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THE MAN FROM THE CROWD

Sam WaALTER Foss

Men seem as alile as the leaves on the trees,
Ae alike as the bees in a swarming of bees;
Andl we look at lhe millions that make up the state
All equally little and equally great,
And the pride of our courage is cowed,
Then fate' calls for a man who is darger than men—
There's a surge in the crowd, there's a movement—and then
There arises # man who is lirger than men—
And the man comes iy from the crowd,

The chasers of {rifles run hither and Yo,

And the little small days of small things still 20 o

And Lhe world seems no better at sunset than dawn,

And the race still increuses its plentiful spawn,
And the voice of gur wailing is loud.

Then the areat deed calls out for the Great Man to come

And the crowd, unbelieving, sits silent and dumb—

But the great decd is done, for the Great Man is come—
Aye, the mian comes up from the crowd

There's a dead hum of voices, all say the same thing,
And our forefather’s songs are the songs that we sing,
And the deeds by our fathers and grandfathers done
Are done by the son of the son of the son,
And our heads in confrition are bowed,
Lo, a call for a man who shall make all things new
Goes down through the throng! See he rises in view !
Make room for the man who shall make all things new!
For the wman who comes up from the crowd,
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And where is this man who comes up from the throng
Wha does the new deed and who sings the new song,
And who makes the old world as a world that is new?
And who is the man? Tt is you!l It is youl"

And our praise is exultant and proud,
We are waiting for you there—for you are the man | .
Come up from the jostle as quick as you can;
Come up from the crowd there for you are the man—

“I'he man who comes up from the crowd.

ey
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CHAPTER L

THE ANALYSIS

1. Imivoduction.

The chject of this little bool is
to furnish the teacher with a Sys-
tematic framework on which to
base his study of the business in
which he is engaged Such a
framework, it is hoped, will en-
able him not only to look ration-
ally at his *work but also to take
. a correct attitude to new theories
of teaching and extraot from themn
what is best in them.

To understand teaching it is
first of all, necessary to form some
definite idea of the aim of learn-
ing, of the nature of the learner
and of the manner in which the
process of learning takes place. In
this chapter we shall briefly dis
cuss these topics.

2. The aim of learning

From the teacher's point of view
it is convenient to regard the
acquiring of abililies as the imme.
diate aim of all learning. In a

OF LEARNING

Primary School Lhe aimeof learn-
ing may be said to be to enable
the popil (&) to read, write and
work “at number, (b) to understand
the things of everyday life, (¢ to
live unselfishly and helpfully in
the saciety of his fellows, and id)
to accept responsibility. All these
are spoken of in the subsequent
pages as abilities. It should be
noted, however, that the ability
to read, for example is a highly
complex ability, implying a number
of elementary abilities, the read-
ing of each letter of the alphs
bet, of each word and each sen-
tence being a separate ability.
The reading of words is a more
complex ability than Lhe ability to
read letters since it involves not
only the reading of certain letters
but also the noting of the confi-
guration of the word as a whole
Similarly the reading of a sentence
involves not onty the reading of
words but also the noting of the con-
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+ figuration of the sentence as a whole.
The acquisition of abilities is thus,
often, the buildin,g'up of complex
abilities with the aid of relations,
so that the immediate aim of all
learning can be regarded as the
building up of complex abilities.

The term ability is here used to
mean capacity to repeat or apply
experience intentionally with more
or less success. A chance success
such as a beginner sometimes
makes when he tries a new game,
does not entitle him to ability in
the sense in which the word is
used here. In learning a speech
sound a pupil may by chance imi
tate the teacher successfully® but
if he cannot intentiomally repeat
the sound with some degree of
success he cannot be credited with
any ability. Or again if a pupil
understands the causes of the Mon-
soons when he reads a book but
cannot state them or make any
practical use of his knowledge,
he has no ability with regard to
the causes of Monsoons. If he can
state the causes of Monsoons he
can be said to have theoretical
ability, If he can make practical
usc of his knowledge, he has pra-
ctical ability since his knowledge
has entered effectively into his
life.” Acquired abilities of the kind
described above have to be dis
tinguished from (hose numerous
innate potentialities that human
beings possess and on which the
abilities are based. Examples of
innate potentialities are the capa-
cities to wse the senses, to re-
member, to imagine, to think and
the capacities that are usually
called the instinets, such as curios-
ity and rivalry.

Scignce of Teaching 3

The immediate aim of learning
s the acquirement of ahilities,
that is, the development of certain
agpects of the self but the wulti-
mate aim should be more than
this and should be concerned with
the self as a whole. The learner
should aim at not only the acquir-
ing of thisor that ability only but the
acquiring of all the abilities heis cap-
able of in a harmonious marner so
that he may lead a rich and full life.
Thus his aim may be said to he
the acquirement of a hartmoniously
developed character which expres-
ses itself in complete living and
in which no important aspect of
his nature is neglected. The teacher
may help in the realization of this
aim in two ways—Ifirst, by includ-
ing in the curriculum abilities re-
presentative of all aspects of human
nature and second, by paying due
attention to the inculcation of
ideals during both Primary and
Concomitant Learning, Concomit-
ant leamning is the incidental learn-
ing that takes place while learning
something else. In the past teach-
ers have not been sufficiently con-
scious of the fact that we never
learn one thing ata time but always
learn many things at the zame
time. While the primary learning
of the pupil is concerned, for in-
stance, with geography, he isalso
learning concomitantly to like or
dislike the teachers, tolike or dis-
like the subject and so on. “Pro-
minent among concomitants,” says
Professor Kilpatrick in his  Foun-
dations of Method, “are personal
attitudes, attitudes towards one's
teachers or comrades, attitudes
towards the several subjects of
study (as geography or history)
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attitudes towards oneself, such as
selireliance or pride or  humility.
Other important concomitants are
standards of workmanghip and the
like, mneatness, accuracy or the
reverse.” It is clear that concomil-
ant learpings of this natupe  play
a very important part in the de-
velopment of an all round character.

A The Nature of the Leuvner.

The inability to appreciate the
nature of the learner isthe cause
of many failures in teaching and
educationists have righlly directed
attention to this fundamental. The
characteristic of the learner to
which we wish to draw altention
here and which is the foundation
of all learning is his capacity to
respond to stimuli,. He 5 nol a
passive thing like a stone but an
active agent, constantly responding
to stimuli. To understand the
terms ‘stimulus’ and ‘response’ let
us consider the following examples.
‘When a rose is put before me I
react by seeing it, by attempting
to touch it and by enjoying its
fragrance. These are but a few
of the reactions | may make to
a rose, but all these reactions are
my responzes to the rose put be-
fore me. The rose itself is the
stmulus, that iz, that which oc-
casions my reaction. Again, seeing
an elephant may frighten a litfle
child. Here, seeing the elephant
is the stimulus and fear the res-
ponse. To take another example,
a teacher after reading a book on
education may plan to do his work
better. In this caze, reading the
book on education is the stimu-
lus and planning to do the work

better the response. Inm short a
stimulus 13 a&ny  situation in life
to which we rgact and a response
any way in which we may react.
It may be a thought, a feeling, an
action, or an attitude or-any cofa-
bination of these. When a pupil
comes te school, he is already
able to respond to many stimuli,
for he has not only an cguipment
of innate potentialities but is also
the possessot of many acquired
abilities. He is able to desire many
things, he is able to understand
many situations and he is able to
carry out various activities.

The learner is, indeed, like a
highly sensitive instrument, able
to respond teo stimuli but if that
were his only characterisite, he,
like the instrument, would remain
uniable to learn. The charac
teristic that makes the attain-
ment of abilities possible is his
capacity to contrpl responses and
make himsell independent of ex-
ternal stinuli, Thus he can not
only make 2 speech  sound with
the help of the teacher but also,
with practice, make the sound
himself without the help of the
teacher and use it successfully
whenever necessary, So also he
cannot only understand the canses
of the Monsgons with the help of
a book but also put to practical
use the knowledge so acquired.
The control of a response isonly
acquired when the leammer can
malke it or check it at will

There is still a third character
istic of the learmer thal requires
to be mentioned and that is the
manysidedness of his nature. He
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has a body and a mind. He is
individual as well as social. Heis
practical, moral, gesthetic, and in-
tellectual. He can be proficient
at work as well as at play.
These are some of the ways in
which the manysided nature of
the learner, so difficult to state
exhaustively in words, may be
expressed. It is this characteristic
of the learner, which makes, as
we have already seen, the ultimate
aim of learning different from the
immediate aim.
4 The nature of learning.

The nature of the process of
learning iz familiar to many teach-
ers but few of them have expli-
citly stated to themselves the prin-
ciples underlying that process.

Responding Lo a stimulus is clear-
ly the first step in all learning.
When a teacher, for example, at-
tempts: to teach a speech sound
obviously nothing can be done un-
less the pupil tresponds in some
way. The pupil must listen to the
sound and try to make it as a
first step towards learning to pro-
nounce it. Or again to learn writ-
ing the pupil must first respond
by observing the characteristics of
the model put before him and by
observing how the teacher writes.

The second clement in learning
is gaining abilily, that is, gaining
control of a response so thal it
can be repeated or applied inten-
tionally. The response is Lhen no
longer at the mercy of stimuli
external to the learner, but is
determined” more are less by him-
gelf. The ability becomes more
and more perfected the more the
learner gains control of the res.

ponse. Thus a speech sound s
learnt when the learner can pro-
tiounce 1t without the teacher's
help and the ability 15 perfected
when the spund can be pronounc-
ed correctly with ease whenever
necessary. Similarly handwriting
is learnt when the pupil can write
without any longer having to ob-
serve the characteristics of the
maodel and the way the teacher
writes,

The third element in learning
is developing  a harmoninug charac-
ter. The .necessity for this ele-
ment arises from the manysided
nature of Lhe learner. While learn-
ing pronunciation of handwriting,
the learner; ag we have seen, is
not only acquiring these abilities
but-also though Concomilant Learn-
ing acquiring other abilitics such
as, liking or disliking the teacher,
liking or disliking his  comrades,
forming ideals of honesty and up-
tightness or the reverse. All these
ahilities go to make up the charac-
ter and determine whether it
should he harmonious or  contain
jarring clements and  whether it
should be one sided or well
rounded.

