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TEACHING OF DRAWING IN CEYLON.

D RAWING both waz and still is systematically taught by the superiov

Sinhalese craftemen to their apprentices, The fiest object of this

papet is to describe the traditionad syetem of technical training, and

the secoad to make some suggestions regarding the general teaching of
drawing in Eei;lgn subjects as an educational subject.

A regolar system of apprenticeship prevailed amonget all the
Binhalese craftsmen, but the teaching of drawing and design was con-
fined to the superior division of the artificer's caste, the division from
which were drawn the craftamen working in the four royal workshops
(pattal-haizea). The work done by these men included architecture,
painting, ivory and wood carving, jewellery, and the gold and silver
moynting of swords and knives. They aleo laid out work for the lower
craftemen {founders, stone-carvers, ete.} much as a modesn architect may
design the mnﬂﬁ‘snﬁege;fﬁ buikdin 'dg !ur:‘rhich he :’:E e E:L‘T:Ie 1 dio ot
mean to im at t ways desi & thin em, bt
did a0 ia implypwmnt CARER. Dbmwel%jl:nt e;rcfyma.n %en.mt atsd rmactﬁfﬁ
geveral kinds of worls, though be mipht excel and i it one or teig,

As architects, painters and designers, a good kaowledge of drawing
was exsentiol totheze men, and we flad a systematio coures of instrocHon
in use for the education of apprentices, These were psually the sons of
magber craftemen ; but the sonsz of relatione and even of outeiders were
also received. A man of the proper caste, wishing to apprentee his son
to a renowned crafteman, would flest And a fortumate hour (neghaf
balgmawd), and then proceed to the crafteman's house with hic son of
about six fears old, and one or more servants carrying presents of food
and betel leaves on a yoke. The boy iz Arat set to learn drawing; beis
given a yaliporses, or wooden drawing-board covered iwith a preparation
rnown as wadd, Wadiiz made by grmd.mg together tamarind seed (twa

alams), coconut charcoal (one palam), iron elag (two palams), and indigo
F ten maJ'lja.t'IS} with the juice of kiksriads leaves {Eﬂhfm erecla, L), This
is according to practice; but the mnemonic versze in which particulzr
are given implieg the nse of only cne palam of the iron elag:

" thﬁﬂﬂlgum# yadaler suphara gu:
DPotuleprn sipabals ga & prd Her
Dasafak st nal gena abavam: i
Hodarads pal yusm miseakara ga sondi ek
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2 THEACHING OF DRAWING IN CEVLON.

The ingredients are ground together and mixed with Anely powdered
quartz [fErewednagaia) and smoothly spread an the board and allowed to
drv. Upon the board so prepared the pupil learns to draw, using for his
pencil the spine of a sea-urchin (#Eiré fsfureg) mounted ina bamboo handle;
or failing that, & pointed style of kombuk {Terminalia glabre, W. & A
bark. Mow-a-days, ordinary slates and slate-pencils are found to be more
convenient.

The first copy is the weka defea, or double curve of Fig. 1; the boy
has first to trace over again and again the teacher's copy on the
yatiperwred, very much as Buropean children use transparent slates.
After some control of the hand has thus been acgwred and the form is
deeply impressed on the pupil's mind, he has to draw the same from
memary, particular care being taken that he shows the nght feeling in
drawing the rather subtle type of curve. When he has attained some
proficiency, the flgure is complicated by the addition of wings (fatiers);
then 8 'fAower® {s#g mala) is added at one end (Fig. 2.} and finally the
waka deke 18 by means of internal divisions and external addibions, made
into the designs known as boisrn male, moffak korwfbpuoa, and firings
falas* (Fig. 3). These are successive complications sll based opn the
original waka deke. The ornament which the #ringt falad (Fig. 3} is
built up is called Ifeg pata or fpa fodie; it 15 constantly used in Sinbalese
decoratrve art, and is of marvellous adaptability; any form or space

Fle.l Faka Gk, FIg: 4 Wila dobo with sisbrreton, beth 3],
it & pasbmabags oin |madare ),

