondary schools and universifies.

egally all schools are open free of
charge to all young Frenchmen; in fact
the percent tage of workers® and farmers’
children is canly
schools, 2 per cent in upiversities.
Why ? Certainly not because there are
not excelient students among them.
Many men of genius came from the
popular classes. Why then, do thew

not avail themselves of their chances ?.'

Partly because a taste for culture devel-|

7 per cent in scconddry -

ops more readily in cultured surround-|
v ings, but mostly because a workman or

a farmer wanis his son to earn a livmg

as soon as possible. In America unions!

help, because they want to keep young
men outside the labour market as long
as possible ; in France there is very
little vnemplovment. Yet the nation
has no right to waste some of its best
minds. :

Orientation Classes

L Until now a young Frenchman has

fourteen. From now on it will be
sixteen, and later eighteen.
“orientation” will channel the pupils
\/raccording to their capacities toward
I classical, scientific, or technical educa-
| tion. Unfortunately, the reform is
made very difficult by the lack of ade-

| quate teachers. Many causes con-
' verged to increase the number of teach-
ers necessary : (a) the high birth rate,
which makes today’s France a very
young nation ; (b) the democratization
of education and the extension of the

Classes of

} school years; (¢) the development of,

i new sciences. We are experiencing an
| acute shortage of
| matics, physics, biology. Private in- |
| dustry kidnaps a good many scientific
graduates. Teachers are tempted to

tion is a uselu! exercise and increases i accept better pay. The result is that
the nimblensss of a mind. But a langu-|,

age should be studied long encugh for
the student to reach the point where he
really enjoys books and conversation.’

classes are mucih too numerous, that
there is no one to take the p]ace of a
sick teacher, and that one has to trust

i students to \fer'- young teachers who

A foreign language should be choser | possess neither the necessary diplomas

20

teachers in mathe-|

1

‘nor the experience. Therefore it is.
| imperative in France, as in the United.
States, to better the position of the
teachnr box.h in pre/s,t}_g.g and in salary.

General Culture

Because we lack technicians we may
be tempted to sacrifice humanities to-
technical education, but we must re-
memberthat no technician will be an
eﬁicm}z{f. eader of men—if he has no
general cull;ur ‘Robert Huichins gave
thif example, which [ could match in
Bfance: ““When the California State
oard of Education, desirous of meet-
ing the needs of the Aircrafi industry,
asked the industry to recommend spe-
cific courses. onc manufacturer replied
that he wanted students who had more
mathematics, histor 1y, | literature, and

Engllsh camg_)_p_sl_tion. I agree with

good comm: inﬂ of lang‘\.agp and ha<
grasped the foundation of mathema-
tics, then hie will easily Iearn-apy new
technique.

New Emphasis on Sports

French school children have been
accustomed for vears to long hours in
the classroom and heavy homework,
with very little time for sports and
outdoor life, Pari of the new reform
might be to give more time to gamee
and sports. An experiment is being
conducted in one of the newly built
lycees (the one at Vitry), with sixty
children who will devote twenty hours
a week to classroom lessons, three
hours to manual work, and seventeen
hours to games and sports. Homework
would be abolished, an innovation that
goes against a centuries-old French
tradition. (As achild 1 had to work
very hard before and after supper, until
10 p.m.) The Vitry children are for-
bidden to take schoolbooks home with
themn. We shall see how it works.

As to the d:fference between French
and American students, 1 should sum
up by saying that French students are
geﬂerai]_; one or two vears ahead of
American students in general culture
but that American students seem more
unspoiled, keep a fresher mind, and
know better how fo get aiong with
people, It would be madness to ask
either nation to act or teach according
to the tradition of the other.

T e
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Memorandum

(Continued from page 17)
29, Emergéncy Training

As mentioned in the paragraph on
“Curricula Reform and the Teacher’,
the content of education in our schools
can only be improved il the academic
and professional knowledge of the
present teachers in schools is consid-
erably improved. Teachers who at
present are considered professionably
and academically gualified may siill
not have the all-round academic knowl-
-edge needed for improving the content
of education. There will have to be
Emergency Courses for teachers spread
throughout the country. Evening
Classes in various subjects must be
conducted by competent teachers for
their fellow teachers. This may be
undertaken either by the School Head
himself or by a number of School
Heads in an area or the Teachers’ Om
ganisations in various Districts. If as
we have recommended, social studies
.and general science are going to be
taught to every child, our teachers
themselves must be competent both in
what are called Arts subjects and what
are called Science subjects. In addition
they may have to be equipped in vari-
ous other special subjects.