5. The Laws of Learning.

It will be clear now that learn-
ing is a process which consists
in responding to sbmuli, results
in the acquiring and perfecting of
abilities #nd  ultimately leads to
the development of character.

The elements of learning can be
stated in the following way as
three laws:—

1. The Law of Stimolis. St *
muli give rise to responses,
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2. The Law of Rcsﬁom-:e.. Res-

Each of these laws will he dig-

ponges give rise to abilities. cussed in greater detall in the
3. The Law of Abilities, Abili- succeeding chapters.
ties give rise to character.

THST PAPER 1.

1. Make a list of the abilities
vou possess and another of
the abilities you do not pos-
sess but would like Lo have.

2. Show by means of an exam-
ple that the first step in
teaching consists in  using
devices for enabling the pu-
pil to make a correct Tes-
ponse. Can such devices be
called stimuli?

3. What are the characteristics
of the learner which make
learning possible ?

5. What are inslincts and how
arc they related to abilities?

6. Tlustrate Concomitant Learn-
g

7. What do schools aim at?
(iole « definition of educa-
cation from some  text-hook
on education and compare it
with your definition.

8. What other innate potentiali-
ties are Llhere besides the
instinets ? *

9, Analyse the process of learn.
ing, giving examples.

4. What is the relation between 1L Dist_inguish between the im-
response and  ability 2 Give mediate _a.ndthe ultimate aims
illustrations, of learning.

CHAPTER 2.

THE FIRST LAW OF LEARNING.

1. The Statement of the Law.
The first law of all learning
the law of stimolus may be stated
as follows:
Stimuli give risc to responses:
A stimulus s not necessarily
that which stimulates or excites
a person but that which occasions
any kind of reaction. Understand-
ing, for example, is the response
tothe stirnulus explanation, althoush
, there may be no stimulation in
the ordinary sense of the word.
It will be remembered that a res.

ponse s any redction to any sti-
mulus,

2. s Operation.

Two conditions must be satisfied
before the law of Stimulus will
operate, The learner must possess
the capacity to respond and he
must offer no opposition to res-
ponding.

Capacities for réspending are
either innate or acquired. When
a colour is shown to us, we can
see it because we possess an in-
nate potentiality for seeing colours
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unless we are colour-blind. We
cannot hear very faint sounds be
cause we are not eguipped by
nature for hearing sounds below
a4 certain intensity. In regard to
these innate polentialities it is well-
known that there are marked in-
dividual differences, Some peaple
‘can see and hear better than others.
Acquired abilities are all based
on innate potentialities, Examples
of such abilities are reading and
writing, Since abilities differ from
individual to individual. Tt iz im-
possible to say beforchand what
response 4 stimulus will evoke
unless we know the individual
thoroughly. It is owing to Lhe
possession of different abilities that
a commion stimulus an open feld
for example—evokes such different

responses from a cricketer, a
botanist, a farmer and a3 land
agent,

The possession of a capacily is
not sufficient to ensure a response.
The learner must in addition not
offer any opposition to responding.
Such opposition may arise either
through preoccupation in sotne
other pursuit or through the ex.
ercise of the will. On the day of
an important school match it is
well known that most of the mental
energy of the pupils is nreupied
with anticipations of the game and
little can be spared for the res
ponses that the teacher desires.
Blind exercise of the will block
ing the occurring of TEEpONSes 15
most clearly seen in the case of
little children. A little child may
sometimes refuse to do an action
apparently out of sheer ubstinacy.
Rational exercise of the will for
the prevention of undersireahle tes.

ponses is often necessary for right
living.

3. The Kinds of Stinmuli.

Knowing now the conditions un-
der which stimuli give rise to
responses we shall proceed to classi-
fying the various kind of stimuli
thai. actually operate on the normal
school-child,

It is obyiops that both hefore
and atter coming to school the
learner is subjected to many sti-
muli which are not due to the inter-
vention of the teacher. The sights
and sounds of everyday life, the
home, the friends and society in
gencral constantly evoke responses
from him. The contribution that
the home makes especially towards
the formation of moral character
cannot be overestimated.

When the learther comes to school
he is effected by two kinds of
stimuli within the school, He is
influenced both by the general
environment and by the teacher.

To the environment belong the
school-building, the school-garden,
the school-mates and the school
tradition. Greal pains are now a
days taken to see that these sti-
muli are of the right kind. Tt is
vedlized that these stimuli often
give rise to ahilities often without
the inlervention of the teacher.
An_ unhygienic school lends to
make pupils unhygienic while a
hygienic school may instil in its
pupils the desire to be hyeienic.
The presence of beautiful pictures
on the walls of the school-room
tends to make the pupils desire
to have such pictures in  their
own homes. The influence of school-
mates and of the school-tradition
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have always had more or less re-
cognition

The teacher's personalily has to
be distinguished from his purpose-
ful acts when we consider his
influence on the pupil, It is ad-
mitted that the eye. the voice,
the stature, and the gencral ap-

* pearance of the teacher have an
important effect on the pupil es
pecially in responses relating (o
discipline, More important than
these are his mental qualities.
Among these are in addition to
his moral character his attitude
to the school as a whele, to the
subject he teaches, and to each
individual pupil The nature of
the last mentioned attitude is of
special importance since he may
regard the pupil as one who should
metely pass an examination or as
one who should devélop his charac-
ter-in the fullest possible manner.
Besides the attitudes already men-
tioned all the teachers’ habitual
attitudes to different situations
in life may exert an influence on
his pupil.. Not only his attitudes
but alse his knowledpge hoth of
subject-matter and of how to teach,
his unconscious actions, the way
he dresses, talks and generally
behaves have their part in fashion-
ing the pupil's character.

The purpeseful acts of the tea-
cher constitute the most important
stimuli that the pupil meets with
in the school. Chiel among these
are the actions connected with
assigning of selting suitable units
of work for the pupil to do and
the actions connected with help-
ing the pupil to do the work set.

With the former are connected
such actions as determining the

amount of work to be done on
each cccasion, selecling the most
suitable forms of work for acquir-
ing a given abflity and aszigning
the work itself.

Ta the latter belong the follow-
ing: (a) Devices for helping the
pupil know what to do such as
demonstrating, explaiving, illustra-
ting and telling. (b) Devices for
fixing and perfecting abilities such
as guestioning. (c) Devices for mak-
ing the pupil to desire abilities
such as reward and punishment,
praise and blame and suggestion,

The actions mentioned above are
concerned with tedching proper
but among the proposeful acts of
the teacher must beincluded those
actions of his which aim at secur-
ing suitable conditions for effective
teaching. These deal with such
things as accommaodation and equip-
ment, time-tables, promotion, the
health of pupils and their cor-
porate life.

A, Summary of Stfmdi

In this chapter we have studied
the conditions under which stimuli
sive rise to responscs and the
classes of stimuli that ordinarily
operale on the normal school child.
The latter may be briefly recapit-
ulated as follows: They are
gither these of everyday life or of
the school. Of everyday stimuli
the most important are the sti-
muli from the home since they
contribute largely to the formation
of muoral character. Stimuli pro-
ceeding from the school may be
from the general environment er
from the teacher. Amang the
factors that enter into the school
environment the school-mates and
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the schooltradition are the most

important. Finally the leacher's per-

sonality and his teaching acts exert
the greatest influence on thelearner,

TEST PAPER 2.

- ===l

1. Conmipare a dictionary definition
of ‘stimulus’ with the meaning
assigned to the word in this
chapter,

2. State and illistrate how pre-
occupation prevents the apera-
tion of stimuli.

3. State a cise where the exer
cise of the will may prevent
the operation of a sfimulus.

4. Responding assumes the capa-
city to respond. llustrate.

3. Iusivate individuzl differchces
in capacities.

6. Altempt a classification of sti-
i

7. Give instances of hahits Tearnt
through the influence of the
home.

8. What are the chief factors in
the school-environment that may
have an important infuence
on the pupil,

3. Explain the varions ways in

which the teacher's personality

may affect the pupil.

Suggest a classification of sti-

muli used in feaching.

CHAPTER 3.

THE SECOND LAW 0F LEARNING

1. Statement of the Law.

* The second law of learning—
The Law of Response—may be
stated as follows:

Responses give rise to ahilities.

It has alreéady heen pointed out
that responses are any reactions
to stimuli and thal abilitics are
fiot responses but capacities to
control respomses.

2. Its operalion,

If the law meant that any res-
ponse inevitably gave rise to an
ability, then learning would be sn
easy matter, but as a matter of
fact the law operates only under

2

two conditions. A response gives
tise to an ability in zeneral, only
if the learner desires that ahility
and if he has some depree of
lacility in making the TESDONSE,
Desire alone iz not sufficient, for
the pupil may, for example, desire
to be an arlist and yet never be-
come an artist. Practice alone is
also not enough, for what is prac-
ticed without desire is soon for-

gotten,
3 Stimlt for  arousing  desive.
Desires  for acquiring  abilities
may be arranged in a scale and
exhibited graphically as follows -
S P e
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. Desires at thel end of the scale
are marked by interest in theabi-
lity. These shade off gradually to
S where the desires are due to st
gestion which may arige from the
traditions of the school, from the
schoolmates or from Lhe teacher.
At P. the desires owe their origin
to positive incentives such as Te-
wards and praise, while al N they
are caused by negative incentives.
such as punishment and blame.
The characteristic of this scale that
the teacher makes use of is the
tendency of the desires arising at
S P and N to afterwards become
desires at 1, although he docs not
know at present exactly under
what conditions such change takes
place.  Thus, for example, a pupil
who at first had to be forced lo
practice piano-playing may  after-
wards become an enthusiastic pia-
nist.