* The wards sweitabbarrpiuma ood b floi wra of intecast an they wrea prodably oen of
Tomil moddzid darwkidn {blunt ar mood 1eed L and Py dptei [fointed bade); [ hava szen the intter
word written Grikif dafm on ¢ Biohalest donwing deckng Lo sbouk b end of the Lith century. It i,
of caurwe, well kediwa bhat medd oo 210 of the craftamen see of Bowlh dadsn origin ; this is promed
reconili of Ehedr laimlgraddan oed wettlosest, somve of their nomes, theds famlly brsditiong, fl-pc: b of
techalcal termn of Tomli oelgln, and cvon of Tam3l hiukes [in Siohelese choractera}, e roverenes bur g
wiaralup al Sles which is presarved [o of beswt wofe (nmilies of oraftaman, ood by tha foct that the
techoleol beaks nre writtan io Sansbelt aod ook ls Pali g8 wiald Bene beag the cxes wees they of Jocal
arigln. Theee ono bs no doabt that the methody of bewchlag deawing are cesntinlly Joding |
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Fig. 8. Tiringi talai (x}).

can be filled with it, though it is typically seen in such places as the tails
of birds and mythical animals, especially the tails of the makaras in
makara toran. The tiringi talai itself is not a form used in decoration,
but is rather a tour de force or test of skill; when the pupil is able to
draw a good example (not from a copy, of course), he is considered
to be proficient at this sort of work. A few specially good examples
have been handed down in craftsmen’s families from the late eighteenth
and early nineteenth centuries; these, like some working drawings for
royal jewellery which I have seen were executed on Dutch paper, which
was also used for (the very rare) illuminated manuscripts, of which two
good examples were exhibited at the exhibition of Kandyan art in
January last. Pattern or copy books (padimakada pot) are also used,
and I have seen both a modern one, and an early one on Dutch paper,
with a cover of paper of Sinhalese make. Old copies were often set also
on loose sheets of Dutch or other paper, and not in regular books. The
Sinhalese paper was coarse and ill adapted to fine work. Fig.4 is an
example from a modern padimakada pota, the same from which Figs. 1
and 2 are taken. Fig. 3 is from an ancient example.
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The pupil iz also taught to draw repeating patterns with & geo-
metrical constuction {Fig. 3}, and thediferant t;-,:F:B of conventional oral
oroament made use of in Sinhalese design. ese by the way vary a
little in different families, wherein they are teaditionally transmitted
from generation to peneration. The types of tivingd falaé also vary
slightly, There iz some opportunity for individoality here; it should
not be supposed that the strictly traditional character of the arts makes
it impossible to distinguish one man's work from ancther's.

By thiz time the boy beging to draw figure and animal subjects;
the first of these is alwayve a curiows combination of o bull and an
elephant, called ummbd-.k#njﬁr:! {hdﬂl—elﬁphﬂnt}] pext o order come

the following designs—chal’ur-mn’-ﬁdfdk&:}u, (four-women-palanquin},
pancha-nariggig  (Ave-women-knot), sepla-adri-fuerengd  (Six-women-

horse}, scf-#ari-tarana (seven-women-arch), gakfa-wdri-rade [eight-women-
chariot], and #aeg-adri-Buniara (nine-women-elephant).  All of these are
drawn oo the pafiforutas, from the teacher’s copies; it should howsver
not be forgotten that the object of instruction is oot to enable the pupil
to copy a design before him, but to enable him {1}, to reproduce from
memory certaio well known designs and Ggure subjects, and {2}, to make
unc of the traditional elements of design in the decoration of whatsoever
vamed forms and surfaces be may be called upon to decorate. Of these
forms, the five-women-knot is the only one ordinarily used io decoration ;
the others are, with rare exceptions ueed only for teaching.

Meamwhile the apprentice leatns by heart the Sanshrit Raprealivg,
containing insteuctions for the drawing of images of gods and mythical
amimals; Sdripuivg, containing instruction for making images of Buddha;
and Vaidyanizya, a compendiom of instruction in the arta, containing
for example a detailed description of the B4 kinds of jewels suitable
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for gods, kinge, =nd men, the design and quantity of gold required for
each: messurements of swords, thrones, dagobas, ete.