THE WOMEN’S

At the 75th Anniversary Celebrations of the Ewha Women's
University in Seoul, 5. Korea, the honorary degree of Doctor
of Laws was conferred on Miss, E/M. Thillayampalam Ph.D.,
former Principal of Chundikuli Girls® College.
sented with a gold ring with the College Seal and a diploma
in Korean and the following citation was read by the Presi-

dent of the University.

“Evangeline. M, Thillayarﬂpala:ﬁ—a distinguished teacher and

hose ever ardent inguiry for truth and mno*wlé:dg“ has made
tion to countless fellow students in the world whose
benevolence and love tm' humanity have prompted mutual under
Fast and West whose unfailing devotion to

r ted a higher standard of education. By virtue of EHL
‘\u"hrntv vested on me by the Board of Trustee of Ewha Women's
University and on the recommendation of the graduate School Coun-
cil, I hereby confer upon you the degree of Doctor of Laws with all
there unto appertaining’’,

schalar
you an insp

between the

the honouts, richts and privileges

Miss, Thﬂiayamnslam retired from Chundikuli in Dec. 1950

UNIVERSITY IN KOREA HONOURS
A TEACHER OF JAFFNA

to the National Education Commission

Subsidies for the running of the
Courses may have to be provided if the
courses are to be efficiently run and
we are to have a competent set of
teachers within a very short period.
Emergency Courses for teachers by
competent teachers from overseas may
also be useful. It has been found that
most of our science teachers who are
quite good in their theory and have
even gone up to a degree in Science
are not competent at all in practical
science. The many children in the
Junior School in Japan would be able
to make a radic set, Children in
Senior Technical Schools are able to
make Television Sets. This is because
of the competence of the teacher. Are
our teachers of science sufficiently
equipped for this type work 7 If not,
they need this special training in prac-
tical science, if they are going to be of
some use to the children.

30. Conclusion

If an all cut effort is made both by
the teachers and the authorities, it
should be possible in a short time to
have a competeni teaching profession
for an education to serve maximum
national needs,

In 1956 when the World Confedera-

She was ore-

and after a year’s holiday in America, she was appointed Prin-
gipal of L'ld}’ Doak College, Madurai. Four years later she
was invited to become the Principal of Isabella Thoburn Col-
lege in Lucknow, the College where she had studied and work-
ed for many years before she came to Chundikuli. She has
now retired and is on her way to U.S.A. where she hopes to be
a visiting lecturer in Women’s College in New York State for
a year or two. She was invited to Seoul to represent Univer-
sity Women of India and Ceylon at their Jubilee Celebrations.
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Jy course on visual and aura
al Aids Centre, London.

tion of Organizations of the Teaching
Profession Leld its Annual Sessions in
the Philippines, the then President the
late Ramon Magsaysay gave a message
to the Assembly of Delegates. We
hope that it will be soon possible to
pay the teachers in Ceylon the follow-
ing tribute which President Magsaysay
paid to the Filipino teacher in the
course of his message :—

“In no other country in the world
have teachers done so much to pro-
mote the well-being of society as
they have in the Philippines. Our
teachers have always played a vital
role in all movementsin this country,
the ultimate beneficiaries of which
have been Juan de la Cruz and his
family and the community in which
they live. The Filipino teachers’
dedication to duty and their self-
lessness have beconie almost legend-
ary ..... It is my earnest hope that
the Filipino teacheris given a chance
both to increase his usefulness to
society, and to remind society that
competent service deserves adequate
rewards’”,

Sgd, J.D. Ascervatham,
Cn behalf of the
All-Ceylon Union of Teachers.
14th May, 1961.