We may now consider the va
rious stimuli the teacher may em-
ploy for arousing desires at  va-
rious points in the scale. To a
rouse desires at [, that is those
characterized by interest, he must
know what interests the pupil al-
ready has. It is generally ack-
nowledged Lhat conversation with
the pupil is one of the surest ways
of finding out his interests. When
he knows what the pupil’s inter
eats are he should try to connect
the new ability with the existing
interest. Then he should afford
the pupil opportunities of making
practical use of the growing ahi-
lity, thus ensuring a genuine in-
terest in it. It is not often rea-
lized that the desires at S, due to
the suggestibility of the learner,
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afford the motive power [or most
of his actions at school. He will-
ingly does what he i5 told cither
through customs®or  through his
desire tocopy his fellows or through
his desive to accept the authority
af the teacher. Suggestibility, which
plays such an important part in
the life of the learner, may be de-
fined as the tendency to accept
unreasoningly the idea and wishes
of others. Praise and reward, which
are the positive stimuli which give
rise to the desires at P, have lo
be constantly employed by the
teacher. Everyone knows how much
encouragement the teacher’s “Well
done’, gives to a pupil, and yet
positive  incentives have to he
used in moderation for in excess
they prevent the arousal sof gen-
uine interest. When praise he-
comes flattery it hecomes destruc-
tive of character too. The desires
at N, due to the negalive stimu-
li—punishment and blame—have
to be used with special care since
the concomitant learning that ac-
companies themn s specially des-
tructive of character although there
are many cased in which it is the
feachers’s duty to use either pun-
ishment or blame, for Lhe learmer
being still immature must often
he taught to do as as he is told.

4, Stimuli for giving facility,

It sometimes happens that one
response is sufficient to give the
learner facility in responding, thus,
a gifted pupil may alter hearing
a song once sung be able to re-
peat it correctly. Mueh more ug-
ually faeility depends on repetition.

To use repetition in the most
economical manner it is neces
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sary first not to attempl o repeat
too much at a time. In learning
4 foreign langugee, for instance,
one should not altempt to learn
more than six or seven words at
% Lime, Secondly, there must be
proper spacing between the repe
titions, that is, there should be
suitable intervals between repeti-
tions. Massing repetitions togeth-
er brings on fatigue which tends
to neutralize this practice-effect.
Further even if this dees not hap-
pen the results are not longlived,
This is why cramming is of Lttle
use, when one wants to  acquire
permanent abilities. Thirdly, rdpeti.
tions must be pleasant, Althoush
it i3 possible to acquire abilities
by doing dull exercises, il is casier
to do so by doing plessant exer-
cises. It is well-known that it is
very much easier for a Kinder
garten child to learn addition by
doing number games than by do-
ing formal exercises in  addition,
Fourthly wvariation should be in
troduced not only for making the
exercises pleasant bul for erado-
ally freeing the pupil from the
original stimulus, By variation re-
petiton gradually changes into ap-
plication.  Fifthly, and Iastly, the
pupil should think it worthwhile
10 acquire the ability,

To give the pupil the practice
he needs the teacher may use Lwo
kids of exercises, making prac-
tical use of the results of psvcho-
logical experimentation mentioned
above. He may set either repeti-
tion exercises or application  exer-
cises. Such exercises should be
properly  graded, suitably spaced,
and be interesting and varied, His

main reliance should be on appli-
cation exercises because they are
tnore interesting than bare repeti-
tion exercises and because they
give both the necessary practice
irepetition being  involved in  all
application) and the necessary fecl-
ing’ of independence and self- con-
fidence.

2. The Limits or Abilities.

Responses give rise to abilities
under the conditions mentioned
above but the extent of an abili-
ty depends upen the capacily for
that ability the learner possesses.
It has been demonstrated by pro-
fessor Spearman in his book— The
Abilities of Man—that every ability
is determined by two factors, call-
ed by him ‘¢’ and ‘s These two
factors are extremely unlike each
other for ‘g’ is common to all abi-
lities while ‘s’ is peculiar to cach
ability. It has been discovered that
‘e’ is most needed in abilities that
involve thinking and that 's's’ gov-
ern to a large extent abilifies that
depend on the sense organs, the
motor apparatus and memory. It is
agreed by many authorities that
“intelligence” Tests give an eati-
mate of ‘g’

The factor ‘g’ is subject to grow-
th like height. At first it is very
smull but it grows gradually un-
til it reaches a maximum at about
the age of sixteen, after which it
shows little further growth. * The
general result of investigations on
the influence of ancestry on ‘g
tend to show that the better fa-
milies tend to have the abler
children but how much of thisis
due o inheritance and how much
to environment have not been sat-
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isfactorily determined. In  regard
to the influence of ecducation on
‘2, the general conclusion is that
education has no effect on it. A
case has heen reported of a hoy
of ten who had passed his life on
a lonely farm without playmales
and who had had extremely lictle
schooling or even society of any
kind but who on being submit-
ted to the Stanford-Binet Intellig-
ence Test came out just at age.

The influénice of age on ‘s’ is
altogether dilferent from that on
‘g In sp far as ‘s’ depends on
the sense-organs, the development
is. much earlier than that of ‘g
The muscular apparalus on the
other hand becomes perfected much
latter than ‘g’. The power of me-
mory develops early bul hecomcs
markedly weak in old age. In con-
frast with ‘g’ eduocation has the
greatest possible effect on ‘s, Whee
ther a persont has an  ahbility or
not in what degree he has it is
often largely due Lo whether he
had opportunities or npot for ac-
quiritg the ability except in re-
gard to music, mathematics' and
art where inherilance vather Lhan
expetience seems lo determine ex-
cellence.
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In general it may be said that
bath g and <" depend on good health.

6. Simmary.,

In thiz chapter we have studied
the conditions under which res-
ponscs give rise to abilities amd
the stimuli at the dizposal of the
teacher for bringing aboul those
conditions. In order Lo acquire an
ability the pupil must desire it
as well as have some practice at
it. To arcuse desire the teacher
may appeal to existing interests,
use suggestion, rewards and praise
or punishment and hblame. All
these he has to use in such a
maner as nol 1o defeat the ult-
mate aim of education. For giving
the pupil practice the teacher may
use either application or repetition
exercises. Since every Ability s
analyseable into Lwo [actors ‘e’ and
s, we have to examine the devel-
opment of these factors in  order
to discover the limits of abilities.
The factor ‘g completes its de-
velopment by the time the learn-
er is about sixteen years of age
while of the constituents of ‘s’ the
SENSE Organs arve  perfected very
early, the motor apparatus later
than ‘g’ and memory shows marked
weakness only in extreme old age.

TesT PATER 3.

1. What are the conditioms un-
" der which responses give
rise to abilities:?

2. How deoes sugpestion affect
the learner ?
3. Is it right to use praise?

4, Should punishment be
used ?

ever

5. Do as you like. Do as fou
are told. What is your es-
timate of these two precepts?

6. State the general principles
for using repelition economi-
cally.

7. Show the advantages of ap-
plication excreises.
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8. What do intelligence  lests
measure ¢
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0. What is the meaning you
would like to give to inter-

9. Discuss the development  of esl ?
‘gl and ‘s’
CHAPTER 4.

THE THIRD LAW oF LEARNING

1. Statement of the Lo,

The third and final law of learn-
ing—the Law of Abilities—may be
stated as follows:—

Abilities give rise to character.

It should be noted that the
word character is here used in a
somewhat unusual sense. It means
here the capacity {o lead a rich
and full life, and is an abbrevia
tion for a* “harmoniously develop-
ed character,”

2, Its Oberation,

Abilities give rise to character
that is, the capacity tolead a rich
and full life, provided they are
selected 50 as to be representa-
tive of life and provided they are
taught in such a manner that the
learner acquires in connection with
them such desireable ideals s hon-
esty, justice, unselfishness and ser-
viee.

The eriterion for chonsing  abi-
litiesfurnished by this law is clear-
ly the intrinsic value of abilities
for life. Sometimes abilities have
been chosen on the sround that
they gave rise to  general ideas
which exercised sway over all or
many departments of life. This
view assumes that an ideal ac
duired in connection with one kind
of material will naturally operate
it connection with other kinds of
material. The possibility of transfer

has never been disputed but the
amount of transfer and how trans-
fer operates have been matters of
dispute among educationists for a
long time. The opinion that mind
consists of such powers as per-
ception, judgment, ressoning, me-
mory, imaginalion and attention
which function apart from each
other, and that transfer takes place
through the strengtheming of these
powers has now been proved to
falsa. The view that prevgils at
the’ present day may he express
ed as follows in the words of
Thorndike :— (Educational Psycho-
logy , Brifer Conyse. pp. 276.277)

“One mental funetion or activity
improves others in so far as and
because they are in  part identi-
cal with it, because il contains
elements common to them: Addi-
tion | improves maltiplication be-
cause multiplication is largely ad-
dition ; knowledge of Latin gives
ingreased ability to learn French
because many of the facts learned
in the one case are needed in the
other. The study of geometry may
lead a pupil to be more logical in
all respects, for one element of
being logical in all respeets isto
realize that facts can be absolute-
ly proven and to admire and to
desive this unguestionable sort of
demonstration. . , .,
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“These identical elements may be
in the stuff, the data concerncd
in the trainmg or in the attitude,
the method  taken with it. The
former kind may be called ielet-
ifties of substunce and the latter,
identities ol frocedure.

“Identity of Substance. Thus
gpecial training in the ahility Lo
handle numbers gives an ability
useful in many acts of life out-
side school classes beezuse of sub-
stance, because of the facl that
the staff of the world is so often
to be numbered and counted, The
data of the scientist, the grocer,
the carpenter and the cook are
in important features the same as
the data of the arithmetic class.
Sy alen Lhe ahility to speak and
write well in classreom exerciscs
in English influences life widely
becanse home life, husiness and
professional work are all in part
talking and writing.

“Tdentity of Procedure: The
habit . acquited in 4 labovatory
course of looking to see how cheni.
eals do behave, instead of guessing
at the matter or learning state-
ments about it out of a hook,
may make a girl's method of cook-
ing or a bey's method of manu-
facturing more scientific  because
the attitude of distrust of opinion
and search for facts may s0 pussess
one as o be carried over from
the narrower to the wider field.
Difficulties in studies may prepare
students for the difficulties of the
world as & whele by cultivating
the attitude of neglect of discomfort,
ideals of accomplishing what one
gots out to do, and the feeling of
dissatisfaction with [failure”

3. Desireable Abilitics

It will be generally agreed that
a complete life demands at least
the following abilities:

{a} ability to maintain heallh

(h) ability to earn one's living

{¢) ability to use langnage

id) ability to live as a member

of society

(e} ability Lo make proper use of

leisure.