Mention must how he made of brush-work. The master painter has
complete command of ke brush (fefi 2&rg)which he vses forlaying o Aat
colour, or as 3 pencil or pea ax required.  Broshes for drawing fine lines
are made of the zwns of felf fage yrase {drisfids adscensionig) and are
adrhirably adapted to their porpose. The puinter keeps 2 supply of
grasses by bim 2nd mabes fresh brushes when required.  Brushes for
laying oo fut colowr are made of syuirrels’ or cats’ hair, and larger
ones of the werial roots of wefgkiva (Pardames), frayed oot at tne
end, These broshes, like the colours, and everything connected with
their work, are made by the painters themselves.  This control of sl hig
toolh s a gmat advantage to the painter, and it would tend to self-
reliance and independence if children in schools could in the same way
be tzught to make some of the tools required for their work ; these home
made appliances are not D-III}‘ cheap, but pood ; for [ suppose no sart of
brush 5 more excelleat of its kind than one mm:le from feds fana.  In
flling a given space, the decorative forms arve fret deawn in yellow with
a hrosh of medium size, and then cutlined in red or black with a fine et
Brush. Now-a-days alight preliminary sketch in pencil is often made, but
a good painter relies mainly on hiz brush, and in vihatra work entirely so.

The apprentice learns to use the brush by practising on unim-
portant work and in filling in details and completing work laid down
{{akupy korensws} by the master. 1f the master 8 engaged on the
decoration of a vihara there wnll be no lack of mingr work which can be
executed by pupils while he himeelf 18 busy with the maost important and
difficult parts. The pupil, ike the pupils of the painters of Medisval
Enrope, thus gets kis hand in by completing the easier parts of real work
in progress, inetead of on the one hand attempting too early to execute
individual work of the most difficult sort, or on the other of perpetually
working at uminteresting copies of no permanent value.

S much for 2 matter of fact account of the methods of technical
tnstroction actually in wse amo tﬂf Sinhalese cruftsmen.

It should be pointed owt that in the case of such pupils a8 we are
consrdering, 2 generul education is imparted at the same time, similar to
the eduration given in pansata schiools, Reading, writing and arithmetic
are thus tanght; the latter ie sesertial for the purpose of the astrological
caleulations required to determine Favourable times for the commence-
ment of fimportant works, and for the understanding of the measurements
given in the techoical books veferred to. The riles for drawing figures
necessitate the constraction and use of scales. A good deal of geametry
of a practical character is also learat in connection with the geometrigal
constructions of repeatiog patterns.  The master craftsman bas thus a

::|_'"
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B TEACHING OF DEAWING [N CEYLON.

amall school where technical instricrion is given in addition to an ordifary
education.

The relativn between master and pupil remaing to the last, one of

ﬁrur' the pupdl to offer whatever he
may earn to his teacher, who unless specially asked, returns the presting
and the gift with the same grave courtesy with which it is offered. A
friend of mine, now over a0, tells me that he alwaeys observes this costom
with his farher {now over 80}, who was his teacher. The system is
indeed mainly one of hereditary transmission; and though other pupils
are admitted the master is loth to reveal his last secrets save to 4 son,
haps to a faithful pupil at the completon of his course. 1f the
pupil has been an cutsider, his father has from time to time made presents
to the teacher, and at the concluston of the permod of instruction some
more substantial gift such as a buffale. As the pupil grows up however,
be continues to work for and with his teacher, and thus the tradition is
perfectly transmitted. [t is indeed a strange thing for anvone used to
the ecclecticism of modern Europe to be brought face to face with strong
living traditians in thizs way; for in BEurope “whatever of art is left which
is in any senze the result of continuous traditien is, and long has been,
z0 degraded as to have lost any claim to be considerad art at all * ; while
the only art existing in Ceylon, worthy the name of art, iz strictly
traditional.