OVERSEA TEACHERS STUDY AT VISUAL AIDS
CENTRE IN LONDON

& Haich Commission

Courtesy, The L
"'1\,1"81‘, h‘om Africa, Asia and the Mzdila. Bast conntries at work

aids to education at the
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THE LATE MR. T. CANDASWAMY

It is with deep sorrow that we record
the death of Mr. T. Candaswamy which
took place on the Ist of April. Mr,
Candaswamy was a long standing
member of the A.C.U.T. He wason
its Executive Commitiee for many
years representing the C.T.A. He had
been Assistant Secretary of the C.T.A.
for a number of years and later one of
its Vice-Presidents. As Assistant Se-
cretary of the C.T.A. he carried out
the organisation of Refresher Courses

in Colombo for Teachers on several
occasions, Atthe time of his death
he was Chairman of the C.T.A. Board
of Examinations.

He was an able teacher and was
Toved by his pupils. He had taught

for close on 30 vears and for nearly
21 of these he served at Nalanda Vidy-
alaya, Colombo. At Nalanda he had
been Secretary of the Teachers’ Guild
for many years continuously. He was
also Prefect of Games at Nalanda and
it was during his time that Nalanda
preduced a number of All-Ceylon
Cricketers. Mr. Candaswamy had to
retire prematurely owing to the exten-
sion of the Sinhala Medium to the Se-
pior Forms. He was of a cheerful dis-
position and of a serene temper.

Last August he was present at the
Annual General Meeting and Confer-
erce of the A.C.U.T. at Kurunegala.
He was 58 yesrs at the time of his
passing away. The death of this self-
less worker in the cause of the teacher
is a great loss to the A.C.U.T.

PRINCE PHILIP INAUGURATES BRITAIN'S COMMONWEALTH TECHNICAL'
TRAINING WEEK [N LONDON

Prince Philip making his inaugural address for B
in London. Seated next to him is Sir Frederick Handley Page,
the left is Sir Bernard Waley-Cohen, Lord Mayor of Londoa.

Courtesy, The LK. High Commission
‘ Ay

citain’s Commonwealth Technical Training Wesk at the Guildhall
chairmin of the Central Committee of the Week. On
Industry and educational bodies throughout the Com-

monwealth are to hold exhibitions, open days, paradss and other celebrations during their respective “’Technical Training
Week” under the scheme, which is designed to stress the importance of voeational training for young people, whatever the

job they intend to take up. The scheme was devised by Prin

in 1956.
22

hilip after learning ol a similar scheme in Australia
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wW. C.

In 1952, at a mecting in Cogpenha-
gen, three major international fodera-
tious of feachiers formed rhe World
Confederation of Organizations of the
Teaching Profession (WCOTP)

Ag symmarized in the Constitution,
“the Confederation aims at gathbering
mio ops powerisl anization pro-
fessionsal from all stages of

teachers
edncation, with a view te enabling
them to exert an infinence correspond-
ing to the importance of their social
function. It proposes:

{2y To foster a conception of edoca-

tion directed towards the prometion of

international understanding and good-
will, with a view to safeguard mg peace
and freedom and rtespect for human
dignity 3

(b} Ta improve teaching methods,
educational organization and the aca-
demic and professional fraising OF
teachers so as to egquip them beter fc
serve the interests of youth

{¢) To promote closer relationship

L iva B

hetween teachers in the differsnt coun-

trie

in the yvears singe its founding in
1932, the World Confederation hag
shown sieady gmw*h in membership,
and in the number snd effectivensss of
s activities. ifs national members
have increased from 70 to 111, and the
number of counirics represe from
37 o 68. {Some copniries have sever-
al national crganizations.)

Each year WCOTYP couvenes a WQ"L{
Assembly to discuss matters of concer
to the organization and fo educa

in general. The Worlkd Asssmblies
have met in Oxford. Oslo, Istanbul,

Mauila, Frankiurt, Rome, Washingion,
and Amsterdam. The 1961 and 1962
mestings are scheduled for New Deihi
and Stockholm.

WOOTP has condacted many region-
ai ‘E}T‘{“in“& An Afre-Asisn (:-!.J!if;:i"
ence was held in Ceylon in 1958, Sub-
sequently a WCOTP Asian Commities
(WAC) and a Regional Councit for

P.

the Study of Educatienal Policy m
Asia were formed.