All these abilities ate stated in
a general way. They may be made
definite by taking into considera-
lion the circumstances of the
learner. Thus, his circumstances
determing what language or langu-
ages he should learn for living
his life more effectively. Further,
the stages ol growth—infancy,
childhood, boyhood, vouth and man-
hood—determipe  how  nuch of
these abilities the learmer may
acquive as he goes (hrough the
different classes of a school.

The scientific study of the st
muli that will give rise to the
abilities mentioned ahove is yet in
the initial stages. The problem,
however, has heen realized and
experiments in curriculam-making
are wsoing on  everywhere. The
traditional subjects taught inschools
find their justification only in So far
a5 they contribute to the realiza-
tion of these ahbilities,

4. The Relation of Ideals fo Abi-

lities.

Tdeals are essential to complete
living. If a man consciously earns
his living in an honest way, he
is governed by the ideal of honesty,
while if he consciously earns his
living in @ dishonest way, he is
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governed by the opposite ideal.
Right ideals are obviously neces
sary to right living and it is the
teacher’s duty to %ee that thev
arc implanted in the pupil. Since
natyral transfer iz limiled, a gen-
eral ideal cannot be acguired
through ene ability however suit-
able il may be for the generation
of a particular jdeal. Mathematics
is undoubtedly a study that tends
o make people accurate at mathe-
matics but not necessarily in olher
departments of life, IL has been
experimentally proved that neat-
ness in handwriting docs nol ex-
tend itself naturally to other abi-
lities in which handwriting does
nol play a part. The conclusion
is, however desirable ideals may
-

15

be, they cannot he cultivated
through any single ability bul must
be cultivated in conpection with
all the abilities which need them.
Hence both in Primary and Con-
comitant learning the teacher must
scize every opportunity for clarify-
ing ideals and for making their
operation labitual,

B., Suprmary.

This chapter may be briefly
summed up in the following state-
ment : Abilities give rise to cha-
racter, lhat is, to the capacity to
lead a rich and full life, provided
thoy are chosen so as to be re-
presentative of life and provided
ideals are taught in conjunction
with them.

TEST PAPER 4.

1. In what sense is the word
“character used in this chapter”?

2. What are the conditions under
which abiliies give rize to
character ?

3. Under what circumstances does
transfet take place?

4. What eriterion would you sug-
gest for choosing the abilities
to be taught to pupils?

5. Make a list of the ahilities vou
congider desireahls,

G Make & hst of the ideals you
consider desireable.

a8 Give

7. Would you teach the ideal of
aceurdey through mathematics ?

examples to show the
differences between identity of
substance and identity of pro-
cedure.

9. Examine a subject like peg-
graphy with a view to find-
ing out what desireable abili-
ties it will give a pupil

10. State and flustrate the three
laws of learning.

{The other Chapters of Mr, Feteta’s new book will appesr in the next three num-

e

bers of the Miscellany,}
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“SOME OPPORTUNITIES IN PHYSICAL EDUCATION

{Foreword: In the following arti-
cle the writer is concerncd pri-
marily with work in boys' English
schools and colleges in  Ceylon.
But physical education in girls’
English schools and colleges, and
in vernacular schools prescnts es.
sentially the s=ame opportunities
for services.)

It seems to be rather generally
dccepted  that any school whose
objective is the allround develop-
ment of its students should make
provision for playground activities
az a part of its organized program
of work. Yet there is reason lor
the belief that in few of our
schools have those responsible for
physical work eaught a very de-
finite or extended vision of the
opportunities for service in physical
education, Schools differ, of course,
in several vespects which affect
the practicable arrangements for
physical work in each case, The
age rtange of the students, the
amount of available playground
gpace, Lthe number of teachers quali-
fied for the planning and direction
of playeround activities, the ability
to finance the necessary cxpen-
diture for eguipment, these are
some of the more vital considera-
tions encountercd. The purpose of
this article is to draw attention
to some opportunities in physical
education which, from present indi-

cations, do not appear to have
attracted the attention they de-
serve.

Most of our colleges, it iz pro-
bably fair to say, regularly turn
out their “first elevens” in cricket

and football. Volleyball has be-
eome very popalir too, in the last
few wvears, and is probably now
played at some time during the
year in nearly every school and
colleze in the Island. Many schools
and colleges mamtain “first teams”
in this sport also. Annual Inter-
House or Inter-Class Sports Meets
are held in many colleges, while
2 lew enter representatives in the
Ceylon Amateur Athletic Associ-
ation's Sports Meet held annually
in Colombo.  But aside from these
four sports there are no others
which have been very generally
taken up. And even these sames
in most of our schools are carried
en  only with the morg athletic
students, boys of “first team”
ability.

What is being done regularly
day by day, for the mass of stu-
dents whose athletic ability is below
the “first team” standard is a
matter of common knowledge. Mass
drill, or calisthenics, is the present
solution of the problem in most
schools and colleges. Relatively few
colleses and fewer schotls provide
space, equipment, or  superyision
for any considerable proportion of
their students to learn fo play
and enjoy any of the sports men-
tioned above, or any others: In
short, the athletic few who need
the least attention and consider-
ation receive the most, while Lhe
much grester number who need
maost help receive very little atten-
tion. And the reasons are not far
to seck,

Om sense of proportionis lack-
ing 4t this point. We are too
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easily carried away by the fasci-
nation of the work with the more
promising few, to®the neglect of
the greater number. And then
tag, our concern for the athletic
prestige of our school brings the
temptation to concentrate our ef-
forts on the lraining of the *first
teams”. In consequence we fail in
our duty to the majority of the
students in our charge. The fact
that many of the students in this
majority group are indifferent in
their attilude toward playground
activities, while some even fry
to avoid any school reguirements
in this matter; increases rather
than lessens our responsibility.
And 1t i3 not easy to find
teachors gwho are willing to  give
of their time and interest to the
direction of playsround _activities
of any kind after school hours.
Particularly is this troe of work
among boys of comparatively low
athletic abilitv. But for the real
teacher, truly interested in the
allround development of the bovs
in his charge, there are rewards
for work in physical education
which are far more satisfying than
considertions of salary. These are
the rewards of consciousness of
seryice rendered over and above
that paid for. Service which our
boys rarely appreciate at the time.
But service far reaching in its
value to many bovs and to the
community. What then, are some
of these opportunities for service?
One opportunity is that of help.
ing our boys to build sound, heal-
thy bodies. A statement which, |
am perfectly well aware, will seem
too obvious to he worth mention-

ing, Yel it merits more than a
mere hasty acceptance, In the first
place we want all our boys, not
merely the little group of athletes,
but aff to develop strong bodies
Any condition short of this handi-
caps a hoy from the start for
lack of sufficient stamina to carry
on. And unless we pay attention
to the development of wvigorous
bodies, all our attention to the
academic work of the class room
may, at a period earlier than seems
Tecessary, prove of no effective
service to the boy because of the
failure of the body. No matter
what a boy is preparing himself
to be, farmer, doctor, mechanic,
or teacher, the possession of strong
body endowed with a plentiful
store of physical encrgy will prove
a priceless asset. and the lack of
it an almost insuperable handicap
in the way of effective work in
his chozen profession.

But provision for mere physical
exercise for our boys during their
school days iz not enough. We
can and should so order our pro-
gram of activity that our hoys
will continue to -enjoy the bene-
fits of physical exercise and sport
long after their school days are
over. If enough interest and en-
thusiasm  for some one or more
games can be innoculated into a
boy while under the influence of
school life, his enjoyment of the
play will result in his keeping up
hiz participation in games during
the greater part of his adult life,
to his very great advantage. This
does not, of course, mean that an
enthusiast for football, for example
during his school days will con-
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tinue to play, or even want to
play, foothall for any considerable
period after hiz school days are
over. The capacity to enjoy par-
ticipation in football during school
life will usually result in the abi-
lity to enjoy other and more suit
able games in later life, as for
example tennis or volleyball,

An important consideration in
connection with the selection of
games or sports making up the
program of playground activity in
physical education n our schools
and colleges is the question of the
adaptablity of these games for
play in ordinary village lile in
Cevlon. I do mpt mean 0 say
that a school should wse only
games which are transferable o
village life. But | do believe that
the more there are of such games
which are included in our programs
of physical education, the greater
will be the service we shall be
rendering to the community oul-
side the school. For a really good
game learned i school will scon
be taken up by the commumnity
round about, if the necessary
space and equipment sre easily avail-
able. And the community life will
be the richer for every such ad-
ditien to its resources for whole-
some play and recreation, for its
older folk as well #s for its
wouth.

Another opportunity {or service
is suggested by the term  physical
education. The opportunity for
very real education through play
has been recognized by education-
alists for some time. In a few
cases schools have made play the
basi: for their entire curriculum,
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Of course | am speaking here of
play of more general character
than simply the athletic playing
of games, Though itis the latter
kind of play with which we are
dealing in this article. Duri ngthe
earlier yvears of school life play is
the center about which flow the
ather currents of a boy's life. Boys
express themselves more paturally
in play than in any other activity
they enter into, They are at home
in play as in nothing else, and
grow in their capacity for parti-
cipation in more and more com-
plex forms of play. Participation
in games provides & variety of
situations in which the participants
have an  opportunily  to  develop
mental and physical skills  which
usually give their possessor an
increasing confidence in his ability
to compete successfully with his
fellows. A& surer, more accurate
eve, and increasing skill in  the
facile manipulation of the body
are some of the accomplishments
possible on  the physical side.
While no less wvaluable is the
mental training in the ability to
“size up” a situation quickly, and
the training in strategy afforded
by experience in overcoming op-
ponents by skillfull general-ship on
the attack and on the defense.
The entire “game” situation is
one that drives a normal boy
to uge every resource at his com:
mand and then search for other
means and methods yet untried,
in order to compete successfully
with his fellows. And under the
pressure of his needs it is litte |
wonder that a boy learns to play
a “better game’. The prominent
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educator, Dr. W, IT. Kilpatrick, says
we learn best ‘“in use and for
use”. And he could find no better
evidence in support of this state.
ment than the educational process-
es at work on the playground,

[t seems to me that' much of
the self-confidence, and some ar
least of the skills developed in
playground compstition are vl
able aids to success in the waork
of the classaoom. Though [ have
nio. data at hand to show just how
far such abiliies are transferable
in this way. At least there is
reason for believing that the ex-
perience of competitive play makes
for a wide awake, alert mind, and
thal such a mind is a4 bettor tool
lor the work of the cliss To0m
than wouwld be the case  without
the sharpening influences of play.