1t would be difficult to la:.rtl:l-l:r much stress on the memory alem&nt
in the above descrbed techmical training. The abject of instruction is
not to enable the artist fo copy matural objects, but to enable him to
decorate a given surface or obyect by making use of traditional decorative
elements stored in bis mind. These elements are, as it were, the parts
of & puzzle which the artist 13 ever rearranging. Llo not suppose that
because nature 1s not coféed, there is any Jack of feeling for natural forms;
the most conventional Sinhalese art 18 expressive of nature throughout.
Thatis, the dependance of ernament (except purely geometrical oroament),
on ﬂatura.l forms 1 never for a moment forgotten. Floral ornament
is always logical and expressive of growth; the birds and eguirrels
drawn amongst the foliage alse indicate an appre::lahun of nateral eauty.
We get indged mere nature than 2 mere copy of ‘ nature ' would give us,
becruse we are given byman nature as well as wild nature. Natural
forms have sunk inte the natienal conscicusness and are re-expressed in
the traditional art. _

MNow it is ime to enguire whether from these traditional methods
can be gathered anything that will be of use for the teaching of drawing
in Ceylon schools.  ln compamng the school methods with the traditional
ones, it must be noted that the latber copstiute a techoical training for
a specizl purpose, whereas drawiny in schools is primarily an educational

Bl
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subject. Thus the ides in teaching drawing in schools, 18 not to train
up a generation of decorative artists, but to provide Everyman with some
training of band and eye, some practice mn the habit of observation and
in accurately remembering what bas been observed, and last, hut not
least pomething of that part of ‘culture " which we cail ‘taste’ At the
same time it would not be passible to think highly of a course of instrug-
tion which should put the pupil cut of touch with the fully developed
decoratve art of his own land, or which could not be made the bagis of
further and technical insttyction for those who require . Tt i3 thos
appatreat that while the traditional methods are not suited for wholesale
adoption in echools, it is likely that yaefyl hints can be gathered from 3
consideration of them; and it is certain that if they are completely
ignored, the last-mentioned underirable results are bound to follow.

The present deawing code is, of course, old-fashigpned and gynsatis-
factory cven from the European point of view ; and it is certainly in oo
tespect S-'_Fl&ﬂiﬂ]l}r modifled or adapted to logal condittons. The monn-
tonous drawing of straight lines and eectangular Agures is alone enough
to disgust an imbelligent child, who very properly desires to use a ruler
fur thia purpose; and a8 a matter of fuct he should be taught to do so, 2
well 45 to wse compasees, and to make very simple genmetrical patterns
with the aid of these tools. Papet roled in large sguares might also be
used for a limited amount of drawing streaight lines frechand, but this
stage may be left long before anything like perfection is atiained. The
dewwing of straight lines frechund is far from easy, and by bo means
interesting and is not in itsell a particolacly wseful secomplishment.

At the same time children may be cocouwraged to draw from
memory in their owan way anything that hae interested them; if they can
be allowed to wse one or two pure colours [not shades), g0 much the
better.

Simple brushwork might alzso be introdoced, that is flat tinting
with colour—the fine outlining might be too dificult at this stage. An
attempt to teach what i3 generally knowan 2s 'brushwork' in England
wiild probably be less successful; [ would suggest that 'brashwork’ in
Ceyvlon should be held to mean (1) Bat tinting and (2) outlining or diaw-
ing with a fine brush (preferably home made}), with a provise that
teachers able or anxious to teach what iz more usually understood by
"brushwork ! 4.e. blobs, should be allowed to do =0

So far | have had in mind the work of © infants' preceding a stage
which 18 comparable with that at which 1 have described the painter's
apprentice as beginning, For this firat atage an upward limit of 7 or 8
vears might be fixed. A small grant should be given, otherwize nothing
will be taught ; if a larger grant is given for later stapes teachers will
not be tempted to keep back older children at this elementary work, in
which perfection cannot legitimately be looked for.
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In a more advanced stoge, for children seven or eight years ald,
simple frechand deawing may be treated more systematically, and here
[ would sugpest taking a hint frony the local methods, and setting the
child Arst to trace, and afterwards to draw from memary gimple curved
forms : not mepraly machanical cueves, but perhaps the nctual wake deka
and its simpler developments. | would ther proceed to the copying of
simple decorative forms, the elementz of Eastern, and, in Sinhalese
schools, especially Sinhalese desipn, both geometrical and Hoeal; the
child should learn the names of these fortms and be able 1o reproduce
them from memory : an nppnﬁ:unit}- for “dictation drawing ' would be this
provided. The real meaning of dzsign can also be taught, by the con-
gtruction of simple geometrical forme and their combination with the
Aoral formsa already eeferred to.