Fagly m 1961 WCOTP conducied
seminars in both Asia and Africain
order to provide fraining for loadery
of teachet organizations in those areas.

WCOTP has long held consultative
status with the United Nations Econg-
ang and Social Counctl and Unesco.
ft 15 a member of the non-govern-
mental  organizations’ comnuiftee of
the United MNations Children’s Fund,
Das consuliative status with the Faod
and Ar' wentture Oreanization, and co-

es with other UN bl.)(]h.,~ when-
it work relates to education.
sn ol FADYs Freedom from
Campaiga g one of the Con-
fewesi nroiects.,

Hunger
f&uﬁ‘i‘.i.tzuﬂ 3

Counselied by its speciglized subiscts
matter commitiees on educaton for
ha Idli..’l""{}fd childven, rural education,
fechnical and vocationa! education and
educational journalism, the World
Confederation has undertaken & num-
ber of research projecis in thess Gelds,

The 1561 World Asse

Editors’ Health
Health,
Meeting and W.C.O.T.P,

Waorkshop,

story {o fell

emhbly of
Augnst preceded by a series of Preliminary
Eduecation Semmar,
Phyvsical Fduocation & Recreation
Technical & Vocatiopal

be heid at

from July

Delapates will
Mcem;g*
iﬁ]onﬂﬂ’&s faternationa!

Seminar.

theme for discugsion ai the Assembly of Delegates is “Edocation for Respos
As this is the first time that the Assembly held so mear to omr country, the A, C. U, T. which
is a constituent 11;111. c«f the W, C. O, T. P, will bave a “record” represeniation at New Deibi where
yisitors will have a lot 1o see. Except perhaps in Rome, there is uo fner aszembly of histeris
tuildiogs in the world.  In the words of the Prime Minister of India, every stene of Deli: has 2

New
27k
Adult BEducaren Meeting,
Councii

ist Tih of
15t —EBducstions!

Counnil

D3eihi from o

to Aupgust

oy

International
Fdugation for

i

O
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“Graduate Teacher” ventijates his grievance ogainsé the Varsity's ‘‘sudden and un-
warranted” reduction in the intake of Diploma Trainces.

Pear Sir.

I are writing this in utter {rostration.
We gradnate teachers look up to Post-
graduate Training as the only possible
avenue of prometion in our teaching
carcer. Special Posts do not hang in
every bush and besides they are eoing
tp be abolished in the new scheme.
We also rested in the beliel” that the
University had a definite plan of train-
ing as many graduate teachers as pos-
sible every wyear. They have been
developing the Depariment of Educa-
tion with this avewed object. With
the strength of fen on their staff they
shonld be able to nerease the intake
to hundred a vear. Tn Fact the selec-
tion went up gradually from foriy st
the sturt to eighty last vear and we
were expecting the maximum of hun-
dred in this year's baich,

We are rather disappointed at the
sudden and arbitrary decision to cut
down the number to fifty. This step
we are lold has been taken at the pres-

sure of extraneous bodies who wanted
the balance of fifty seats to be diverted
elsewhere. The University is an auto-
nomous baedy and it is a serious thing
indeed that the Authoritics should
bow to cxternal decree. Besides these
are questions that should be discussed
and seftled by the University Council
for the Training ol Teachers. Is not
the A, C.U. T. represented on this
Couneil ?

We shall be grateful if the A.C.U.T,
tukes up this question with the Univ-
ersity thrgugh the Council for the

Traming of Teachers and sce that this

arbitrary ban is lifted.