More important than any.  yet
mentioned, however, is the Oppne-

tunity which physical  education
offers for the teaching of sports.
manship, with all that term imp-

lies. Let me quote here something
of what Albert B. Wegener has
to say, in his book on Track and
Field Athletics ahout sportsmanship.
“A good sporl will aceeEt no
unjust advantage. He wif) be
malest in victory, not boasting
or gleating or réesponding (o
applause. He will he a gZood
loser, willingly acknowledging de-
feat, nol making explanations
a5 to why he lost through) il
luck or not feeling  well, ote,
He will show good endurance
as the result of proper training,
and net collapse angd live to be
supported at the end of g race,
or otherwise show a “vellow
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streak”  He will carefully learn
the rules and obey them. He
will learn and practice the dif-
ference between laudable strategy
and ignoble rickery or dishon-
esty; which in track and field
athletics means that he will be
honest in filling out blanks, not
take a long time to get on the
mark, not attempt to beat the
pistol, not run out of lanes nor
shoulder opponents nor cut across
their path nor “pocket” them,
for trail a leg beside a hurdle
or knock them down intention-
ally. He will treat opponents
as guests rather than encmies,
give them a fair deal, will-
ing to give them the shade of
a doubt, commend their good
verformances, and be gentle-
memly even though they ate nof.
He will treat officials as honest
in intention, abide by their de-

cisions, not kick, nor expect
perfection of them,
“In brief, he will have and

Bive a good time”

To be sure, Wegener is here
concerned  with track and field
athletics i particular, but it will
at once be recognized that these
are ponciples which may well be
followed in every sport. And not
only on the playground but in the
“give and take” of school life in
general; and in the adult life of
the community as well. Constant
practice of and adherence to the
principles of good sportsmanship
are absolutely necessary for parti-
cipants in public conferences and
meetings, or strained relationships
and bilter feelings are inevitable,
It is therefore of the greatest imy
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portance in the promotion of whole-
some, friendly communily life that
these lessons of sportsmanship be
early taught, and thoroughly, to
our boys and gitls. And as sports-
manship, like other lessons, is best
learned “in use and for use”, we
should make all possible use of
the many opportunities which super-
vised play affords to help us i
this direction.

We have in this article been
considering some of the oppor-
tunities in physical education. But
we must mote this.  Practically
all the opportunities for service
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in this ficld are conditioned on
the degree of interest which we
succeed in arousing in our hoys,
Even on the purely physical side,
unless a boy puts his heart into
the pame or the drill, he loses
much of the benefit which he
might gain. And there is consider
able difference in the amount of
attraction which any one sport has
for different bows. Our program
must have variety, so that if a boy's
interest is not caplured by one
sport, it will be attracted by some
other. But his interest we must
have, as it is the open door to
opportiunity.

e :

THE HINDU
Pagt IViMEAns oF

In part HI we concluded that
because of its numerous bad  ef-
fects, and because of its  conflict
with the basic principles of De-
mocracy, the ceste syslem  must
g0 If India 1% to take her place
among the peoples of the earth
as a powerful, united, sell-governing
nation, caste must Dbe destroved.
However, can this be done? And
il g0, how?

Yes, it can be done. Benjamin
Kidd defended with fait success
the thesis that any custom or ins-
titution can be radically changed
within the course of a generation,
Kidd was concerned chicfly with
the affairs of western nations, and
1 do not think he realized the

CASTE SYSTEM
ComeaTTiNG CASTE

magnitude of the problems to be
dealt with in the East, but his
argument holds ; institutions can be
changed for history records their
changing. The caste system itself
we found to have been constantly
changing, throughout its history.
Furthermare, the industrial reyolu-
tion, the abolition of slavery in
America, and the establishment
of the Russian Soviet are well
worth considering as cases where
great numbers of people made
great changes in their basic insti-
tulions and modes of lilee Furth-
ermore, in two of these cases while
the change was the result of forces
that had been gathering power for
some time, it was accomplished
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within a decade. Caste can be des-
troyed.

And how ean it be done? It can
be done by strengthening  certain
forces that are now al work to
mtdify and cventually destroy caste.
We took note of these forces in
Part Il Let us consider these
forces in detail and note what we
can do to make more effective their
work of destroving caste.

The first of Lhese forces that we
noted was the Government. The
Government  does away with the
necessity for caste as an  institu-
tion for keeping men within the
bounds of social conduel. The more
effective the government adminis-
tration of justice, the more readi-
ly will pgople allow the old in-
trument of justice to fall into dis-
use. As the government hecomes
more and more democralic in form
and spirit, that democracy  will
permeate all social life and thus
tend to do away with the unde-
mocratic  attitudes and  actions
which lie @t the heart of caste
Furthermore, as the government
becomes mare democratic in form
it will necessitate a  greater un-
derstanding and co-operation he-
tween men of different castes. We
thergfore ought to strive to make
the government more effective and
more democratic.  The imperfec-
tions of the present sovernment
are reasons why we should co-
aperate to make it better, ot
causes for standing aside and hin-
dering it For with all its defects,
the present government is the
greatest force now in existence for
the bringing together into unity
of ‘the many diverse people of India.
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The second force which we
noted was the modern conveni-
ences like the railroad which bring
people of all  castes together in
ways which they had not known
befare. About all that we can do
Lo make their infiuence more ef
fective in destroying caste is for
us, whether we use them or help
operate them, to treat people with
equally, If we take the attitude
that all who enter the railway
compartment have an equal right
to a good seat there—except the
ill and fecble, who have a great
or right,—we can help break down
caste by so much,

The third force for the break
ing down of caste is education.
Jesus said, “Ye shall know the
truth, and the truth shall make
you free.” The spread of truth by
means of education will eventuyal-
ly set India free from caste. More
vrecisely, the education of the DBEO-
ple of  India should prove the
most potent factor in doing away
with caste. Let us consider some
of the many ways in which edu-
cation can help (o destroy caste.

In the first place there must of
course be general educalion, the
education of everybody, Such edy-
cation will have a number of dif-

-ferent effects, each of which will

contribute in its own way to the
modification and destruction of caste,
In the first place, peneral educa-
tion will increase the freedom and
amount of intercourse between peo-
ple. Caste depends on the kack of
intercourse between people for the
maintenance of exclusiveness heo.
tween them, When people  once
begin to communicate with  each
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other, they begin to under-stand&zaluh
other, to appreciate the goad QL}ahtw_s
of each other, tobecome: friendly.

General education will ingrease
the desive for democracy and na-
tional solidarity.  The pupils of
most schools are filled with ac-
counts of the nationalism and de
mocracy of western nations. “They
soon see that caste provents In-
dia from being a trde nation ; that
it is contrary to the spirit of de-
mocracy and  will prevent India
from becoming self-governing un-
til it i done away with. The senti-
ment of nationalism 1s thus roused
and made active against caste. Fur-
thermore, these accounts of the
west, and other portions of their
education are helping young  In-
dians to see that work is an hon-
purable thing; that the failure to
do useful work is Lhe greatest dis-
honour, and that to do the great-
est service is the greatest honour
These growing ideals tend to do
away with the notion " that some
people are to be shunned becauss
of the kind of work they do.

Another thing that gencral edu-
cation can do is to help rid In-
dia of certain unfounded super-
stitions and taboos, some of which
are at the basis of caste. Oneof
the worst of these is the idea that
it entitles a man o higher res
pect in the community to live on
a solely vegetable diet. This un-
founded idea is one ot the bul
warks of caste, for all those who
practice vegctarianism are led to
feel that they are above those who
eal meat. It seems quitc evident
that some men have led lives of
great  usefulness as  flesheater ,
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Jesus and Buddha for example,
while other good men have been
vegetarians like Gandhi. Why should
the sort of fobd a man eats make
him to be considered better or
wirse than his neighbours ? Jesus
found that the Jews of his day
were making this same sort of dis-
tinction, and he said, “There is
nothing [rom without the man, that,
going into him can defile him ; but
the things that proceed out of the
man are Lhose that defile the man”.
Moreover, in  this land where
food 15 scarce and many people not
properly fed, we ought to encout-
age people to make use of every
kind of food which can properly
nourish their bodies instead of put-
ting the taboo of nfamy on those
who cannot live on svepetables
and froit alone.