Pl &, Thslon wwls: {routy skrich fak i Lol

A special feature in made of this kind of worl (fundae weda) by
Kandyan craftsmen amongst whom any well trained man cap at 1
moment’s notice turn ouk such a perfect bit of design as that reproduced
in Figore 5; no one working theough the present code is likely even to
appriciate, much less to be capable of work of this kind. True, the
primary object of school teaching iz not the production of Aoished
decorative artists, neverthelesz the aducation of taste must not be
forgotten, and all educational subjects should be taughtin such a way as
to lay sound foundations for thoze who may afterwards need to specialise.
There iz probably mo element of culture in which English educated
Cevlonese are more lacking than in taste, and nothing can tend to remedy
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thin mwore effoctually than sn sdncakion in the appreciation of the
elementary pnnr.':lple: of degign, ' The man who hath here been educated
ax he ought, perceives in the quiekest manner whatever workmanship is

ive, and whatever execttion muuhandnume_, or whatever pmduchms
are of that kiod; and be.mg disgusted in a proper manner, he will praise
what 8 be:n.uh.ful, rejoicing in i and receiving it mtu hig soul, ba nourished
by it, and become a worthy and good man” These w:mis appliad
urgiﬂall}r to the teaching of music et are equally true of drawing, [
would also bave the childven shown exampleg and reproductions of good
design and workmanahi ,ch.leﬂy Bastern, and taught to mecognize pood
work when they see 11_' 1 would sext pooceed 1o more elaborate
decorative degigns, still mainly Sinhalese or [ndiar, with a few good
examples from Medieval Ewropean work. Clagsical forms may be
omitted altogether with prest advantage. The decorative forme now
referred to, the pupil should be frst required k0 copy, and then to draw
from memory and fAnally to apply to some definite form differing from
that of the original copy. The last is needful to secure full understanding
of a pattern. Amonpst the farms ego taught ghould certainly be the
Binhalege fivadofa,® which iz oged in the more complex developments of
the waks deka and i thereafter applied to every kiod of worke In
examinations | would have the prpils required to r&pmduﬂe these forms
when asked for b-;jr name, and to show some (perhaps not very far
developed) capacity in applying them, A further rment of brish-
work can here bhe intoduced with advastage, viz, the drawing of
decorative forms in Bat tint, and eubaseguoently ootlining mth red or black,
uging a fine stiff beaeh, The oumber of colotes yeed should be Tintited.

It will be obeerved that { have so fur made oo meotion of * draw-
ing from neture’; thisis partly becauge I think # important that a child's
togte should Arst be educated, s.e. be showld undersiand how natural
forms have been interpretad in past times, and learn to know good and
bad workeranship when seen, and thue have within himself s0 muoch of
the root of the matter ag shall save him from admiring toe muckh the fimst
bright aleagraph he soca, or despising good decorative work for the lack
of that perspective which if present would be 2 gerious favlt.  Another
PEARON Pﬂr pu.stpnmng until a late stage any attempt at dt'nwmg direct
froee nature is this: we find from the history of art in civilization that
there hag been A progression from :::r.tn:me.l:.r comventionalized towards
a naivraiistc and realistc art, and that only in comparatvely modern
titnea have artists talen to the direct imitation of oatice a8 oow pnder-
atood. The study of child peychology is teaching vs that the history of

= Droubtiens of Indien origio, aod stmioon to all sautniid whish have received theic M'l.l:lm;
prt g Indem ; Elamess kavaks. I
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