Colombao, Yours sincerely,

8-7-61, Graduate Teacher,
Linutation tn the provision for Post

Graduate ‘Iraining  which is  the

content of the above letter is a legiti-
mate complaint. We nesd more and
authentic facts for comment. However
this question only spotlights the major

defect in the Training Scheme that
there is no one co-ordinating body
which will represent all interests con-
cerned —the University, the Depattment
of Bducation, the Training Colleges,
the Schools and the Public. Such a
body will prevent the likely rift or gap
between clashing interests. The A.C.,
UL, has been agitating for years lor
the establishment of a National Coun-
cil for the Training of Teachers and
has reiterated the proposal in their
Memorandum to the Education Com-
mission. Teacher Training is an inte-
gral process and must be dealt with
as such and hence all training, we re-
peat, must be brought under the same
authorily,

The particular complaint howaever
needs the immediate attention of the
ACILT. Bx, Co. asitis the settled
policy of the Union to press for in-
creased facilities and adequate Train-
ing of Teachers,

The Editor,

asa decond Language) :—

COLOMBO

BOOKS FOR TEACHERS

THE STRUCTURE OTF ENGLISH :— Charles Carpenter Tries
CONTEMPORARY SCHOQOL OF PSYCHOLOGY :— Robert 5. Woodwerth s 15
THE PRINCIPLES OF EDUCATION —
A GUIDE TO PATTERNS AND USAGE IN ENGLISH :— A, S. Hornby
TEACHING ENGLISH AS A FOREIGN LANGUAGE —
"PROBLEMS AND PRINCIPLES (Studies in the teaching of English
David Abercrombie
PRINCIPLES OF EDUCATION -

T.Raymont

W. R. P. Somaratne

NATIONAL EDUCATION~—ITS CONCEPT AND CONTENT =
THE ENGLISH TEACHER'S GUIDE :—
THE PSYCHOLOGICAL BASIS QF EDUCATION
OTATISTICS IN PSYCHOLOGY AND EDUCATION — Henry E. Garett
THE SECRET OF CHILDHOOD (A Book for all Parents and Teachers) :—
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From the Secretary’s Note Bool:.

UNION NEWS

Fnterdicted Teachers Back to Work:

Our allegations that the recent spate
of interdictions were on f{rivolous
grounds and that they were politically
inspired have now been proved. Every
onz of the teachers after full inquiry
has been reinstated. At all these in-
quiries the teachers had the assistance
of an official of the Union.

Salary During Interdiction:

According to ‘Section 16 {iv) of the
Code of Regulations no teacher can
be discontinued except in cases of
Emergency without the prior approval
of the Director. There was obviously
no emergency to justify the recent in-
terdictions.  Therefore they are all
entitled to payment of salaries by the
present Manager, the Director of Edu-
cation. Effective representations were
made on the subject and we are happy
to record that the Ministry has in-
formed us that a Code Amendment is
being prepared to pay the salary during
interdiction to teachers who were inter-
dicted, We have been informed that
this Amendment will have retrospec-
tive effect from 1-12-60.

Arbitration Board—An Example for
the Govt. 10 Emulate;

We are pleased to note that the
Catholic Bishops have appointed an
Arbitration Board for the settlement
of any disputes that may arise between
Teachers and Principals or Managers
of the Private Catholic Schools of the
Island, M. M. F. 5. Pulle, a retired
Judge of the Supreme Court has been
appointed Chairman of this Board and
Mr, R, H. Phillip—a former General
Secretary of our Union is one of the
members of this Board.

Let us hope that this fine example
will be followed by the Government

May—~Juns, 196

and by the other Managers of the Pris
vate Schools.

Oral Evidence Before the Education
Commission:

A deputation of the ACU.T. led
by the President Mr, R. S, Jayawickre-
me giving oral cvidence before the
National Education Commission em-
phasised among other things (1) The
need for Local Control of our schools
(2) The Need to ensure Equality of
Opportunity by appointing better qua-
lified teachers to the Swabasha Schools
(3) Multipurpose schools, with a varie-
ty of courses adapted to the needs of
the area (4} Independent Schools—A
normal feature in the National System
{5) Provision for learning the other
national language for the promotion
of national unity etc. The Commis-
sion was evidently impressed with both
the Memorandum and the oral evid-
ence, and the Chairman Prof, I. E.
Jayasuriya has asked the A.C.U.T. to
prepare a Model Cuarricalum based on
the principle of providing for local
needs and intéerests, within a period of
three months,

Study Leave Abroad 1962:

Those who are desirous of availing
themselves of study leave abroad dur-
ing the course of 1962, are requested
io submit  their applications on the
prescribed forms (available in Branch,
G. E. of the office on or before
31-7-61).