As well as this general educa-
litm there must be certain special
kinds of education to help com-
bat caste. One very useful special
kind of education is education of
the so-called depressed elasses, In
the wiiter’s opinion it is far bet
ter to give such education incon-
nection with the education of the
other classes vather than in sep-
arate schools, In America the edu-
cation of Negroes in the same
schools as other children is prov-
ing a far better way of breaking
down racial feeling than the edu-
cation of negrocs in separate schools.
Bue if it is necessary o begin the
education of these pepple in sep
rate schools, such education would
be far better than none at all

This education of the depressed
clqsses ought to accomplish two
things: First it ought (o raise up
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and fit, leaders and men of e%
ceptional ability from among these
people. Such men® would be of
value to  the whale community,
and, al preésent constitute one of
the community’s® hidden and un-
used sources of ability and pawer.
But  while all the people of the
community ought to benefit from
such development of leadership,
the people of their own class ought
to benefit most particularly. The
wise: leadership of such men ought
to do much in raising the econo-
mig, educational, social and moral
status ot their people.  The second
result that should come from such
education ought to be improvement
of the whole people in the mat-
ters just mwentioned. I we can
raise these people to higher levels
in matters of education, standards
of living, and morals, iU will help
much in breaking down the so-
cial barriers which separate them
from others. It is verv emsy (o
look down on one who wears pooT
clothes, has none of the refine
ments of education, or is lacking
in selforespect, It is easy ‘o come
into cordial conversation, with one
who isone’s equal in these res-
pects. We ought not to allow our
friendliness to be limited in this
way but we must recognize that
maost people’s friendliness is thos
limited. Therefore in order to do
away with caste we mustdo AWAY
with the economic, educational and
moral differences which at present
reinforce caste lines,

Another type of education that
must be given especial attention
in order to destroy caste is the edu.
cation of women and girls. The
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women of any country are usual-
ly the strongest supporters of old
customs, and in India today they
are especially staunch in support-
ing caste and other such customs
because they have not been edu-
cated as much as the men. Nor
should we sneer at the weakness
of women ; their power is usually
greater than men hke to admit,
although its working is not very
easy to trace. T dare say that
there are dozens of strong upright
men in Jaffna today who are ot
doing all that they know is right
about caste because they know it
would make them frouble with
their wives, mothers and sisters,
Caste will remam about as long
as the women of India want it, and
without education, the women of
India will continue to demand and
retain caste.  Their lives are large-
Iy bounded by their compound  fen-
ces, and Lhe greatest wisdom they
have access tois the accumulation
of ancient custom imparted to them
by the mothers and grandmothers of
the family. If India is ever toadvance
beyond the customs of past dges, Lthe
women of India must be educated. If
India is ever to throw off caste, the
women of India must be educated,

Furthermore, once the women
of India are given to education,
and the freedom of action which
Inevitably comes wilh education, an-
other factor will be introduced in-
to the situation that will soon
break down the caste systemn at
its very center When they have
education and freedom, they will
no longer suffer themselves to Le
given in marriage without their
knowledge and consent. They will
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begin to demand that their wishes
be consulted in the matter and
finally the freedom of education
will produce the same result here
as in the west, namely that the
question as to whether the parties
are suited to each other will be
left largely for those parlies to
decide. When once marriage gets
on that basis, it will mean inter-
marriage across all the boundaries
of class and caste justas it means
it today in other countries. Obvi-
ously, such intermarrisges will soon
put an end to caste.

Many people will be much al
armed at such a prospect, how-
ever, Are Indians going to have
the western system of marriage
thrust upon them? No, nat the
western system, merely the modern
system, the system that has come
wherever modern education has
given people treedom, whether in
England or Japan. Buta few cent-
uries back marriage was largely
arranged by the parents in Europe,
and it is so muanaged today for
some of the roval families, Not
long ago Prince Carol of Bulgaria
was married to Princess Helen of
Greece when neither had seen the
pther before the wedding. But
what of the terrible number of
divorces? These are the result,
not of the marriage system, but
of the freedom given by education,
If & woman is educated and able
to earn her living it i often best
for her 1o be separated from a
tughand with whom she cannol
get along. The great number of
divorces in western countries docs
not indicate o much that wives
and hushands do ot get along
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there as well as here but that
when they do not get along they
can he separafed with less damage
hecause of the ability of the edu-
cated woman to lake care of her-
self alone. That of course makes
ather problems; but since it gives
to individualy greater freedom
and power we may expect that
the new problems will be attack-
ed with greater chance of success
than were the old ones. Further-
more, where western peoples have
blundered in attacking these pro-
Blems, Indians may take warning
and be prepared in advance with
a better solution.

The fonrth thing that we noticed
to bhe working to modify caste
was the movement fir  reform
among Ilndus. Men like Gandhi
and Tagore see that while caste
was once the bulwark of Hinduism,
it iz now apt to invelve Hinduism
with it in its rum. They also see
that India canmol be a united
nation with caste. They therefore
are making determined efforts to
get caste. or at least the worst
features of caste, put oul of Hindu-
ism, It seems to me that all peo-
ple, whether Christians or Hindus,
should rejoice in these efforts and
give every possible aid. Undoubt
edly, if Hinduism allies itself with
caste, it will mean that therewill
come info the varipus Christians
Churches far more Indians than
otherwize. But, if Hinduism re
pudiates caste it will mean that
there will be far more Indians
fiving in accordance with the spirit
of Christ, and far more advance
toward the true Kingdom of Bro-
therhood in India.
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The fifth influence modifying
caste is the influence of the spirit
and teachings of ffesus. 1 would
not expect great things of edu-
cation if T were not sure that most
of those who ate responsible for
it are much influenced hy the
spirit and tesching of Jesus, and
hoth consciously and unconsciously
arc spreading them. The people
of India are wvery susceptible to
great jdeals. Let us present the
ideals of Jesus to them with all
the clarity, force and winsomengss
that may be given to them. Let
s not to entangle them in western-
isms and theologies. Tet us present
these ideals with a friendliness and
warmth that will reflect in its
altitude the true spirit of the Christ,

The sixth factor to be mentioned
as combatiing vaste is the Chris-
tian instilutions. These seek to
present in concrete form the spirit
and teachings which we have just
considered. They should show peo-
ple how to practice friendliness
and brotherhood. It must be con-
fessed with shame that these insti-
tutions have sometimes accepted
caste and have sometimes allowed
the destinctions of caste io be
practiced within  them. But if
Chrstianity is to be anything more
than a talking about something
too good to put into action, Chris-
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Lian institutions must not only serve
all alike, they must show the same
friendliness for all. The schoal
that will not admit all alike, the
church that does not allew all to
sit together on the same pews,
are practicing, not Christianity but
Hinduism, and at that the old
Hinduism that is now heing re-
pudiated by the best Hindus.

The wyoung men of India are
dreaming dreams and seeing visions.
They have envisioned an  India
of the [ulure that shall be united
and self-governing. They see caste,
the loathsome monster of the pre-
sent, clutching this land in its
coils and preventing coming  of
the vision. Take courage, young
men of India, for here are six
keen deadly weapons with which
to slay the monster: good govern-
ment, modern conveniences, edu-
cation, reform moverments in Hindu-
ism, the spirit and teachings of
Jesus and the institutions that
embody them, Use all six of these
at once. The fight will be very
long, for the old enemy is very
tough; no single thrust can end
the battle. But keep up the fight
right manfully, assured that some
day either you or your children
will see the monster dead and a
new India rising from his coils
te take her proper place among
the nations of the earth.

===
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“WEDDING IN COLOMBO™

Ly, D, F, BRACKEN IN “CEYLON MEN"

This article might also be cnti-
tled “Jaffna-Colombo” for a umon
of spirit of the Jaffna and Colombao
basketball teams certainly occurred
during the recent visit of the Jaffna
e,

The Jaffna team came on
19th December, and stayed until
the morring of the 22nd. Three
games were played between the

the

visitors and  teams composed of
members of the Colombo “¥7
The first two games were played
on the outdoor court, and the third
in the gymnasium.

In the first game, the Hich Brigade
¥, M C. A} opposed our friends
from the north. The score of this
game was 37-11 in favour of Jaffn:.
The winners showed the value
of rtegular practice together in
their splendid coordination, endur-
ance, and team play. They had
several offensive plavs which were
certaln of caging the bhall. The
Hieh brigade put up a good fght
and showed themselves capable of
good  sportsmanship in the face
of the stiffest opposition. Mr. A,
C. Rebera refereed the game with
the closest attention to detail and
the technicalities of the play,

On the second day, the Jaffna
men were met by the “Rest” team.
The score was 30-27 in favour of
Jaffna. For a while it looked as
if the Colombo team might win,
but the consistant shooting of the
northmen was too much for them.
This game showed that the Y's
men were “getting wise" to some

of the offensive plavs of their op-
ponents and that fhey were also
keen in their offensive playing.

Mr, Phelps put the ball in play
during this game and maintained
the proprieties in a way that show-
ed his understanding of human
nature as well as the tule book.

Rain caused the third game to
be plaved in the gymnasium, with
the Jaffna team opposed by the
wall Y. M. G AT team. EFhe
Y¥’s men had a great advantage
over the northmen through being
accustomed  to playing  indoors,
Iowever it is the firm ponviction
of the "Y” team that they would
have won had the game been filay-
ed on the outdoor court, Need-
less to say the Jaffna men are of
another opinion, The score was
2714 in fayour of the ¥, M, C
A. De Lannercle was the man of
the hour in this game. It seemed
almost impossible for him to miss
the basket. However he was splend-
idly supported by his team mates
who played 2 fine game through-
out. If space permitted we should
like to comment on the good points
dizplayed by each of them. The
Jaffoa team showed splendid cour-
age and sportsmanship during the
entire game. Under unaccustomed
and confusing eircumstances, they
put up a4 good light during every
mingte of play, Although they
could not get used to keeping their
feet on the wood floor and the
light made their shooting uneertain,
while the ceiling interfered with
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a few of their passes, they main-
tainerl their teamwork and showed
remarkable adaptabilily to the situ-
ation, The whistle was used with
impartiality by the genial Assistant
te the Physical, Director.

The final game was followed by
a banquet at 740 P. M. Thoge
present were Mr. and Mra Phelps
and Ruoth, Mr. Hieb, members of
the Jaffna and Y. M. C. A basket-
ball teams, and others interested
in basketball as well as the gene-
ral work of the Physical Depart-
ment.  Representatives of the news-
papers were ‘also made welcomed.
The toast list was s follows:

The King Dr. V. R.Schok-
man (foastmaster)
Dr. ¥. 3% Sd](]]\-

The Governor

mar
The “Guests” Dr. V. B, Schok-
A
Reply Mr. Hieh
The “Game" Mr. Britto
Reply Mr. Pheips
The “Goal” Mr. Wijevesinghe
Reply Mr. Charawana:
mutin

To carry out the basketball at-
mosphere, the speakers were limed
with & stop watch and stopped
with a whistle. The speakers were
not informed of their subjecis
until arriving at the banguet, so
that they might adapt themselves
quickly to the citcumstances, as

&7

all good basketballers must do
Messrs,  Samarawickrema, Buell,
Kadirgamar, and Gnanasegaram
tCaptainol the Jaffna Team) made a
few remarks in response to the
calls of all preseni. Ag all “extra
periods” in  basketball meets are
of two minutes duration, these
spealers were limited to that length
of time. The gpeakers swung into
the spirit of the occasions and
showed how they could play the
game of speech making as well as
the teams had played that of basket-
ball,

All of the speakers stressed the
valuable development of friendship
and understanding as well as good
sportsmanship which had resulted
from the visit of the Jaffna team.
The Jaffna speakers emphasized their
apprecalion  of their reception in
Caolombo, which included food, lodg-
ing, two visits to the cinema, tea
at the home of Mr. V. E. Chara-
wanamutiy, a trip lo Mt, Lavinia
for a swim, a tour of the city,
and a (rip to the Museum, They
were kindly in their gratitude for
even the smallest things done for
their comfort or entertainment.
Buch guests will always be wel-
come wherever they go. We look
forward with pleasant anticipation
ta the time when they shall pay
us another visit, either as a leam
or as individuals.

o
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ATHLETICS DURING THE FIRST TERM, 1928

The year began with a conspi-

cupns change in  the Sporfs’
Department. Mr. Phelps had to
vacate his position as Physical

Director, much to the regret of those
concerned, owing to his jmpend-
ing departure to America oo
furlough.

Unlike the programme of pre-
vious years, it was proposed to
run ‘Track and Field Athletics
during the first term to fit in
with the Intercollegiate dual meels
that are usually held during the
term and also to give the neces-
sary preparation for the King's
Birthday Sporls’ Meet. Hence the
usual Cricket, Paddle Tennis and
Volley Ball practice and the
competitions connected with them
have been shifted to the second
Lerm,

There was a six-weeks period of
practice as usual during the first
part of the term and then the
competitions started.  The basis of
competition that was in vogue in
the past—the strictly inlerclass
basis—was again tried and found
unsatisfactory becanse of lack o

evermess  among the ¢ 5
The results of matches were al-
ways foregone conclusions, the

higher tlasses gelfing runaway
victories over the lower classes.
There it was decided to abandon
this system to give place [or the
following:—

The whole school is divided into
two main divisions—Crimzon  and
Gold. To maintain  something  of
that class interest that was evi-
denced in the past, certain classes,

decided upon by the Athletic Cem-
mittee, form thé Crimson side and
the others the Gold. There are
cleven teams on either side and
corresponding teams are pitted
against each other so that one
has only to compete with boys of
his own standing. One may Lry
hard with a ressomable hope of
suctess. This system  has  many
advantages to commend itself while
the disadvantages are comparatively
few. The colour-winners, who
were sp far declared ineligible Lo
take part in any internsl competi-
tions m their particular sports,
fit into this system without the
least disadvantage to either side,
They are almost equally divided
between the two sides and the
first and second team meets hive
so far been hotly contested and
they were certainly of a very high
order. Our ideal hasalways been
the attainment of a vespectable
general standard of efficiency and
we  have occasionally been eriticised
for nol concentrating on the ‘Stars’.
The idea of concentrating on the
‘Stars” and at the same time pay-
ing attention to the mediocritics
was a very dillicult problem. But
the presenl system. while, accem-
modating within its bounds the oui-
standing athletes of Lhe College, pro-
vides ample scope lor practice and
improvement for every student in
the College. This is our opinion is a
fairly happy solution of the problem.

The competition is just over, the
Crimson  leading in the Senior
Division and the Gold in the Junior.
The score is as follows—
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_ Crimson.  Gold
Junior Division 210 470
Senior Division o 232 340

42 816

«On Saturday, | the 17th instant,
we had a dual Athletic Meet with
the Jaflna Central College. In the
morning the meet started at 9
though it was hoped that it would
be possible to begin it much earlier,
It went on till 10-30 by which
time half the number of events
were completed. The afternoom pro-
gramme  started sharp at 4 and
ended by aboul 630. There were
about 50 wvisitors and they enjoyed
themselves thoroughly during the
recess at games like Paddle-Tennis
Horse-Shoe, ete. The ineet was in-
teresting *though not very close.
It ended in a victory for Jaffna
Colleze by 133 to 48 point.
Though he slightly foot-faults,
Arampu of Central College did a
magnificient jump of 180 9m
Visvalingam’s SholPul of 45 ft
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2ins. was also 4 feature of the
day. Muttu, as usmal, contributed
the largest share towards our score
winning five first places in indi-
vidual events and taking part in
the two team events—the Relay the
Tug-of-War.

It will be noted, perhaps with
dismay, that this is Muttu's last
show in Intercollegiate Athletics
as he will be overaged for the
King’s Birthday Meet by a few
days. But on the other hand it
is gratifving to see that he i
fast becoming an Athlete of All
Ceylon fame. It is not too much
to hope that he will carry  away
the Pole-Vaulting Championship
this year in the A. A A meet and
create a record too. We wish him
all success in greater athletic fields
that are awaiting him,

I, P, THURAIRATNAM,
Physical Director.
Jaffna College,
March 21, 1928

g

PRINCIPAL'S

The annual meeting of the Bourd
of Directors of the College was
held on March 10 at 330 in
the afternoon, The fullowing are
the members of the DBoard for
the ensuing vear.

Class A Hon. K. Balasingham,
Chairman: Rev, J. K. Sinnathamby,
Secretary: Mr. A, 5 Arulampalam,
Dr. W. ]. Jameson, Mre. A, A, Ward.

Class B. Mr. A, B. Supramaniam,
Mi. Edward Mather, Rev. R. C.

HOTES

P. Welch, Miss 1. G. Bookwalter,
Br, I H. Carr.

Class C. Mr. 3 Somasundram,
Mr. C. H, Cooke, Mr. 5 C. Arnold,
Miss L. K. Clark.

Class C. retires in 1929, Class A,
in 1930, Class B.in 1931

The principal is ex-officio a mem-
ber of the Board. He is also
treasurer. The executive Com-
mittee ¢hosen consists of Rev. J.
K. Sinpatamby, A. 5. Arulampalam,
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C. H. Coole, Miss L. K. Clarky
J. V. Chelliah, Rev. M. H. Harrizon,
and the principal. In his report
the principal touched on many
points among which were the follow-
ing: the material improvements in
the college grounds and buildings
including the addition of half an
acre of land, the building of a new
fence about the compound, an
addition to one of the teachers’
houses, an addition to the Inter
quarters, the making over of a
room inloa geography voom, much
pew furpiture, and a large oum-
her of books i the library, The
few changes in the staff for the
year was noted with satisfaction
as indicaling a growing permanency.
A full repert of the physical edu-
calion and training program  was
given and appreciation of the value
of this work expressed. The dis-
crepancy between the number of
Christians in the college and the
number of church members was
pointed out and & hope expressed
that we may make some endeavour
to change this situalion. The ser-
vice of the School Council in help-
ing to maintain discipline was set
forth and the faith in its greater
usefulness as il comes o riper
experience was set forth, A review
of the condition of the eight af
filiated schools with their 1000
students showed that they are
making progress and that all but
bne are now laking students up
to the E. 5/ L.C. examination.
By the time this Miscellany is
out the Phelpses will have left
us and may be in America. They
contemplate a very short trip in
Europe. They have been here for
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over six years and Mrs. Phelps,
as she had had a year of service
before this in  Africa, will have
been away from home for over
seven vears, We know something
of the happy reunions there will
he. They have rendered a very
real service here, Mr Phelps has
heen especially active in two felds.
science and athletics. When we
zay that he has set a new stand.
ard in both these fields we are
saying something which is real
praise and somthing few il any
will deny. It has been no easy
tazk he has had and he has been
labouring inceasingly o carry it
through., e has lefl, we believe,
something of Lhe spirit he has
manifested in those whom he has
trained and we trust thelr work
will bee his best monoment. At
the time of this writing their return
here does not  appear probable.
If they should not return we all
wish for them the very best of
success and the opportumity for
some similar service gither in some
other Mission field or in America.

Miss Grace M. Viming of the
Uduvil School will be sailing on
the same steamer with the
Phelps family from Celombo We
chronicle this fact not because we
underlake to record events con-
nected with the Uduvil school but
because there is one in New York
vity anxiously awailing her arrival
who was for three vears, 1921 to
1924, teaching herein the College,
Mr: E. G. Nichols

The University of Ceylon is, so
the Legislative Council has decid-
ed, to be residential, unitary, an
Kandian  The last is distinetly
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confrary to our liking. Why a
University should be built in Kandy
when it might bey in Colombo is
something of a mystery. Just what
effect the carrying out of this vote
will have upon our future Inter
wark is not yet clear. We do not
anticipate sach precipitate action
as to make it necessary for us
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to take notice of it. We believe
that we are at present rendering
a service for some boys who seel
a higher education. The need for
such a service for Tamil youth
may continue after the University
iz established but whether we will
be permitted to render the service
remadins to he seen.

P =

REPORT OF THE JAFFNA COLLEGE BROTHERHOOD

Tt i3 sy pleasant doty o submit  the
report of znother siuccessful (erm in  the
annals of the collége Brotherhood. The
fact should first be mentioned thar  this
organization  is  ruhnitg oo Tigid  linss
gimonthly agd calmly, thanks to those who

have helped and =re helping us: in the
upldt ol the association
The members of the Brotherhood, like

the poet. give 0 airy nothing a local habi-
tation and a name, They hord thunderboles
af invective at the Presideit, Secretury or
pther unfortunate victim, for gross 5L
meznours which exist enly in theiv imagin-

ation The order of the day of an ordi-
nary programme is always o debare. The
dizcussions ususlly resch a high  standard

af excellence and are in keeping with our

best traditioms 1 give a few  specimens
of the subjects below.
(1) Tz the residential gystem for seniora
MECESEATY ¢
(2) s it better to have loved and lost
than never to bhave loved at ajl?
{3) The cigeims weakens rather than
dovelaps character,
(4) Character rether’ than intellectual
ability eontributes to success iy life.
With regard to the interest of members,
T have mentioned it a3 ‘satisfactory, bot T
have not the same tale of satisfaction to
repeal i Lhe case of  attendance, Before
concluding my report, | kake this opparg-
unity to thank cur patron who has made
vur lazy members more regular, ingréasing
our attendance very much.
K Nanard)ad, Hosy, Secy,

A DESCRIPTION OF KANDY

Many people have adesire to know about
4 town, especially when it has very goud
seenery. As | am sure that many of yoo
would like to hear samething of a  lown,
T wint to' tell ¥ou something of the maost
interesting place T know.