For full pay study leave outside Cey-
lon the following are the approved
courses and terms of eligibility : —

»

{ay To Graduates with five years
satisfactory service after ob-
taining in Ceylon the Diplo-
ma in. Education or Post Gra-
duate Training—

Master’s Degree or Doctor-
ate of a recognised Jni-
versity.

{by To First Class Trained Teach-
grs who have five years’ satis-

factory service afier obigin-
ing the First Class Trained
Teachers” Certificate-—
(1) A Degree course
(il} Teaching of Hngiish as
a4 sccond or forcign
language.

(¢} In exeeptional circumstances
and with prior approval of
the Treasury, to a teacher,
wio, by reason of his experi-
cace and ability, is, in the
opinion of the Director, de-
serving of such leave.

WELCOME TQ DISTINGUISHED

GUESTS :

Expecied shortly in Ceylon are three
distingnished representatives of the
National Education Association of the
U.5. bringing greetings from more than
700,000 teachers across that sreai land.
The N.E.A. is no stranger to us. It
was guite recently that we received Dr.
William G. Carr, its Excoutive Secy.
and Secy. General of the W C.O.T.P.
and Dr. Sarah C. Caldwell, 4 former
President of NUE.A. Their visit has
greatly strengthened the ties betwsen
the teachers of Ceylon and those of the
United Stwates. It is said that the
Arerican teacher is interested in what
we are doing in our schools far more
than we realise. This interest is mani-
iested in the desire to help create and
organise the World Cenfederation, 1t
is with particular picasure therefore,
that we shall welcome our guests on
behalf of thousands of our colleagues.

Mr, Ewald Torner, President Flect
of the NNE.A. (by the time he arrives
he will be President), Dr. Paul E.
Smith, Secretary, for International Re-
lations, N.E.A. and Mrs, Bernice Don-
dincan, an expert on International Un-
derstanding and Human Relations will
be visiting us from the 26th—29th of
July and then proceeding to New Delhi
for the W.C.O.T.B. Conference.

We do hope that they will get the
right ‘feel’ of our country and its peo-
ple during their brief stay here and
carry home happy memories of our
hospitality.



Blaritha Vicharava (in Siphalese)
by A, M, G, Sirimanne
(Publishied by the Associatei
Newspapess of Ceylon Lid
148 pp.  Ordisary Edition B, 3.
Library Edition Bs. 3.5,

The suthor has written the
with & view to meet the requirements
of students in the Pnirance Classes
and the Universities, in the art of Li-
terary Criticism  whick is for the most
part 2 new field in the National Lan-
guagss—=Sinhalese and Tamil. M:. Sizi-
maEnne who is a great scholar of Fns-
iish Literature well versed in ;'Eax: Prac-
tical Criticism of men like |

has very successfully imparted this
influence inte Sinhalese Literaiure.

‘The book consists of ten chapters.
Under the chapter *‘How will a poemn
pecome beautiful 7° clear and concise
examination of the question is muade
with examples where necessary, In
m‘ikmw this ::mmzm!.an “Kaviyase-
karaya” and “Mansasa: ndesaya’ have
been assessed for values, Finally the

ballad has been examined as s form of

modern literalure. The book is full
of detailed anslyses of the past and

hook

4. Rich~
ards, F. R, Leavis :md( I amn lsmok ;

BOOK REVIEWS

present literary work against the back-
ground of literary theory.

Though the book, asthe author
ciaims, 18 not the mt wa*'* oq hterary
sriticism, it seeks ““to state ciearly and

imply significant principles of fiterary
oriticismn. the correct application of
wi ich will heip to preserve the best
gnd reiect the worst in our Iferature”™,
The book which is of particular inter-
est to University stadents s of valug
to the peneral reader #s well,
AcinE,
e % =
Sighala Gee Ficith (in Sinhalese)
by . &, Wijesekare

)

o

{#Fublished by the Associated Mewspapers
af Ceylen Lid)
Price |50 ets,

This booklet consists of Pali Verses

* of Sacred Texts and Sinhalese Transla-

tions of them which are prescribed for
the Religious mehm*mns of Sin-
halese lcamus cenducted by the Y.M.
B.A. Colombo,

The practice of translating classicat
and sacred Pall Texts is not entirely a
novel feature in Buddhist Lileraturc.
In 1925 certain (athas such as Jaya-
mangala Gathas wererendered into Sin-

hatese. Butthe pity isthat some or many
such translationg are almost extinct. One
must face the fact that there was no
susiained or systematic cBort made o
fransiate Pali sevmons into Siphalese.
Mr. Wijssekare must be congraiulated
for his ploneering efforts.  Sinhalese
Buddbists have always regarded these
Pali Pirith as their own, ‘nspite of the
vnlamiliar laggeage, because of their
steadfast devetion to their religion ; the
writers today fall a prey to the Timi-
tations of Time and Place in rendering
these poems into Sinhalese and reinter-
preting them in the langoage of today.
The author himself succumbs 1o Time.

The book though it is particularly
meant for tfumou‘i examinations is of
mteresi to the layman as well. It's
irye that obscure. expressions bere and
there make its study difficult, 1n spite
of certain weaknesses which are natural
in works of this nature Mr. Wijesekare
has made a valiant effort to serve the

neads of modern socisty which is last
forgetiing the religious aspect. A
book of this kind used for Daily Prayer
will prove an execellent correstive to
our materiahist outlook, Cheaply priced
it will prove a boon to the mass of
Buddhist public whe must epcourage
the writer by their support,

®. M. A,
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2. HUMAYUN KABIR:
3. VERNON MALLINSON:
4. EDMUND J. KING
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9. NICHOLAS HANS:
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12, SUSAN ISSACE :
13. 1, A, C. BROWN
4, K., G. SAIYIDAIN:
15, J. B. CONANT:

i%, N. SABARATNAM:

19, CURTIS & BOULTWOOD :
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LIST OF ADDITIONS

ARRY :
Education in Mew India
An fatrodyction to !

Other Schools and Ours
Educational Measurement

Backwardness in the Basic Subjects
The Psychology of Early Childbood

OSCAR A. OFESER T«-:’Zlﬂ"lur, Pupil and Task

Comparative Education
Teaching—A Psychological Analvsis
EENEST B, HILGARD : Theories of Learning
The Children we Teach
The Social Psychology of industry

Education, Cultore and the Sacial Order
Education and Liberty

i6. RABINDRANATH TAGORE:
17. RATNA NAVARATHNAM:

Towards Upiversal Man

he Study 1{ Comparativ

Personnel Selection in the British Forees

¢ Bdueation

New Frontiers in Past--West Philosoplies of Education
Nationa! Hducation—Its Concept and Content
A Bhort History of Educational ideas.
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For Your Requirements Of

LABORATORY, GLASSWARE, EQUIPMENT
Puysics APPARATUS,
BioLoGicAlL EQUIPMENT,

WP eV W-FMAJ\,’MAHMAWWAHM_AA‘MnN' bl \F—z
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CHEMICALS ETC.
- ;
i)
, Consult
| THE COLOMBO TRADERS 11D
% (COMPLETE LABORATORY FURNISHERS)
294, UNION PLACE,
§ COLOMBO—2,

'ProNe—78785

WE UNDERTAKE REPAIRS TO BALANCES,
PHYSICS APPARATUS, Etc, WHICH IS DONE
2 UNDER THE EXPERT SUPERVISION
) | OF MR. O. H. F. PEIRIS
(LATE SUPERINTENDENT
OF INSTRUMENTS,
SURVEY DEPT.)
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Essentials for modern art education...
Reeves art materials, with the familiar Greyhound trademark,
. are famous throughout the Schools of the world. For all
9 \% that is most helpful to teacher and student, ask for Reeves.

TEMPERABLOCK For full details of all
Solid, soluble colour; Reeves hroducts, ask vour
tidy, clean, easy to use. In Dealer or write to Ben 5.

range of sizes and colours with Hamer Bailie St. Colombo 1. g
4
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trays that are made to stack away.
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Printed at St. Joseph’s Catholic Press, Jaffna for Mr. N. Sabaratnam, Editor, A.C.U.T., 7, Victoria Road, Jaffna.
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