Many of you lknow thar Kandyis situat-
ed in the Centeal Province, In this Falund
of Ceylon, it iz the second city in T
tance,

Hesides ‘thiz, il has a very fine hotel, a
hesatiful lake, a pood railway station, a
¢ post office, a forest office, a library, o
police station, a kachcherd, & bix maekes,
very large fivms, the Great Maligawa Tem.
ple, great parks, a municipality office and
muny other offices and building of  minor
importance. Now  let me  tell you  some
inferesting things about each of the ahove
mentioned.
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The finest hotel in Kandy iz called the
Queen’s  Hotel, 1t is the est hotel in
Ceylon, It has many ronms, electric Hghts,
eotric funs, shops, and other  impurtant
things inside it It i3 s;ranged in the mest
up . to  date forin,  and  suits all the
Europesns and planters. It has fouror five
stories, sad if you go to the top wf this
fotel, vou see the whele of Kandy. Espe-
cially during the Pershera time, mimy
planters come there.

The Kandy Lake is situated just by the
side of the Gueen’s Hotel It is & very
beautiful lake and has a- small island, The
people say  that many  kings lived umder
the island, and also that there are many
paths insitie i, The lake i three miles
around and during [he svenings maiany pro-
ple gn for walks around the lake

The Kandy Hailway Station is situaled
just by the side of the Post Offices Tu is
one of the most imporkant railwey stations
in Cevlom, anil s wery b, The Kandy
Post Office s 8 very large boilding. and
many elerks worle ihere, It i3 the secand
in importance in Ceylon. The Farest (hhce
iz just in the top of the Post Difice,

Thie Kandy Library is kept in order and
containg many useful and mew bouks and
nEWEpARETS.

The Police  Stakion is about a hundred
yards from the Post Office and contains
mafy officers

The Kandy market i3 a very large one
and  contains many  things, eipecially sl
kind of vegetables. These can be obtamed
in Hendy becidze they come there Trom
all parts of Ceylon. Especially the English
vepetables: are dbundant there  because
Kandy s’ very near to the Tl country
from where all the English vegetables can
b gotten,

There are also grest firms in Kandy,
The largest of them sre Miller and Com-
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pany and Cargills and Compamy. Many
poople work in. these firms and all the
new materipls and things ean be - foawnd
there. L

The Great Maligawa Temple is ziluited
in Handy, The tooth of Buddha i= legt
in oue nf the rooms “there, Tt 8 taken
out only onee a year at which time moany
visitors pooand see il

Thete are greal parks in Bamly, They
have very beautifol  scenery. During the
evenings the pecple @0 to these parks for
wiilka.

The Kandy Monicipality is the s&cond
in importance in Ceylon: The water works
anel sanitary department are maoaged. by
this office T 45 the largest and fiost on-
portant oifice m- Kandy,

A mile away from town
Teaervnir  which suppliss walet for  the
whcle town of Kandy. It is a fairly big
vne and 93 kept very cledn. .The WateT
i3 sent through pipes 1o the town,

is the Kandy

We alsn find in Bandy many grounds
which are occopied by fhe schools  and

colleges for playing. Cricket and  ioothall
erpecially arve played there. When the boys
play the people come and watch them sbi
around. There are seasons set apart  for
playing some particular games, durisg which
you van sec onky those games played.

Now lel me tell you sboul the climate

of Kandy. Lt iz mostly cold ard not 5o
liot ag other Hudden rdin comes
there  fregently makes  the Climate
cald.

Laztiy let me tell you sbout the inhabi-
\ants. Most of them are Singhaless tHere,
for it is @ Singhalese councey. Thev are
suciable peeple; bke one anothier; and treat
each other like friends.

T A TeHavanavassm, IV A

S
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HEALTH

Health is a very great blessing, When

we are well, we are able to do sur owp
work and to help ofhers. Sickness talkes
away our strength and makes us 5 burden
to these around us.
*® It is a sad thing when even a child gets
sick. A boy instead of going to school and
having merry games, must le in bed, per-
haps burning with fever: If he is wery ill,
all in the house feel anxions,

When a mather i3 sick it js =il worse.
A good mother is busy from morning. till
night. Scvere illness makes her unable
io move, and she needs fo have everyihing
done for her.

What a misfortune it i5 when a father
gets sick! Most people have to wark for
their daily bread. When ill, may a Jabourer
loses his wages while he has perhaps 1o
pay for medicine and a doctor. Thys he
may have io gel into debi and his family
may be thrown into great distrese for a

long time: But sometimes the father may
die, his wife and children becoming help-
less, What a sad case!

You will see then how needful it is that
all should oy to keep well. We never
know the value of health until we lose it
Sume people think that sichkness comes by
fate or chance and that they cannot help
it. Dut there is no such thing as fate or
chante. When we get ill, there is Some
reason for it

Many ignorant people in this country
think thut sickness is caysed by evil spirits,
Of, a3 in the case of small-pox, by a
goddess. Others suppose  that sickness s
sent by God and that all we have to do
15 1o submit to ir, It is true that nuthing
can happen 1o us without God'sleave, but
cur Father in Heaven wishes us to be
healthy and ztrong instead of mick and
miserahle.

A, THARMALINGAM, IV A.

=l

NIGHT

Appollo's rays have flawn away

And close behind them goes the day.
Like hunted stag that stops a space

To rest, and then renews hiz race

For life, so, twilight stops hie flight

In world, and then, before the night

He Flies amain with wonted haste

er hill and dale, o'er wood and wastes

Black-veited, black hooded, night draws nigh
And darkens world and clear blue sky.,
She comes along the dosky road;

8he finds me Jone and late abropad

And gilent bears me company,

She awcs me with the mystery

That shrouds her awiul majesty.

And brings me nigh, oh God, to Thee,

K. B. Singaratnam, Pre-Junior.

e =3
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CLUES FOR THE NEW PUZZLES

Horizontal,

Unspoken

Family name of ®ome French princes,
Exactly one;

Suffix mEaning pasce,

Tiny jumping imsect,

Royal Nayy {Abbreviation)

The title of & Rnight,

. Of high temperature,

Valueless, uszsaless {Abbreviation. )

A foy thar spins

4n Tndian Province.

A comimon lubricant.

A constellation nanied after & musical
instrument,

A Rowmanian coin.

Exactly like

To crosa.

A bar of precious mets]

A word yzed in some special connec.
tion. {plural.)

A conic section {plural )

Bound *

A musical abbreviation rteaning slower.
Akind of tres,

Teceptacle for carrving  bricles  op
mortar on the shoaldar,

b3

s

A person who lacks tolerance,

To cut ofi.

An indefinite article.

The side protected from the' wind,
A sort of trap.

First person  plural.

A small area inhabited hy many.
An article for & child to play  with,
How we spend one third of oor Jiyes.
A large unit of area. (plural),

To lock fixedly.

1
2
.
42
a,
T
&
£
10,

5.
38,

Vertical.

An armoured guadroped,

To cause hurtor worry

One hundred one.

A possessive proncun.

A French exclamation.

A poctic abbreviation meaning frequently

North |atitude, {Abbreviation. )

A kind of strong twilled cloth,

Young one of a certain bird

The wage earning class,

The study of the persomality of Christ.

A suffis wsed for making nouns  into
adjectives.

A King of Bashan,

To adorn  ont's self in an affected
manner. (Pasttenss, )

Poetic abbreviation meaning  above ar
excessively,

A staple fuod first popalar in Scotland.

The succesgor of Nanal.

A small discarded frapgmént.

A slerp flat-topped niountaim.

A slender glippéry f#ish,

A =mall city in New York State.

A container for goods,

To hinder

The second order of Greek architec-
ture.

Less exalted

A common copofative verh,

A musical note.

A vomman alkali,

Nick:name for Nathaniel,

Abbreviation for a famous American
President

Pozessive preposition.

A common degres,
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Jaffna College Miscellany

SMILE A WHILE

(From several contributors)

Smile a while,
Fer while you smile
Another smiles
And soon the're miles
And mites of smiles;
And life's worthwhile
I you but smile!
*

*
Excited lady at the telephome: “1 want
13y hushand, please, At once !
Telephone girl: “MNumber, please 2"
Excited lady, with anger: ‘How many e
you think; T've got you impudent thing 7'
" + +

Fditor Morping Star @ "Did vou evor read
proaf ¢ -
Applicant ; “No sir ; who wrote TEeT
. 5 =

Master ; T think it is going to rain’

Servant: 1 hope it won't for 1 must
water the garden.”

Mrs. A *1 went to the Docter today. He
merely looked al my tongue and prescribed
3 tonic.”

Mr. A, “Naot for vour tongte, Thope,'

" = *

A queer little boy who had been to school.
And was up to many tricks

Discovered that 9 when up side down,
Would pass for the figure 6.

Wheu 2 man asked him for his age one day,

This comical youngster said
] am nine when 1 stand onmy feet like
this,

But six when 1 stand on my bead.™

Once upon a tio® 2 Scotchman was en-
gaged to & girl who became =0 fat
that Tie wanted to break off the engage-
ment, But the girl copld nol get the ring
off, =0 he had to marry her.

x & *

Father: “I promised you a Dicyele: if
you passed your Senior Cambridge Exam.
ination, but yon failed. What have you
heen doing with veur spare gime 2"

SGon : “Learning to ride a bicycle.”

* * *
Some riddles
J. What is
known toman ?

1I. What grows bigger the more ong takes
from it?

10, When you remove the first letter, you
have commen  bird.

When you take fhe zecond amd third
letter you have a third persowsl pronout.

When wou take the first and third let-
ters you have a first personal pronout.

When vou take thesecond third and firat
letters you have a word mesning cutb

To teli the truth, T have used this word
many a time.

IV, The man who made me wanted 1o
sell me.

The man who bought me never used me.

The man who used me never saw me

Who am 17 :

V., Uscme well and 1 am everybody.

Scratch my back and I am mobody.

{This riddle has two answers)

the greatest waterpower
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